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Abstract 
Introduction 
The scholars, educationists, philosophers and psychologists from the 
beginning of the human civiUzation have revealed the importance of the 
education in a variety of ways. Now the education is not only important but has 
become the necessity of life. Therefore, it has become the right of each and every 
individual and various organizations strived to make it the fundamental right. 
One of the efforts in this regard is the Universal Declaration of Human Rights on 
10'^ ^ December, 1948 by the learned Assembly of the United Nations 
Organization. This declaration incorporates the right to Education (Nayak, 1984) 
as -
(i) Everyone has the right to education. Education shall be free, atleast, in 
the elementary and the fundamental stages. Elementary education 
shall be compulsory. 
(ii) Education shall be directed to the full development of human 
personality, and to the strengthening of respect for human rights and 
fundamental freedom. 
(iii) Parents have a prior right to choose the kind of education that should 
be given to their children. 
The most important aspect of the education system is the primary 
education of the school going age children. The importance of the education on 
the one hand and the necessity of the primary education on the other hand 
generated conciousness among the people. That is why the provision of the 
compulsory primary education has been made in the Article 45 of the Indian 
Constitution. Although efforts by the Government as well as by the Non 
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Government Organizations (NGOs) have been made to address the problem of 
universalisation of primary education, yet a large number of school going age 
children are out of the school and many others perform poorly at their 
examinations. This raises many questions to be answered. There has been 
continuous efforts by the researchers to find out the answer of the questions and 
the factors involved in the problem. The factors affecting the academic 
achievement and the reasons for the poor performance of the children in the 
academics have been viewed by the researchers in the several and different 
contexts. 
Moreover, there has been hardly any serious attempt to investigate the 
effecting the personal and the social factors on the academic achievement of the 
children at the primary levels especially in the educationally backward districts 
of Uttar Pradesh in particular and of the country in general. Therefore, there is an 
urgent need to attempt to examine and resolve certain basic issues regarding the 
academic achievement of the primary school children of a few backward districts 
of Uttar Pradesh with special reference to the personal factors (Gender and 
Intelligence) and the social factors (Adjustment and SES) related to it. 
Statement of the Problem 
The present investigator has tried to investigate the problem of the 
primary education tmder the following topic-
"Causes of low achievement among primary school children belonging to 
Educationally Backward Districts-Pilibhit and Bareilly of Uttar Pradesh in 
relation to personal and social factors-A comparative study" 
Concepts and Definitions 
The present study has been taken with the following connotations. 
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(i) Causes 
The causes mean, to find out the effect of the personal and the social 
factors namely; Gender, Intelligence, Adjustment and SES on the academic 
achievement of the primary school children in Educationally Backward Districts 
of Uttar Pradesh. 
(ii) Low Achievement 
High and low achievements are demarcated on the basis of an arbitrarily 
adopted cutting point of the performance. The performance falling above it, is 
considered as a success or a high achievement and the performance falling below 
it, is considered as a failure or a low achievement. 
(in) Educationally Backward Districts 
The educationally backward districts namely; Pilibhit and Bareilly and the 
educationally advance districts namely; Agra and Aligarh have been identified 
on the basis of the literacy rate of the districts. The districts where the hteracy 
rate is below the average national literacy rate have been considered as 
educationally backward distiicts. 
(iv) Primary School Children 
The present investigator in this study has used the term primary school 
children for those students who are enrolled in those schools which consist of 
only Class VI to Vlll. 
(v) Personal and Social Factors 
The term personal factor includes the Gender and the Intelligence and the 
term social factor includes the Adjustment and the SES to find out their effects on 
the academic achievement among the primary school children in the 
Educationally Backward Distiicts. 
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Objectives of the Study 
The objectives of the study are to-
1. find out the significant difference in between the Academic Achievement 
of the children belonging to the Educationally Backward and the Advance 
Districts; 
2. find out the significant difference in between the Academic Achievement 
of the children with respect to the personal and the social factors of the 
Educationally Backward and the Advance Districts; 
3. find out the contribution of the personal and the social factors in the 
Academic Achievement of the children of the Educationally Backward 
and the Advance Districts; 
4. find out the significant difference in between the Academic Achievement 
of the male children of the Educationally Backward and the Advance 
Districts; 
5. find out the contribution of the personal and the social factors in the 
Academic Achievement of the male children of the Educationally 
Backward and the Advance Districts; 
6. find out the significant difference in between the Academic Achievement 
of the female children of the Educationally Backward and the Advance 
Districts; 
7. find out the contribution of the personal and the social factors in the 
Academic Achievement of the female children of the Educationally 
Backward and the Advance Districts; 
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8. find out the significant difference in between the Academic Achievement 
of the male and the female children of the Educationally Backward 
Districts; 
9. find out the contribution of the personal and the social factors in the 
Academic Achievement of the male and the female children of the 
Educationally Backward Districts; 
10. find out the personal and the social causes of the Low Academic 
Achievement among the primary school children of the Educationally 
Backward Districts; 
11. find out the personal and the social causes of the Low Academic 
Achievement among the primary school male children of the 
Educationally Backward Districts; and 
12. find out the personal and the social causes of the Low Academic 
Achievement among the primary school female children of the 
Educationally Backward Districts. 
Hypotheses 
The following are the hypotheses for the present study-
1. There would be no significant difference in between the Academic 
Achievement of the children of the Educationally Backward and the 
Advance Districts. 
2. There would be no significant difference in between the Academic 
Achievement with respect to the personal and the social factors of the 
children of the Educationally Backward and the Advance Districts. 
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3. The personal and the social factors would not be the significant 
contributors to the Academic Achievement of the children of the 
Educationally Backward and the Advance Districts. 
4. There would be no significant difference in between the Academic 
Achievement of the male children of the Educationally Backward and the 
Advance Dishicts. 
5. The personal and the social factors would not be the significant 
contributors to the Academic Achievement of the male children of the 
Educationally Backward and the Advance Districts. 
6. There would be no significant difference in between the Academic 
Achievement of the female children of the Educationally Backward and 
the Advance Districts, 
7. The personal and the social factors would not be the significant 
contributors to the Academic Achievement of the female children of the 
Educationally Backward and the Advance Districts. 
8. There would be no significant difference in between the Academic 
Achievement of the male and the female children of the Educationally 
Backward Districts. 
9. The personal and the social factors would not be the significant 
contributors to the Academic Achievement of the male and the female 
children of the Educationally Backward Districts. 
10. The personal and the social factors would not be responsible for the Low 
Academic Achievement of the primary school children of the 
Educationally Backward Districts. 
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11. The personal and the social factors would not be responsible for the Low 
Academic Achievement of the primary school male children of the 
Educationally Backward Districts. 
12. The personal and the social factors would not be responsible for the Low 
Academic Achievement of the primary school female children of the 
Educationally Backward Districts. 
Delimitations of the Study 
The present study has been made feasible by limiting it as-
1. Only the government and private Hindi medium primary schools have 
been considered for the present study. 
2. Only the urban primary schools have been taken for the present study. 
3. The data have been collected only from two Educationally Backward and 
two Educationally Advance Districts (for comparison) of Uttar Pradesh. 
4. Only Gender, Intelligence, Adjustment and Socio-Economic Status have 
been considered for the identification of causal factors of low academic 
achievement among primary school children. 
5. Only the children of class VII and VIII of primary level schools have been 
included in the sample. 
6. The investigator could not also be able to make comparison among the 
different Intelligence, Adjustment and Socio-Economic Levels (high. 
Average and Low) in male and female sub-groups due to the non-
availability of the larger sample in these Uvo groups. 
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Sample 
The total sample size of the study is 987 consisting of 478 respondents (243 
males and 235 females) from the schools of the Educationally Backward Districts 
(Pilibhit and Bareilly) and 509 respondents (262 males and 247 females) from the 
schools of the Educationally Advance Districts (Agra and Aligarh) which was 
randomly selected from the primary schools of these districts. 
Tools of the Study 
The following tools have been used for the collection of the data-
A. General InteUigence Test by Prof. S.M. Mohsin (1993). 
B. Socio-Economic Status Scale (SESS-U) Urban by G. P. Srivastava (1991). 
C. Adjustment Scale by R. Shrivastava and B. Shrivastava (2000). 
D. Academic Achievement of the students was ascertained from the records 
of the results of the preceding class. 
Statistical Treatment of the Data 
The following statistical techniques have been used for the analysis of the 
data-
1. 't' test 
2. Pearson Product Moment Correlation Coefficient 
3. Multiple correlation (r) in terms of partial coefficients of correlation 
for the n - variables 
4. Partial r in terms of the coefficients of lower order - n variables 
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Findings 
The findings of the present investigation are as foUows-
> Educationally Backward Districts and Educationally Advance Districts 
• The academic achievement of the respondents of the Educationally 
Backward Districts was significantly less than the academic achievement 
of the respondents of the Educationally Advance Districts. 
• There was no significant difference in the intelligence of the respondents 
of the Educationally Backward Districts and the Educationally Advance 
Districts. 
• The respondents of the Educationally Backward Districts were 
significantly less adjusted in comparison to the respondents of the 
Educationally Advance Districts. 
• The SES of the respondents of the Educationally Backward Districts was 
significantly less than the SES of the respondents of the Educationally 
Advance Districts. 
• The respondents of the Educationally Backward Districts were 
significantly poor in the academic achievement in comparison to the 
respondents of the Educationally Advance Districts at each level of their 
intelligence, i.e., the high, the average and the low. 
• The respondents of the Educationally Backward Districts were foimd to be 
significantly poor in the academic achievement as compare to the 
respondents of the Educationally Advance Districts at each level of the 
adjustment, i.e., the high, the average and the low. 
• The respondents of the Educationally Backward Districts were found to be 
significantly poor in the academic achievement as compare to the 
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respondents of the Educationally Advance Districts at each level of the 
SES, i.e., the high, the average and the low. 
• The intelligence and the SES w e^re significant predictors while the 
adjustment was not a significant predictor in the academic achievement of 
the respondents of the Educationally Backward Districts. 
• When the strength of the predictors of the academic achievement of the 
respondents of the Educationally Backward Districts were compared with 
the respondents of the Educationally Advance Districts, the intelligence 
was found to be playing equally important role in the said two groups. 
But the adjustment has not played any significant role in the academic 
achievement of the respondents of the Educationally Backward Districts. 
As far as the SES is concerned, it played significantly more important role 
in the academic achievement of the respondents of the Educationally 
Backward Districts. 
• The social factors (Adjustment and SES) are the causes responsible to the 
varied extent for the academic achievement among the primary school 
children in the Educationally Backward Districts. 
> The Male Respondents of the Educationally Backward And the 
Educationally Advance Districts 
• The academic achievement of the male respondents of the Educationally 
Backward Districts was lower than the academic achievement of the male 
respondents of the Educationally Advance Districts. 
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• There was no significant difference in the inteUigence in between the male 
respondents of the Educationally Backward Districts and the 
Educationally Advance Districts. 
• The male respondents of the Educationally Advance Districts were 
significantly more adjusted in comparison to the male respondents of the 
Educationally Backward Districts. 
• The SES of the male respondents of the Educationally Advance Districts 
was significantly higher than the SES of the male respondents of the 
Educationally Backward Districts. 
• The intelligence, the adjustment and the SES were found to be the 
significant predictors of the academic achievement of the male 
respondents of the Educationally Backward Districts. 
• When the strengtli of the predictors of the academic achievement of the 
male respondents were compared from the Educationally Backward 
Districts to the Educationally Advance Districts, the intelligence was 
foimd to be playing more significant role in the academic achievement of 
the male respondents of the Educationally Advance Districts whereas the 
strength of the prediction of the adjustment and the SES for the academic 
achievement among the male respondents of the Educationally Backward 
Districts were significantiy better than the male respondents of the 
Educationally Advance Distiicts. 
• The personal factor (only Intelligence) and the social factors (Adjustment 
and SES), were responsible to the varying extent for the low academic 
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achievement among the primary school children of the Educationally 
Backward Districts. 
> The Female Respondents of the Educationally Backward Districts And 
Educationally Advance Districts 
• The academic achievement of the female respondents of the Educationally 
Backward Districts was significantly less than the academic achievement 
of the female respondents of the Educationally Advance Districts. 
• There was no significant difference in the intelligence in between the 
female respondents of the Educationally Backward and the Educationally 
Advance Districts. 
• The female respondents of the Educationally Backward Districts were 
significantly less adjusted in comparison to the female respondents of the 
Educationally Advance Districts. 
• Tlie SES of the female respondents of the Educationally Backward 
Districts was significantly less than the SES of the female respondents of 
the Educational Advance Districts. 
o The intelligence, the adjustment and the SES were foxmd to be the 
significant predictors of the academic achievement of the female 
respondents of the Educationally Backward Districts. 
o When the strength of the predictors of the academic achievement of the 
female respondents were compared from the Educationally Backward 
Districts to the Educationally Advance Districts the intelligence and the 
SES were fotmd to be playing equally important role in both the groups. 
As such, the adjustment has not played any sigruficant role in the 
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academic achievement of the female respondents of the Educationally 
Advance Districts. 
• The personal factors (Gender and Intelligence) and the social factors 
(Adjustment and SES) were responsible to the varying extent for the low 
academic achievement among the primary school children of the 
Educationally Backward Districts. 
> The Male and Female Respondents of the Educationally Backward 
Districts 
• The academic achievement of the male respondents was significantly 
higher than the academic achievement of the female respondents of the 
Educationally Backward Districts. 
• There was no significant difference in the intelligence in between the male 
and the female respondents of the Educationally Backward Districts. 
• The male respondents of the Educationally Backward Districts were better 
adjusted than their counterparts i.e., the female respondents. 
• The SES of the female respondents was significantly less than the SES of 
the male respondents of the Educationally Backward Districts. 
• When the strength of the predictors of the academic achievement were 
compared in between the male and the female respondents of the 
Educationally Backward Districts, the inteUigence, the adjustment and the 
SES were found to be playing equally important role in both the groups. 
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Educational Implications 
The following are the implications of the findings-
• The provision of small and separate classes for the boys and the girls and 
special attention of the teachers towards the girls. 
• The provision of the female teachers for the girl students. 
• The participation of mothers in the parent-teacher meetings. 
• The provision of magazines and news papers for the students. 
• The creation of the conducive atmosphere for the adjustment. 
• The improvement in the plight of the schools would help develop the 
qualities of the adjustment among the students in the schools as well as in 
the home. 
• The provision of the counselling of the maladjusted students by the 
teachers would further improve the adjustment of the students. 
• The sympathetic and affectionate attitude of the teachers as the parents do 
have, are needed to develop the qualities of the adjustment among the 
students. 
• The financial assistance and the merit scholarship may encourage the 
socially and economically backward students for the better academic 
achievement. 
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Sugges t ions for further Research 
The investigator proposes the following humble suggestions for the future 
investigations-
• A study can be conducted at the primary level by taking into the 
consideration of the religion of the respondents. 
• A comparative study can be conducted on the children of the primary 
schools of rural areas of the Educationally Backward and the 
Educationally Advance Districts. 
• A comparative study in EngHsh and Hindi medium government and 
private schools can be undertaken for the better understanding of the facts 
related to the low academic achievement among the children of the 
primary schools. 
• A study can be conducted in relation to the variables like anxiety, 
creativity, frustration, achievement motivation, parental motivation, 
parental involvement, teacher attitude, study habits, infrastructural 
facilities of the school, and the low academic achievement among the 
primary school children of the Educationally Backward Districts. 
• This investigation can also be conducted on a wider region of the state 
with large sample. 
• The researches can be conducted on the main components of the socio-
economic status i.e., education, occupation and income separately to 
identify their relationships with the low academic achievement. 
• The various components of the adjustment namely; health, home, school, 
personal, emotional and social can be taken separately to find out their 
relationship with the low academic achievement. 
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Introduction 
The scholars, educationists, philosophers and psychologists from the 
beginning of the human civilization have revealed the importance of 
education in a variety of v^^ ays. The reason being that education is the most 
important factor to bring a change in every aspect of human life. The 
intellectual and cultural aspects of human life make human beings distinct 
from other animals. Human beings are capable of learning and of being 
educated. As such education ensures survival, maintains intellectual and 
cultural traditions and helps in the development of enlightened civilization. 
Dumville (1937), states that education, "in its widest sense it includes all the 
influences, which act upon an individual during his passage from the cradle 
to the grave." National father and freedom fighter Mohandas Karamchand 
Gandhi (1951), said that, "the education is an-all round development of the 
best in the child and man-body, mind and spirit." This concise definition 
seems to have been elaborated in 1990 at the World Conference of Education 
for All at Jomtien in Thailand as it comprises both essential learning tools 
(such as literacy, oral expression, numeracy and problem solving) and the 
basic learning content (such as knowledge, skills, values and attitudes) 
required by human beings to survive, to develop their full capacities to live 
and work in dignity, to participate fully in development, to improve the 
quality of their lives, to make informed decisions and to continue learning. 
Thus, education in its wider connotation refers to the formal as well as 
informal education. As such both the types of education are important to 
bring out the inherent qualities of the child and also to develop physical, 
mental, emotional self and social-feelings among the individuals to blossom 
like a flower which spreads and diffuses its fragrance throughout the 
environment. 
^%kify^^^ 
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All over the world, education is highly acclaimed as the most essential 
prerequisite for human development. In the history of human-beings, 
education has formed a basis for the development of human society. 
Education provides strength and resilience to people to respond to the 
changing situations. Moreover, education enables the people to facilitate the 
human cause and contribute to the development of the man and the society. 
The development in general includes economic development for accelerating 
the material well-being of the people, and social and political development-
for promoting a democratic, egalitarian, and culturally enriched society. 
Most countries of the world accepted in principle the idea of 'welfare 
state'. A welfare state is one which delivers maximum good to the largest 
number of the people. The governments in welfare states engineer their 
activities towards social, political, economic and educational developments. 
Although these developments are integrated and inter-related, yet 
educational development occupies strategic significance as it is a pre-requisite 
of all developments. Therefore, the prosperity of a nation depends mainly on 
the degree and extent of education of its people. Realizing the magnitude of 
the need of education, the learned Assembly of the United Nations 
Organization on 10* December, 1948 adopted the Universal Declaration of 
Human Rights which incorporates the right to Education (Nayak, 1984). It 
enunciates-
(i) Everyone has the right to education. Education shall be free, atleast, 
in the elementary and the fundamental stages. Elementary 
education shall be compulsory. 
(ii) Education shall be directed to the full development of human 
personality, and to the strengthening of respect for human rights 
and fundamental freedom. 
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(iii) Parents have a prior right to choose the kind of education that 
should be given to their children. 
Thus, it is clear that the v^^elfare and progress of a nation depends on 
the quality of education prevailing in that county. Particularly in a democratic 
set up the role of education becomes more important. Democracy can function 
effectively only if there is an enlightened citizenry which actively participate 
in finding out the soJution of the problems oi the nation. As such this 
participation comes only through education. The framing fathers of the Indian 
Constitution did not hesitate to incorporate the right to education in the 
constitution through the Article - 45 and therefore, the nation v^as committed 
to provide free and compulsory primary education to all the children of the 
age group 6-14 with in a stipulated period. The goal is yet to be achieved. 
The Kothari Commission (1964-66) has rightly said "that the destiny of 
India is being shaped in her class room". Success of democracy depends upon 
its educated and responsible citizens. Illiteracy is a liability for democracy. An 
illiterate cannot exercise its valuable franchise. All citizens are to be provided 
with a minimum level of education to have functional knowledge and skills to 
perform civic responsibilities as citizens of a democratic country. So education 
is not to be approached from the view point of the elites, but from the 
egalitarian's view. It is not feasible to provide higher education to all. 
Therefore, every child should be given a minimum threshold of educational 
attainment, atleast upto the primary level. The document of Challenges of 
Education (GOI, 1985) remarks aptly as "even for facing the challenges of the 
world of today, a minimum level of education is essential for the 
development of individual personality, appreciation of constraints and 
potentials of environment, internalizing the value system, imbibing an 
awareness of social responsibility, and acquisition of specific capabilities to 
deal with the life". 
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Primary Education And its Importance 
International Dictionary of Education (Page et. al. 1978) defines the 
phrase primary education as "that provided by a primary school or 
elementary school; as those years of study during which no differentiation is 
introduced either in the form of optional subjects or in the streaming of pupils 
towards different types of institution or education". Lexican Universal 
Encyclopedia (1983), states about the primary education as, "All societies no 
matter what their stage of development, establish systematic method of 
teaching young children to perpetuate their society and its traditions, to equip 
them for survival and to pursue their won interests. In primitive societies 
children acquire education by observing or assisting adults in life's basic 
tasks. As a society becomes more complex, institutions are created to maintain 
social functions". Upendranath (1991), said that "education in general, and 
primary education in particular, are essential inputs in the process of 
economic and social development of an individual as well as of nation." 
Primary education is the most crucial stage of education as it lays the 
foundation of the personality (attitude, confidence, habits, learning skills) and 
communicating capabilities of pupils. The basic skills of reading, writing and 
arithmetics are acquired at this stage. Values are internalized and 
environmental consciousness is sharpened. This is the stage when physical 
growth can be assisted, interest in sports and adventure can be roused and 
manual dexterity can be developed. If a child is imparted a good education at 
this stage he never looks back in life (GOI, 1985). It is clear from the 
description that education has an important role to play in the life of every 
person in particular and to the nation in general. Primary education is a part 
of the educational system which is considered as the backbone of a country. 
No system of education can ever be successful if it does not have a sound 
primary education system. This level of education lays a deep foundation on 
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which an edifice of secondary education, senior secondary education and 
specialized education could be developed. It is with the primary education, 
the children can adjust himself in the life. At this level the child develops 
respect for education as well as for school. The child starts interacting people 
around him and thereby develops the qualities of living in a particular social 
milieu. In order to develop the personality and create qualities of successful 
living some sort of compulsory education upto a particular stage should 
always be there. Realizing the importance of primary education people at the 
helm of the affair in various countries made a provision of compulsory 
primary education in the constitution. So, the children would not be denied of 
the primary education. 
Primary education of children has not been emphasized only in India 
but it is also a cynosure of national and international agencies of the other 
countries working for right to education and welfare of the children. These 
agencies have often been organizing conferences of ministers on education to 
universalize primary education in the world. The UNESCO took concrete 
measures to achieve the target of universal, free and compulsory primary 
education in Asia and Africa by 1980 (Nayak, 1984). But the target is yet to be 
achieved. Initiatives and interests taken by UNESCO in this direction have 
generated enthusiasm among under developed and developing countries. 
Many research studies have revealed that the investment on primary 
education would yield the higher rate of return and would have positive 
impact on the productivity as well as in the general well being of the people. 
The countries which have universalized primary education on priority made 
progress and others which delayed still lag behind in their progress and 
development. 
The importance of the universalisation of primary education has been 
recognized as an endeavour of paramount importance in various countries of 
5 
hitroduction 
the world and India is no exception. Primary education, beyond doubt, does 
facilitates the cause and also contributes to the national development. It can 
make the people conscious of their civic rights and responsibilities, develop 
awareness in nutrition and health, appreciate a sense of small family norms 
and develop consciousness about the need of the ecological equilibrium. 
Primary education helps children in learning and acquiring certain essential 
skills of living and also prepares them to exercise initiative to surmount the 
future impediments in the life. 
Primary education develops the abilities to use available knowledge 
and information as well as acquire skills in new ways. It increases the capacity 
for sustained hardship, develops a sense of respect for truthfulness, honesty 
and also a sense of concern for the interest of others. Moreover, it develops 
individual's faculties in such a way so as to make him socially, emotionally, 
culturally and politically more mature. The importance of primary education 
is immense and the objectives to be achieved by it are vast. 
It has been well recognized that the primary education is a pre-
requisite for taking the nation at the path of national development. All 
commissions and committees appointed by the government of India from 
time to time to examine the education system, to find out the weaknesses and 
strengths of the system and thereby to suggest measures for the improvement 
in the system for accelerating the progress and development of the country 
have invariably suggested for the universalisation of primary education. The 
Government of India has made constitutional provisions and launched 
different programmes for the enrichment of the primary education. The 
emphasis has always been on universal, free and compulsory primary 
education as it lays the foundation of secondary education on which other 
levels of education depends as previously mentioned. 
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Moreover, the universalisation of primary education is positively 
correlated with the removal of illiteracy, both directly and indirectly. 
Obviously, illiteracy will continue to exist as long as the primary education is 
not completely universalized and is not made compulsory for the school 
going age children. The National Policy on Education (NPE, 1986) has already 
recommended for both the formal and the non-formal methodologies to be 
employed and used for the purpose of universalisation of primary education. 
Further, it recommended that the target of universalisation should be 
achieved as early as possible. Therefore, the laxity in this regard would have 
further hazardous consequences in terms of widening the gulf between haves 
and have-nots. 
Moreover, inspite of the provisions in the constitution and best 
intentions of the people the condition of the primary education has not 
improved much. It is also a fact that the standard of primary education has 
been rather quite low and continued to remain low even after independence. 
Banerjee (2006), rightly stated about the need of the quality of schooling as "it 
is fine we do need good schools, providing quality education, so that our 
future generation can hold the Indian flag high in the world." Undoubtedly, 
the reason of slow progress of the national economy is directly as well as 
indirectly due to the illiteracy of the adult masses and also due to a big chunk 
of children still out of the school. 
The experiments conducted on the contribution of education to 
economic development have shown that illiteracy and poverty are the two 
sides of the same coin and both are reciprocally related to each other. 
Therefore, reduction in illiteracy would pave the way far economic 
development. This could be done with the process of universalisation of 
primary education and with the enrolment of all the school age going children 
and their retention in the schools. The education of the children and 
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consequently the increase in the literacy rate would create consciousness 
annong the people particularly among the masses about the social, cultural, 
economic and political development of a nation. 
Objectives of Primary Education 
Primary Education is shaped according to the prevailing social and 
cultural milieu and is regarded as the foundation for the development of the 
children's physical, intellectual, moral and spiritual aspects of the personality. 
Since the middle of the 19* century and onwards, primary education for the 
children has been recognized as an endeavour of paramount in various 
countries of the world including India. Therefore, an autonomous body of the 
Government of India namely; NCERT has followed the objectives of primary 
education as formulated by educational policies and commissions for the 
schools. These are quite self explanatory as well as meaningful in terms of the 
qualities and competencies desired in citizens of our democratic country 
(Shrivastava and Shourie, 1989). These may be stated in terms of behaviour as 
follows-
The pupils during the process of primary education will be able to-
(i) develop basic skills of language communication such as listening, 
speaking, and the symbolic skills like the use of signs, symbols, and 
drawing, etc. 
(ii) acquire the ability of doing fundamental numerical operations and 
make use of the same in drawing and in reading tables, charts and 
graphs, etc. 
(iii) develop an understanding of terms, symbols, concepts, principles, 
laws, events and trends, etc in relation to physical and social 
environment. 
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(iv) apply the acquired knowledge and skills of a subject in different life 
situations. 
v) develop observational, manipulative and constitutional skills. 
vi) acquire the knowledge of the basic principles of healthy life, both 
individual and social and put the same into practice in daily living. 
vii) develop the ability to observe and appreciate the beauty in things 
and phenomena. 
viii) appreciate the cultural heritage of India. 
ix) develop interest in social and physical environment. 
x) develop qualities of democratic living with reference to school, 
home and society. 
xi) develop a sense of emotional and national integration, patriotism 
and universal brotherhood. 
xii) develop scientific attitudes, critical thinking and a desire to acquire 
knowledge. 
xiii) develop positive attitude, necessary skills and work habits to 
undertake socially useful productive work. 
xiv) appreciate and act upon universally accepted social, spiritual and 
moral values. 
The present investigator has taken the sample of the study from a few 
districts of the Uttar Pradesh (UP). Therefore, it is desirable to know about the 
state to which these districts belong. The following paragraph is about the 
general feature of the Uttar Pradesh. 
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Uttar Pradesh at a Glance 
India is a democratic and republic country of Asia and Uttar Pradesh is 
one of it's state which is truly the heart land of the country. This state is 
situated in the Northern part of the country. Uttar Pradesh shares its 
boundaries with states of Haryana and Delhi in the West, Rajasthan in the 
South West, Madhya Pradesh and a little part of Chattisgarh in the South 
West, Bihar in the East and Uttranchal in the North along with Indo-Nepal 
International Border. Uttar Pradesh is the 4* largest state in area of 2.94 
million sq. kms (Bhatt & Gopal 2005) and 1^ * largest state in population of 
about 166,197,921 including 87,565,369 and 78,632,552 males and females 
respectively. It is the home of the 16 percent of India's population. The state 
has been divided into 17 divisions and 70 districts consisting of 300 sub 
districts, (Census Report, 2001) for the purpose of effective administration. UP 
has diversity in its physical feature and has a social, cultural, religious, 
commercial and historical importance. 
Status of the Primary Education in Uttar Pradesh 
The status of the primary education in this state may be adjudged by 
the literacy of the people. As per the Census Report of India, (2001) the total 
literacy of UP is 57.36%, which is low as compared to 65.38% literacy of India. 
Similarly, the male and female literacy is 70.23% and 42.98% respectively, 
both being low vis-a-vis to the national level as 75.85% and 54.16%) 
respectively (2001). The pattern and the trend in the growth of literacy in UP 
from 1951 to 2001 has been shown in the Table 1.1. 
There are four levels of school education in this state namely; Lower 
Primary, Upper Primary, Secondary and Senior Secondary. The state follows 
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the uniform pattern of the National Education System of 12 years of school 
education including 8 years of free and compulsory primary education. 
Table No. 1.1 
Literacy Rate (%) in Uttar Pradesh (1951-2001) 
Year 
1951 
1961 
1971 
1981 
1991 
2001 
Persons 
12.02 
20.87 
23.99 
32.65 
40.71 
57.36 
Male 
19.17 
32.08 
35.01 
46.65 
54.82 
70.23 
Female 
4.07 
8.36 
11.23 
16.74 
24.37 
42.98 
(Source : Census Report, 2001, p.46.) 
Uttar Pradesh has made significant strides in providing free and 
compulsory access to education to school going age children which is evident 
from the follow i^ng data. In 2001, about 141.60 lakh children were enrolled in 
primary and 49.7 lakh in Upper primary levels as compared to the 121.7 lakh 
in primary and 42.96 lakh in upper primary level in 1991, registering an 
increase of 16.34% and 15.68% respectively. During the same period the 
number of primary level and upper primary level schools continued to grow 
further and therefore, the number of schools rose to 25.51% at primary and 
25.56% at upper primary levels. Consequently, the number of teachers also 
rose from 20.3% at primary school level and 10.1% at upper primary school 
level in the same period. 
Thus, making the pupil-teacher ratio of 55:1 at the primary schools and 
40:1 at the upper primary school as against the national pupil-teacher ratio of 
42:1 and 30:1 at the lower primary and at the upper primary levels 
respectively, in 1991. Moreover, the numbers of female teachers per hundred 
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male teachers during the same period were 50 and 43 in primary and upper 
primary levels respectively. The following Table summarises the progress of 
primary education in Uttar Pradesh during the last 13 years (GOI, 2002-03). 
Table No. 1.2 
Progress of Primary Education Since 1991-2003 in Uttar Pradesh 
Year 
1990-91 
1996-97 
1999-
2000 
2002-03 
(Source : Se 
No. of 
Primary 
Schools 
77995 
90423 
96094 
113546 
ected Educati 
No. of 
Upper 
Primary 
Schools 
17616 
19943 
21678 
28936 
onal Statistics 
No. of Teachers 
(In Lakh) 
Primary 
Schools 
2.66 
3.05 
3.19 
3.85 
2002-03, p. 2( 
Upper 
Primary 
Schools 
0.99 
1.03 
1.07 
1.48 
)5) 
Enrolment Classes 
(in lakh) 
1-V 
121.71 
135.46 
141.07 
227.12 
VI-VIII 
42.96 
47.29 
49.13 
65.53 
The above table shows only the quantitative development of primary 
education. The qualitative status of primary education is far from the scenario 
of the primary level education of the world which has been pointed out by 
Banerjee (2006), as "when the education level of the average person is 
improved can we talk of having arrived on a world stage." 
Constitutional Provision for the Primary Education 
The constitution of India through its Article 45 made the provision of 
free and compulsory primary education upto the age of 14 years. The words 
of the Article 45 are as "The State shall endeavour to provide within a period 
of ten years from the commencement of the constitution, free and compulsory 
education for all children until they complete the age of 14 years." 
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Inspite of the constitutional provision under the Article 45, the state of 
the affair of primary education remained unsatisfactory. Therefore, on the 
demand of the people and the sincere concern of the legislators and policy 
makers, the 93'''^  Constitutional Amendment was brought through the bill 
placed in both the houses of the parliament for giving all the children the 
right to education. Further, the primary education is treated under this 
amendment as compulsory. It means if the parents do not send their children 
to the schools would be punished. The words of the 93'''^  constitutional 
amendment are as "merely making education a fundamental right will not 
serve its purpose unless efforts are made for improving the performance of 
school system through a community owned approach and ensuring quality of 
elementary education". Thus, it is obvious that the government as well as the 
people together should strive for the universalisation of primary education 
and should also let the people realize the importance of it for their children. 
Programmes to meet Constitutional Provisions 
The following efforts have been made by the government as well as by 
the various agencies to popularised and spread the primary education among 
school going age children. 
Universalisation of Elementary Education (UEE) 
Primary education not only gives the foundation for further education 
but it is also considered as a fundamental to all round development of the 
individual in terms of material and spiritual aspects. That is why the 
provision of Universal Elementary Education has always been conceived by 
the educationists as an integral part of the National System of Education in 
India. The National Policy on Education (NPE) 1986, was made and later on 
modified in 1992. The Programme of Action (POA) was included in this 
policy for the achievement of the goals. The POA said, "The thrust in 
elementary education emphasizes (i) universal enrolment and universal 
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retention of children upto 14 years of age, and (ii) a substantial improvement 
in the quality of education". 
The Universalisation of elementary education consists of the following 
dimensions-
> Universal Provision 
Universal provision means that a primary school should be provided 
in each locality with in one kilometer of child's home, so that all the children 
in the age group of 6 to 14 years should get the facility of primary education 
with in a walking distance. 
> Universal Enrolment 
It means that every child attaining the age of 6 years must be enrolled 
in class 1 of a primary school. This means that the enrolment of the children in 
a primary school in the said age should be compulsory. 
> Universal Retention 
It means that every child who has been enrolled in class I should be 
properly guided so that the child must continue his study in the school till he 
completes class VIII. 
> Attainment 
The universal provision of enrolment and retention can not claim to 
have achieved the target of UEE unless the children have acquired the 
minimum level of learning as envisaged in NPE-1986. 
National Policy on Education (NPE-1986) and Program of Action 
Every country develops its system of education to meet the needs and 
demands of the people and also to meet the challenges of the time and India is 
no exception. A variety of challenges as well as social and national needs 
made the government instrumental to formulate the NPE-1986 for the 
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country. This policy after a period of six years of implementation, was 
examined and consequently, based on a few experiences, modified in 1992 to 
give more stress on various aspects of education including the stress on 
minimum levels of learning for each stage of education. In order to give 
stepwise support to the policy an effort was made in the form of Programme 
of Action after two months in the same year. The Programme of Action 
envisaged the following provisions to improve the primary education. 
(i) Children of all families in the country will be provided access to 
elementary education of good quality. 
(ii) References has been made else where about the reform of the 
teacher education system for the improvement of quality of 
education. 
Moreover, the NPE-1986 emphasized that the efforts will be made for a 
paradigm shift from sheer enrolment to retention and quality of education. 
Therefore, the NPE-1986 was a significant step in the history of Indian 
education to give a new direction to an education system, which was 
inadequate and ineffective for addressing the problems in the present time. 
The document of NPE-1986 made specific mention of the primary education 
as, "The new thrust in primary education will emphasise a substantial 
improvement in the quality of Education". Therefore, the following 
programmes under the programme of action for primary education have been 
suggested-
A. Operation Black Board 
There are two terms in this phrase-the 'operation' and the 'Black 
Board'. The first term Operation implies that there is urgency of the primary 
education to all the school going age children and the second term implies for 
the desirable need of physical facilities in the school. So, the Operation Black 
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Board together suggests a speedy creation of essential minimum facilities in 
schools to have the process of teaching and learning adequate, effective and 
successful both in terms of material as well as of human resources. The origin 
of the scheme dates back to 1986. It was made functional to help the state to 
implement it. Orientation courses were arranged for the key persons 
belonging to the different states to facilitate the implementation and to 
enhance the quality of teaching and learning in the class rooms. 
The purpose of Operation Black Board was to improve the enrolment, 
enhance the rate of retention and to improve the achievement of children by 
providing minimum essential facilities in primary schools. It has the 
following three independent components-
• Provision of the building comprising of at least two reasonably large all 
weather friendly rooms with a deep verandah and separate toilet 
facilities for both the genders. 
• Atleast two teachers for every school and as far as possible one of them 
should be a female. 
• Provision of essential teaching and learning materials including 
blackboard, maps, charts, toys and other necessary equipments. 
B. District Institute of Education and Training (DIET) 
The establishment of DIET in all districts was an important step which 
was proposed by the NPE-1986 for the development of Teacher Education at 
the district level (Chauhan, 2005). The DIET is a centrally sponsored scheme 
launched in 1988. The DIET provides academic and resource support to 
primary education teachers as well as to the non-formal instructors in the 
districts. Therefore, it is a principal, technical and professional resource 
institution at each district. The DIET has the following activities-
• In-service Teacher's Training, 
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• Academic Monitoring and Supervision, 
• Action research and Teaching Learning Material preparation; and 
• Facihtating the implementation of activities under other functional 
areas. 
C. Minimum Levels of Learning (MLL) 
India is one of the few developing countries which took the initiative in 
1991 to achieve the minimum levels of learning at the primary stage under the 
programme of MLL (GOI, 1996-97). This programme was meant to identify 
the basic competencies in languages, Mathematics and other subjects and also 
to develop new text books. 
D. Micro-Planning (MP) 
The NPE-1986 in its document suggested the idea of Micro-Planning. 
The purpose of the Micro Planning is to ensure that a child of a family attends 
the school or a non-formal education centre regularly. Every child should 
complete at last five years of schooling with his own pace of progress. Micro 
Planning is based on community mobilization specially to enhance the role of 
Village Education Committee and Block or Town areas Education 
Committees. 
E. District Primary Education Programme (DPEP) 
The District Primary Education Programme is an outcome of the spirit 
of the Programme of Action and is a part of Micro-Planning strategy. Under 
this programme districts are grouped into the following three categories-
> Districts with high literacy rate where the enrolment and access are 
almost universal. 
> Districts where total literacy campaign have been successfully leading 
and there is an enhanced demand for elementary education. 
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> Districts where the educational facilities are poor, low literacy rate and 
low community awareness. 
Objective ofDPEP 
The objective of the DPEP are-
• to provide all children with access to primary education (Class I to V); 
• to reduce primary dropout rates for all students to less than 10%; 
• to reduce difference in enrolment, dropout rates and learning 
achievement among gender and social groups to less than 5%; 
• to raise the average achievement levels of students by at least 25% in 
Language and Mathematics and atleast 40% achievement levels in 
other subjects; and 
• to strengthen the capacity of national, state and districts institutions 
and organizations for planning, management and evaluation of 
primary education. 
The DPEP programme was initially launched in 1994 in 42 selected 
districts spread over seven states i.e., Assam, Haryana, Karnataka, Kerala, 
Madhya Pradesh, Mahrashtra and Tamil Nadu. Later on this was extended to 
UP, Bihar, West Bengal, Andhra Pradesh, Orissa, Gujrat and Himachal 
Pradesh. Now this programme covers 56 districts of Uttar Pradesh including 
Pilibhit and Bareilly (GOI, 1994). The criteria for selection of districts under 
DPEP programme are as follows-
> Educationally Backward Districts with female literary rate below the 
national average, and 
> Districts where Total Literacy Campaign (TLC) have generated 
demand for elementary education. 
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Now the entire DPEP programme caters the need of 60% of the 
children, population of the state. 
F. Educa Hon for AII (EFA) 
The world conference on 'Education for All' was held in Jomtien 
(Thailand) in 1990. The Jomtien declaration brought to the centre-stage the 
need for viewing primary education as a fundamental right of every citizen 
(Sinha, 2004). Education for All is the broader concept of UEE. This 
programme for universalisation of elementary education deals with all types 
of qualitative educational programmes including formal and all non-formal 
programmes to be organized by Government and Non-Governmental 
organizations. The declaration of Jomtien made the Indian Government 
instrumental to provide education for all with the following goals (GOI, 
1993)-
• Expansion of early childhood care and developmental activities 
especially for poor, disadvantaged and disabled children through 
concerted efforts of families, communities and appropriate institutions. 
• Universalisation of elementary education in terms of universal access 
to all children up to the age of 14 years, universal participation till 
completing elementary stage either from formal or non-formal 
education agencies with universal achievement of minimum levels of 
learning. 
• Drastic reduction in illiteracy, particularly in the age group of 15 to 35 
bringing the literary level in this age group to at least 80% in both 
genders. 
• Provision of opportunities for continuing education for those persons 
who have received primary education through formal and non-formal 
agencies. 
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• Special care of women for their empowerment and the disadvantaged 
groups and make education an instrument of their equahty. 
• Improving the quahty of education by relating it to the environment, 
culture, living and working conditions of people and thereby 
enhancing their ability to learn. 
G. Sarva Shiksha Abhiyan 
A conference of Education Ministers of the States was held in 1998 to 
facilitate the process of UEE. They after deliberations decided to have a 
holistic and cogent approach for achieving the goal of UEE with a missionary 
zeal in a defined time-frame. In order to pursue the mission, they also 
recommended the launching of a few major programmes for Universalisation 
of Elementary Education (UEE). Consequently, a massive government 
programme for UEE, the Sarva Shiksha Abhiyan (SSA) was launched. The 
SSA has emphasized universal access to the children and their retention in the 
education. It aims at providing useful and relevant elementary education to 
all the children in the 6-14 age group by 2010 (Sinha, 2004). The objectives of 
Serve Shiksha Abhiyan are as follows-
• All children in School Education Guarantee Centre, Alternate School 
and Back-to-school camp by 2003. 
• All children complete 5 years of primary schooling by 2007. 
• All children complete 8 years of elementary schooling by 2010. 
• Focus on elementary education of satisfactory quality with emphasis 
on education for life. 
• Bridge all gender and social category gaps at primary stage by 2007 
and at elementary level by 2010. 
• Universal retention by 2010. 
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Justif ication of the Study 
Education is the source of illumination of every society and nation. 
Every society and nation endeavors to make its citizens educated in the best 
possible manner and India is no exception. In India educational development 
has been phenomenal with respect to quantity as well as quality of education 
at different levels. However, there has been a plethora of problems, like 
universalisation of elementary education, vocationalisation of secondary 
education, education of the girls, education of socially, economically and 
educationally backward classes ,education of illiterate adults and education of 
differently abled which have been confronting the educational system. The 
most important aspects of the education system is the primary education of 
the school going age children. The importance of education on the one hand 
and the necessity of the primary education on the other hand generated 
concisiousness among the people. That is why the provision of the 
compulsory education has been made in the Article 45 of the Indian 
Constitution. Although the efforts by the Government as well as by the Non 
Government Organizations (NGOs) have been made to address the problem 
of universalisation of primary education, yet a large number of school going 
age children are out of the school and many others perform poorly at their 
examinations. This raises many questions to be answered. There have been 
continuous efforts by the researchers to find out the answer of the questions 
and the factors involved in the problem. The factors affecting the academic 
achievement and the reasons for the poor performance of the children in the 
academics have been viewed by the researchers in the several and different 
contexts. However, a need was felt by the present investigator to investigate 
whether the academic achievement of primary school children is influenced 
by the Personal and Social factors in an entirely new and different situation? 
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There appears to be a general agreement among the researchers that 
the academic achievement of the children depends to a large extent on their 
personal and social factors. By nature all children would appear similar but 
there are some hidden personal and social factors with them which influence 
their academic achievement to a remarkable extent and they may not be 
identified without proper investigations. Therefore, a study of the present 
type would be very useful and of a great practical importance to the 
educational authorities and educational planners as well as all those who are 
concerned with the education of the children at the primary level. 
In the present study the investigator has tried to investigate the 
probable reasons of low academic achievements. The problem of low 
academic achievement is not the problem of only Uttar Pradesh State, but also 
a problem of the whole Nation. Moreover, this problem is faced at the 
international level. A common experience of the authorities of the United 
Nations Educational, Scientific and Cultural Organization (UNESCO) in 
several countries of Asia and Pacific region is that a substantial proportion of 
children of primary school going age children fail to acquire basic learning 
skills by the end of the primary level of education. In addition, a large number 
of children who remain in school also fail to achieve a certain functional level 
of education at which skills can not be used for further learning (Review 
meeting Bankok, 1986). The UNESCO regional office for education in Asia 
and the Pacific arranged a meeting of the educational specialists from 
Australia, India, Malaysia and Philipines to look into the matter of low 
academic achievement with in the frame work of Asia and the Pacific 
Programme of Educational Innovation for Development (APEID, 1983). This 
was an example of the realization and sincere concern to find out the solution 
of the problem of low academic achievement in primary school children of 
most of the developing and underdeveloped countries. 
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India has shown concern for the expansion of primary education and 
its quahtative improvement since independence. It is proper to cite the view 
of the Kothari Commission (1964-66). According to this report the "expansion 
of facilities at the primary stage and the universal enrolment of children and 
their retention in school till the end of compulsory period is only one aspect of 
the fulfillment of the constitutional directive. An equally important aspect is 
qualitative improvement so that the instruction imparted becomes good 
education and help children to grow into useful and responsible citizens". 
In this regard the provision of POA-1992 in the NPE-1986 provided 
fresh insights and direction for achieving UEE. It called for an integrated and 
decentralized approach to the development of primary education with focus 
on building capacities particularly at the district and sub-district levels. It is at 
the primary level a solid foundation of education can be laid among the 
children and special attention can also be given to the children of the 
backward areas so that the children of the deprived and downtrodden classes 
should become able to face the challenges of the 21 ^^ century with a sense of 
confidence. The universalisation of primary education and retention of the 
students in the schools took the central position in the national policy. 
Therefore, efforts were made for revamping the primary education. 
In order to substantiate the resolution of NPE-1986, the government 
took the initiative in 1991 in the form of Minimum Level of Learning (MLL) to 
be achieved at primary level (GOI, 1997). The MLL was an important attempt 
to combine the quality with the equity. It laid down learning outcomes in the 
form of competencies or the levels of learning for each stage of primary 
education (Gopalan, 1998). The programmes of MLL have been implemented 
but the effects of programmes have not been investigated in the form of 
research studies. Researches in the field of education have been done, but 
these researches have so far been concentrated mainly on issues and problems 
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with regard to secondary, senior secondary and higher education neglecting 
the important issues of education at the primary level. 
Moreover, there has been hardly any serious attempt to investigate the 
effect of the personal and the social factors on the academic achievement of 
the children at the primary levels especially in the educationally backward 
districts of the Uttar Pradesh in particular and of the country in general. 
Therefore, there is an urgent need to attempt to examine and resolve certain 
basic issues regarding the academic achievement of the primary school 
children of a few backward districts of Uttar Pradesh with special reference to 
personal factors (Gender and Intelligence) and social factors (Adjustment and 
SES) related to it. The quality of secondary education, senior secondary 
education and consequently, the quality of higher education depends on 
primary school education. Therefore, the government has been investing a lot 
of money and continuously making laborious and sincere efforts in the 
improvement of the status of primary education. Keeping in view the 
importance of education especially the primary education, not only the 
government but the society should also come forward and ensure the quality 
of education as well as the level of academic achievement of the children at 
the primary school levels. 
There is a feeling among the parents that their wards show poor 
performance and do not reach to the MLL. Moreover, due to the poor 
academic achievement, the children get frustrated and leave the school. The 
poor achievement is due to certain factors which directly or indirectly 
influence the performance of the children in their academic life. There are 
researches which indicate that the academic achievement is affected by 
personal and social factors. The evidences in this regard are the studies of 
Gupta (1981); Zachoriah (1982); Devi (1990); Namrata (1992); Nanda and Pal 
(1994); Kreitler et. al. (1995); Westennann and La-Luz (1995); Shukla and 
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Agrawal (1997); Stephen and Bakson (1997); Chaturvedi (1998); Marjoribank 
and Yammy (1998); Barbora (1999); Cacile and Aline (2000); De-Garmo, et. al., 
(2000); Ansari (2001); Pomerantz et. al. (2001) and Nwankwo and Kemjika 
(2002). 
However, there is not a single evidence of research to find out the 
causes of the low academic achievement among the children of prin^ary 
schools particularly in the backward districts of Uttar Pradesh. 
Statement of the Problem 
The statement of the problem of the present study is as follows. 
"Causes of low achievement among primary school children 
belonging to Educationally Backward Districts-Pilibhit and Bareilly 
of Uttar Pradesh in relation to personal and social factors-A 
comparative study" 
A few investigators have pointed out that the personal variables 
(Gender and Intelligence) and social variables (Adjustment and SES) may be 
responsible for the cause of low academic achievement at various school 
levels. However, they have not taken all these personal and social variables 
together in relation to the academic achievement particularly at the primary 
level of education. Thus, it will be legitimate that the personal as well as the 
social variables should be studied to have a better understanding of the 
causes of the low academic achievement at the primary school levels. 
Moreover, there is also not a single study which has so far been 
conducted in the Educationally Backward Districts of Uttar Pradesh with the 
above mentioned variables to find out whether these variables were in any 
way responsible for low academic achievement at the primary level. 
Therefore, the present study is a humble attempt to visualize the meaningful 
reasons of the poor academic achievement among the children at the primary 
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school levels in relation to the variables which could be responsible for it in a 
few districts of Uttar Pradesh by applying more sophisticated statistical 
techniques for analysis. 
Concepts and Definitions 
The present study has been taken with the following connotations. 
(i) Causes 
According to New Webster Dictionary, (1971) cause means that which 
produces an effect; that "which brings about a change". For the present study, 
the causes mean, to find out the effect of the personal and the social factors 
namely; Gender, Intelligence, Adjustment and SES on the academic 
achievement of the primary school children in Educationally Backward 
Districts of Uttar Pradesh. 
(ii) Low Achievement 
Level of achievement shows strength or goodness of performance in 
the process of education. The Level of achievement is to assign some value to 
the performance in any walk of life including education. Most familiar 
situation in which we use the level of achievement is the classroom, where the 
teacher represents students' performance in academics in terms of grades 
which is based on scores. The level of achievement may be represented 
symbolically in three different ways namely; by word descriptions, by 
assigning one of several large quantitative categories or by assigning a 
numerical score (Brown & Edwin, 1955). 
The term Low Achievement comprises of two words "Low" and 
"Achievement". In the New Webster's Dictionary of English language (1971), 
the word Low has been described as "Less than average" while the word 
Achievement has been defined as "successful accomplishment or performance 
in particular subjects, areas or courses, usually by reasons of skills, hard work 
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and interest, typically summarized in various types of grades, marks, scores 
or descriptive commentary" (Hawer and Hawes, 1982). 
Generally, the term achievement is used for the academic achievement 
in schools and colleges. According to Beena and Khemchandani (1996), the 
academic or scholastic achievement means the attained level measured by 
marks. 
According to Singh (1995), if a word 'good' is used it shows that the 
student gets 'A' merit. If 'B' and ' C are given in offered subjects, then the 
terms 'B' and ' C denote "minimum", "poor" or "Low" achievements 
respectively. 
Page et. a l , (1978), defined the term Low Achievement, "as 
performance in a test or school subject which is due to either lack of ability or 
failure to realize potential for achievement." High and low achievements are 
demarcated on the basis of an arbitrarily adopted cutting point of the 
performance falling above it, is considered as a success or a high achievement 
and the performance falling below it, is considered as a failure or low 
achievement. 
(iii) Educationally Backward Districts 
Educationally Backward Districts are those districts of the state which 
have the rate of literacy below the average as compared to the National 
Literacy Rate. In the words of Sharma (1994), about 164 districts are 
educationally backward as the literacy rate in these districts is much below 
the average rate. Moreover, the reports of GOI (2001), shows that about 56 
districts are educationally backward in Uttar Pradesh [Annexure 4). 
The investigator has selected only two Educationally Backward 
Districts from this list namely; Pilibhit and Bareilly. Those districts which 
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have not been shown in this list are opined as Educationally Advance 
Districts. 
(iv) Primary School Children 
The existing system of education in India has eight years of primary 
education or elementary education. This duration has been divided into two 
groups-
(i) Lower Primary Education and (ii) Upper Primary Education 
Lower primary education covers first five years of schooling from 
Class I to V and Upper primary education covers the rest three years of 
schooling from Class VI to VIII. In the words of Ali (2001), "the primary stage 
consists of first five years of schooling from Class I to V whereas the upper 
primary stage consists of classes VI, VII and VIII. 
The present investigator in this study has used the term primary school 
children for those students who are enrolled in those schools which consist of 
only Class VI to VIII. 
(v) Personal and Social Factors 
The investigator has used the terms namely; personal and social 
factors. According to Good (1973), factor means, "a cause or determiner, 
which may be unique to one variable or common to several variables, that 
may be used to account for the correlations among a set of variables." The 
New Webster Dictionary of English Language (1971), has described it as, "a 
contributing element in bringing about any given result" and personal as 
"pertaining to a person as distinct from a thing." The term social has been 
described by Good (1973), in the Educational Dictionary of Education as, "in 
its broader sense, pertaining to the interaction of organisms in groups; in its 
narrower sense, descriptive of the development of an individual's ability to 
get along with others while in the New Webster Dictionary of English 
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language (1971), as "Relating to man living in society or to the public as on 
aggregate body". 
The investigator has used the two personal and two social factors in his 
study to find out their effects on the academic achievement among primary 
school children in Educationally Backward Districts. The personal factors are 
naiTiely; Gender and Intelligence whereas the social factors are namely; 
Adjustn\ent and Socio-Economic Status. 
All the four variables of the present study have been discussed 
separately in the following paragraphs. 
A. Gender 
The investigator has taken gender in his study as a personal variable. 
Therefore, the male and the female students of class Vll and VIII have been 
taken as a sample to find out the effect of gender on their academic 
achievement. 
The gender is the state of being male or female with reference to the 
social or the cultural differences which may be an important cause and may 
function as hurdle in the better achievement. 
Amongst the deprived section of the population of India, 50% are 
female which are undoubtedly disadvantaged and also suffering form an 
unequal status in the family in particular and in the society in general. 
Although facilities for education are equally available for both the genders 
(male and female) yet there is significantly Lower level of utilization of 
facilities by the female group. Conceivably this leads to low level of academic 
achievement in education (Jain and Arora, 1995). 
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B. Intelligence 
Almost all the educationists and psychologists have acknowledged the 
importance of intelligence as an effective factor in the achievement of the 
children. The term Intelligence has always been a topic of discussion among 
the educationists and psychologists. The educationists and psychologists have 
been interpreting the term intelligence in various ways and have had 
agreement as well as disagreement about the concept of the term. As such, 
they gave different explanations for the term intelligence. The following are a 
few definitions given by different educationists and psychologists. 
The definitions are in chronological order starting with one of the most 
renowned psychologist of the 20* century that is none other than Binet. 
(i) According to Binet (1916), intelligence is a general intellectual 
capacity which consists of the abilities (i) to reason well with 
abstract materials; (ii) to comprehend well; (iii) to have a clear 
direction of thought; (iv) to relate thinking with the attainment of a 
desirable end; and (v) to be self critical. 
(ii) Spearman (1927), has given two factor concept of intelligence. 
According to him there are two factors of Intelligence. The first is 
general factor which is denoted by 'g'. This involves all mental 
activities. The second is specific factor which is denoted by 's ' . This 
stands for specific abilities. 
(iii) Stoddard (1943), gave entirely new concept of intelligence. 
According to him the intelligence is "the ability to undertake 
activities that are difficult, complex and abstract and which are 
adaptive to a goal, and are done quickly and which have social 
value and which lead to the creation of something new and 
different." 
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(iv) Wechsler (1944), defined the intelligence in the following words 
"Intelligence is the aggregate or global capacity of the individual to 
act purposefully, to think rationally and to deal effectively with his 
environment." 
(v) Guilford (1967), proposed a three dimension intellect model of 
Intelligence. He classified the intellectual abilities into a three 
dimensional systematic box, called the structure of intellect (SI). 
These three dimensions are contents, operations and products. Each 
of the three aspects are further categorized into four, five and six 
sub-groups (4x5x6) respectively. In this way the three dimensional 
box contains 120 cells depicting various aspects of intelligence. 
(vi) Eysenck (2001), presented a comprehensive view of Intelligence as 
the ability to think or reason with fairly novel information of 
particular importance to intelligence. 
(vii) In the view of Hurlock (2003), "Intelligence provides the person 
with the capacity to meet and solve the problems that adjustment to 
life requires". 
Thus the intelligence can be defined as the mental ability which enables 
the individual to learn, understand and think in a logical way as well as 
handle the physical environment and social circumstances successfully. 
C. Adjustment 
An individual is born neither as an adjusted nor maladjusted person. It 
is the mental, emotional, physical and social environment which influence the 
individual's behaviour and life. These influences help to realize the joy and 
find the satisfaction or minimize the dissatisfaction among the individuals. 
Socially immature young persons even with high IQ level may face difficulty 
in adjustment and may also exhibit abnormal behaviours. 
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In the words of Blair et. al., (1968) whenever a person is restless, 
hostile, cheeky, uncooperative and showing delinquent behaviour or 
changing occur in his behaviour according to the condition then that person 
tries to shift adjustment in his life in such a direction to satisfy personality 
requirement. Besides, these person there are other educationists and 
psychologists who have defined the term adjustment in the following ways. 
(i) James (1934), in his Dictionary of Terms defined adjustment as 
"Adaptation one's self to new situation, to new modes of 
behaviour." 
(ii) Smith et. al. (1962), in the Educator's Encyclopedia referred 
adjustment as "the ability to adapt to a situation." 
(iii) Good (1973), in the dictionary of education explains the adjustment 
as "the process of finding and adopting modes of behaviour 
suitable to the environment or to changes in the environment." 
(iv) Wolman (1978), in the dictionary of behavioural science explained 
the adjustment as "the variations and changes in behaviour that are 
necessary to satisfy needs and meet demands so that one can 
establish a harmonious relationship with environment." 
(v) Chopra (2005), defined the adjustment as "the ability of humans to 
survive in stressful environments by non-genetic means." 
The above definitions clarify the meaning of the term adjustment. It 
depends not only on any single phase of an individual's personality but upon 
the total personality integrated with environment in which individual lives 
and interacts. In the present study the adjustment of the respondents include 
social, home, health, school, emotional and personal adjustments. 
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D. Socio-Economic Status 
The students differ from one another in social class even in small rural 
towns in which almost everyone is the same in ethnicity, religion and basic 
world outlook. We can safely assume that the children of the town's bankers, 
doctors and teachers have a different upbringing and experience from the 
children of farmers or domestic workers (Slavin, 1994). 
The children differ in socio-economic status which includes 
individual's occupation, income, social class and prestige in a particular 
society. All these factors are tended to move together. Thus the socio-
economic status of the individual is based on the combination of one's income 
and education, while the social class is more than the income and education. 
It also includes a set of behaivours, expectations and attitudes. For example 
according to Bloom (1964), the "middle class parents are likely to express high 
expectations for their children and to reward them for intellectual 
development." The investigator has taken SES as a variable in his study. 
Therefore, it was obligatory for him to find out the explanation of the term 
with regard to the individuals. 
The educationists and social scientists have defined the SES of the 
individuals as follows-
(i) In the view of Swamy (1962), the socio-economic status of urban 
people is maintained by the education, occupation and income. 
(ii) Page et. al. (1978), in the International Dictionary of Education 
interpreted the above term as "person's" position in any given 
group, society or culture as determined by wealth, occupation, 
education and social class." 
(iii) Bharadwaj and Chauhan (1989), described the term socio-economic 
status as a ranking of an individual by the society he lives in terms 
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of his material belonging and cultural possessions along with the 
degree of respect, power and influence he wields." 
(iv) In the words of Chopra (2005), the socio-economic status "is a 
rather arbitrary and is developed by combining the position or 
score of persons on criteria such as income, amount of education, 
types of education held, or neighbourhood of residence. The scores 
can then be arbitrarily divided so as to create divisions such as 
upper class, middle class and lower class." 
Thus, on the basis of the above definitions the socio-economic status of 
the respondents in the present study refers to the father's education, 
occupation, income, social participation, exposure to mass-media and cultural 
living or cultural standard. 
Objectives of the Study 
The plan of the study includes objectives. It means there are certain 
purposes of the study. As such the specific goals or purposes, which the 
investigator intends to achieve or solve through his research study, are 
technically termed as objectives. The whole research study is to be 
manoeuvred through the pre-supposed objectives. Therefore, for the present 
study, the investigator has envisaged the following objectives. The objectives 
are to, 
1. find out the significant difference in between the Academic 
Achievement of the children belonging to the Educationally Backward 
and the Advance Districts; 
2. find out the significant difference in between the Academic 
Achievement of the children with respect to the personal and the social 
factors of the Educationally Backward and the Advance Districts; 
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3. find out the contribution of the personal and the social factors in the 
Academic Achievement of the children of the Educationally Backward 
and the Advance Districts; 
4. find out the significant difference in between the Academic 
Achievement of the male children of the Educationally Backward and 
the Advance Districts; 
5. find out the contribution of the personal and the social factors in the 
Academic Achievement of the male children of the Educationally 
Backward and the Advance Districts; 
6. find out the significant difference in between the Academic 
Achievement of the female children of the Educationally Backward and 
the Advance Districts; 
7. find out the contribution of the personal and the social factors in the 
Academic Achievement of the female children of the Educationally 
Backward and the Advance Districts; 
8. find out the significant difference in betvv^een the Academic 
Achievement of the male and the female children of the Educationally 
Backward Districts; 
9. find out the contribution of the personal and the social factors in the 
Academic Achievement of the male and the female children of the 
Educationally Backward Districts; 
10. find out the personal and the social causes of the Low Academic 
Achievement among the primary school children of the Educationally 
Backward Districts; 
11. find out the personal and the social causes of the Low Academic 
Achievement among the primary school male children of the 
Educationally Backward Districts; and 
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12. find out the personal and the social causes of the Low Academic 
Achieven^ent among the primary school female children of the 
Educationally Backward Districts. 
Hypotheses 
The hypothesis is a powerful tool which provides a direction to the 
investigator in the process of research. It guides the investigator specifically in 
which he needs to do to achieve the objectives of the study. It also, forms the 
basis for the investigations and gives clues to arrive at some conclusions 
through the study. Thus, in order to give proper direction to the investigation 
and also to make the research substantive, it is necessary to formulate 
research hypotheses, which may be tested against the empirical data. 
Therefore, the investigator keeping in view the objectives of the study 
formulates the following hypotheses for the present study. 
1. There would be no significant difference in between the Academic 
Achievement of the children of the Educationally Backward and the 
Advance Districts. 
2. There would be no significant difference in between the Academic 
Achievement with respect to the personal and the social factors of the 
children of the Educationally Backward and the Advance Districts. 
3. The personal and the social factors would not be the significant 
contributors to the Academic Achievement of the children of the 
Educationally Backward and the Advance Districts. 
4. There would be no significant difference in between the Academic 
Achievement of the male children of the Educationally Backward and 
the Advance Districts. 
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5. The personal and the social factors would not be the significant 
contributors to the Academic Achievement of the male children of the 
Educationally Backward and the Advance Districts. 
6. There would be no significant difference in between the Academic 
Achievement of the female children of the Educationally Backward and 
the Advance Districts. 
7. The personal and the social factors would not be the significant 
contributors to the Academic Achievement of the female children of 
the Educationally Backward and the Advance Districts. 
8. There would be no significant difference in between the Academic 
Achievement of the male and the female children of the Educationally 
Backward Districts. 
9. The personal and the social factors would not be the significant 
contributors to the Academic Achievement of the male and the female 
children of the Educationally Backward Districts. 
10. The personal and the social factors would not be responsible for the 
Low Academic Achievement of the primary school children of the 
Educationally Backward Districts. 
11. The personal and the social factors would not be responsible for the 
Low Academic Achievement of the primary school male children of 
the Educationally Backward Districts. 
12. The personal and the social factors would not be responsible for the 
Low Academic Achievement of the primary school female children of 
the Educationally Backward Districts. 
37 
Introduction 
Delimitations of the Study 
There are certain factors which become constraints as well as 
impairment in the conduct of the study in the fields of social sciences. 
Moreover, it is also not possible for the investigator to study the problem with 
all the variables which are associated with it due to various genuine reasons. 
Therefore, it becomes necessary as well as imperative for the investigator to 
decide and find out only those with which the problem is to be related and 
studied during the investigation. Thus, like every research study, the present 
one also encompasses the desired as well as feasible variables and limits it as 
follows-
1. Only the government and private Hindi medium primary schools have 
been considered for the present study. 
2. Only the urban primary schools have been taken for the present study. 
3. The data have been collected only from two Educationally Backward 
and two Educationally Advance Districts (for comparison) of Uttar 
Pradesh. 
4. Only Gender, Intelligence, Adjustment and Socio-Economic Status 
have been considered for the identification of causal factors of low 
academic achievement among primary school children. 
5. Only the children of class VII and VIII of primary level schools have 
been included in the sample. 
6. The investigator could not also be able to make comparison among the 
different Intelligence, Adjustment and Socio-Economic Levels (high. 
Average and Low) in male and female sub-groups due to the non-
availability of the larger sample in these two groups. 
The next chapter deals with the review of the related studies. 
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Review of the Related Studies 
The general purpose of the review of the previous related studies is to 
have a thorough understanding and deep insight into the work already done 
and the area left untouched or unexplained. The related studies also enable 
the investigator to delve deep into the problems or issues, to ferret out 
solutions of the related problems and to give suggestion for further 
investigations. Moreover, due to this exercise the probability of the repetition 
of the work remains rare possibility. According to Scott and Wertheimer 
(1967), "Review of relevant literature may serve at least two functions: to 
avoid unnecessary work on won-out problems and to make progress toward 
the solution of new ones." 
The investigators lacking the cognition of the earlier studies, would be 
in mess and quagmire than those who have already gained adequate 
knowledge about the related studies prior to the taking up the issues. 
Moreover, the process of grooming of the investigator takes place with the 
review of the studies as it gives ideas about how one can classify and present 
the data and develop the theoretical and analytical frame work for the 
analysis and interpretation. It also gives an opportunity to identify and justify 
the worth-while elements in the treatment of the problem. Good (1973), while 
highlighting the importance of the review of the previous studies said, "the 
keys to the vast store house of published literature may open doors to the 
source of significant problems and explanatory hypothesis and provide 
helpful orientation for definition of the problem; background for selection of 
procedure and comparative data for interpretation of results." The extensive 
perusal of the studies also helps the investigator to develop the desired skills 
of the approach to be taken while undertaking the issues of vital importance. 
The importance of review of the studies has also rightly been pointed 
out by Mouly (1963), as "the survey of the literature is a crucial aspect of 
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planning of the study and time spent in such a survey invariably is a wise 
investment." 
It would, therefore, be wise to take the advantage of the knowledge 
which has accumulated through the centuries and not to take risk to begin as 
a novice as well as an abject ignorant of what has already taken place in that 
particular field of knowledge. The previous knowledge makes a base on 
which an edifice of further knowledge may be developed. This is an 
established fact and has a specific importance in educational research which 
the investigator has already visualized from the perusal of the studies. 
The investigator is of the opinion that the problems cited in this 
chapter have already been taken by various investigators and these problems 
are directly or indirectly related to the present problem. However, this 
particular problem is entirely unique and may be considered as a genuine 
problem for investigation because the investigator would take it differently. 
The investigator delved deep into the literature particularly the 
previous studies on education to enrich knowledge and gain information on 
educational problems and their findings. Consequently, after the 
conscientious effort of the investigator the following relevant studies have 
been considered appropriate and adequate to find support of the problem 
related with the academic achievement and also broach own study for the 
improvement of education of the children. The studies on educational 
problems taken up by the Indian and foreign investigators have been 
presented in this chapter in the following chronological order. 
Manuel et. al. (1960), examined the effect of socio-economic conditions 
and distance of school (from home) on academic achievement. They 
conducted this study on the sample of 1891 students of class IV belonging to 
different schools of urban as well as rural areas. Finally, they selected 660 
cases from urban and 340 cases from rural areas of both the sexes. The 
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contingency co-efficient was calculated to find out the relationship between 
the income of the parents and the academic achievements of the pupils. The 
findings of the study were-(i) Income was found to be a positive factor for 
academic achievement for the urban group where as this relationship was 
very low for rural group; (ii) The children of the professional group scored the 
highest and the unskilled the lowest in the academics; and (iii) There was a 
marked positive correlation between the distance of school from home and 
academic achievement among the students of urban areas. The same 
relationship did exist among the students of rural areas but the level was low. 
Bhatt (1961), undertook a study to compare the achievement of the 
students in Basic and Non-basic Schools. The sample of the study consisted of 
90 pairs of students from Basic and Non-basic Schools. These pairs were 
framed on the basis of socio-economic status and intelligence. The tools used 
for the study were-(i) Standardized Achievement Tool constructed by the 
Faculty of Education and Psychology, M.S. University, Baroda; (ii) 
Adjustment Inventory constructed by Asthana; (iii) The Group Intelligence 
Test developed by the Faculty of Education and Psychology, M.S. University, 
Baroda. The 't' test was used for testing the significance of difference between 
the means. The main findings of the study were-(i) There were significant 
differences between the two groups of children in the different school 
subjects; (ii) The Basic School children were found superior in adjustment 
than the Non-basic School children; and (iii) The Basic School children were 
superior over Non-basic School children on the intelligence test. 
Barial (1966), conducted a study to investigate the extent to which the 
social class background would influence the academic achievement. The 
hypothesis of the study was that there would exist, a significant difference in 
the academic achievement of students belonging to different social classes, 
when the effect of the intelligence is controlled. The investigator took two 
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different samples of 503 and 1005 students from 17 different schools. The tools 
employed were Kuppu Swamy's Socio-Economic Status Scale (SES), Raven's 
standard progressive Matrices Test and the computed scores of three 
examinations held during the academic session. The students were classified 
in terms of SES. The study revealed that (i) The intelligence was positively co-
related to the scholastic achievement; and (ii) There existed no significant 
difference in between the educational achievement and the intelligence of the 
students belonging to various social classes. 
Ray (1969), undertook a study to examine the relationship between 
adjustment and academic achievement of the students. Adjustment 
questionnaire was developed by the investigator himself. The sample 
consisted of 194 students of higher secondary schools. The data was analysed 
and 't' test was applied to obtain the results. The major findings of the 
investigation were - (i) The low achievers and high achievers of both the sexes 
showed significant difference between adjustment and achievement. Low 
achiever group was significantly unsatisfactorily adjusted than the high 
achiever group; (ii) Both the male and the female low achievers were 
significantly unsatisfactorily adjusted to home life and physical conditions; 
and (iii) The low achievers had poorer overall adjustment as compared with 
the high achievers. The high achievers were well adjusted to their home, 
health, social and emotional life as well as had satisfactorily general 
adjustment status. 
Dave and Anand (1971), conducted an investigation on 402 students 
studying in the Regional College of Education, Mysore, to find out the effect 
of the load of language learning on their academic achievement. The 
hypothesis of the study was that the students of 7 to 11 years age having the 
mother tongue as the medium of instruction would achieve significantly 
higher in academics than those having either English or regional language as 
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the medium of instruction at the university examination. The tools used were 
as-(i) The Nafde's Non-verbal Test of Intelligence, (ii) The special contest test, 
and (iii) The Sample Questionnaire developed by the investigator himself. The 
data was tested by the 't' test and the analysis of variance. The findings of the 
study were as-(i) There was no difference in verbal intelligence, non-verbal 
intelligence and academic achievement in between the pupils studying in 
mother tongue or in the second language i.e., English or the regional 
language; and (ii) The students having triple load of language were in no way 
inferior in academic achievement as compared to students having double load 
of language. 
Bhatnagar (1972), aimed at to determine the relationship of non-
cognitive factors and academic achievement of bright pupils. The sample was 
drawn from a single school located in New Delhi. 20 bright underachieving 
pupils were selected from VII, VIII, IX and XI standards for the study. The 
identification of the bright underachievers was done with the help of group 
test of intelligence, opinion of the teachers about the concerned pupils, 
interviews with pupils and their parents as well as on the basis of the 
academic achievement of pupils. After the identification, individual 
counseling of the pupils was done to see its effect. The major findings of the 
study were as-(i) There was an improvement in the academic achievement of 
the pupils who had been given individual counseling; (ii) The improvement 
in the overall achievement of this group of pupils was significant at 0.01 level; 
and (iii) The results of the study supported that the non-cognitive factors 
associated with low achievement should be identified at an early stage to 
avoid unnecessary wastage and stagnation of the valuable talent of the nation. 
Kapadia (1972), undertook a study to find out the relationship between 
the immediate achievement and the relation scores on linear and Branching 
Programmes and some selected personality variables. The tools used for the 
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investigation were branching progamme Berroreuter's Personality Inventory, 
Desai-Bhatt's Group Test of Intelligence and Anxiety Scale by Cattell. The 
tools v^ e^re administered on 525 pupils of VIII standard of 11 different schools 
belonging to the Baroda city. The main findings of the study w^ere as-(i) The 
intelligence was found positively related to the achievement in both the types 
of programmes; (ii) The anxiety was negatively related to the achievement in 
the linear programme; (iii) There was no significant relationship between 
anxiety and achievement in branching programme; and (iv) There was no 
significant relationship between self sufficiency and achievement in both the 
types of programme. 
Anand (1973), carried out a study to investigate the effect of Socio-
Economic Environment and Medium of Instruction on Academic 
Achievement. The major objectives of the study were-(i) To study the effect of 
socio-economic environment on academic achievement when the influence of 
non-verbal and verbal intelligence was partialled out, (ii) To study the effect 
of media of instruction on academic achievement when the influence of non-
verbal and verbal Intelligence was partialled out, and (iii) To study the 
interaction among SES, medium of instruction and academic achievement. 
The sample consisted of 1897 pupils drawn from class VIII, IX and X classes 
chosen randomly from 18 urban schools. The tools used were-(i) Kuppu 
Swamy's Socio-Economic Status Scale (Urban), (ii) The Nafde's Non-Verbal 
Test of Intelligence (NVTI) and the Group Test of Scholastic Abilities-Verbal 
(GTSA-verbal), and (iii) The Battery of Achievement Tests for Standard VIII, 
IX and X. The collected data were analysed by the chi-square test and analysis 
of variance. After the analysis the following results were drawn-(i) The 
relationship between SES and the academic achievement was found to exist; 
(ii) The students studying through Kannada medium achieved significantly 
higher mean score than those studying through English medium; and (iii) The 
impact of SES was found to influence the academic achievement. 
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Gupta (1973), conducted a study on Intelligence and Health of 
secondary school students and its relationship with the academic 
achievement. The sample consisted of 1232 students studying in standard VIII 
to XI of 196 different schools of Bombay city. The data for physique, reports of 
medical checkup, scores of the Nafdes' Non-verbal intelligence and annual 
examination marks were collected. The analysis of the data was done for 
comparison. The major findings of the investigation were as-(i) There was no 
relationship between the health of the students and their academic 
achievement; and (ii) The intelligence and academic achievement had positive 
correlation. 
Makhija (1973), conducted a study to find out the interaction among 
values, interests and intelligence and its impact on scholastic achievement. A 
sample of 310 first year male students studying in the Faculties of Arts, 
Science, Commerce and Agriculture was drawn. The tools used in the study 
were Ojha's Hindi version of Allport-vernonlindzy Study of Values and 
Jalota's Group Test of General Mental Ability. The analysis of variance and 't' 
test were used for the analysis of the data. The results of the study were as-(i) 
Intelligence had a significantly positive influence orj scholastic academic 
achievement; and (ii) The students highly interested in sports seldom proved 
high achievers in schools. 
Lulla (1974), designed a research study to investigate the effect of 
teachers' class room influence upon the pupil's achievement. The sample was 
randomly selected from different schools of municipal corporation of Baroda 
city. All these schools had almost similar conditions regarding class size, 
quality of teachers, facilities for teaching and management. The sample 
comprised of 48 teachers and their 1800 students from class VII. The tool used 
in this study was the Flanders Interaction Analysis Category System (FIACS). 
The analysis was done by the method of analysis of co-variance. The 
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important finding of the study was that the pupils who were taught by the 
trained teachers, scored higher as compared to the students taught by 
untrained teachers. 
Badami and Badami (1975), conducted a study on 65 high as well as 
low ranked pupils drawn from classes V, VI and VII of 4 different schools. 
The Chi-square test was applied for the analysis of the data. The finding of the 
study was that the sociometric score and the degree of peer group acceptance-
rejection were found to be positively related with academic achievement. 
Bayati (1975), conducted a study to know-(i) The effect of the 
knowledge of results bring progressive improvement in the academic 
achievement of the pupils, (ii) The effect of the knowledge of results of earlier 
performance on the later academic achievement of the pupils of various levels 
of intelligence, (iii) The effect of the knowledge of results on the academic 
achievement of the pupils with different personality traits, and (iv) The effect 
of the sex difference in the academic achievement as produced by the 
knowledge of results. The investigator used the following tools on 1200 
children of 6 Higher Secondary Schools of Bikaner-(i) The Cattel's 14 P-F 
Questionnaire, (ii) The Jalota's Groups test of General Mental Ability, and (iii) 
The records of achievement on six successive tests. The data was analysed to 
find out the coefficient of co-relation and analysis of variance. The results of 
the analysis were as-(i) The boys of the above average intelligence of the 
experimental group improved their academic achievement with the help of 
knowledge of results; (ii) The girls of the above average intelligence, average 
intelligence, and low intelligence of the experimental group achieved better 
academically in all the subsequent tests with the help of knowledge of results 
as compared to the girls of controlled group; (iii) The outgoing, obedient and 
tough minded boys of the experimental group improved their academic 
achievement with the help of knowledge of result while the boys of control 
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group remained fluctuating; and (iv) The shy, casual, tough minded, 
obedient, disregarding rules, relaxed, introvert, dependent and outgoing girls 
of experimental group improved in all the subsequent sub-tests where as 
there was fluctuation in the achievement of girls of control group. 
Seetha (1975), conducted a study to find out the psychological and 
social factors affecting the academic achievement of the students. The sample 
of the study consisted of 566 students belonging to Arts and Social Science 
streams. In this study all those students who passed their degree examination 
in the first attempt, formed the achievers' group. The Washburne's Social 
Adjustment Inventory, an Interest Inventory, and the personal data sheet 
were used for the collection of the data. The Chi-square test, 't' test and factor 
analysis were used to analyse the data. The findings of the study were as-(i) 
No Significant relationship existed between the interest and the academic 
achievement; and (ii) No significant relationship existed between the social 
adjustment and the academic achievement. 
Chokshi (1977), conducted a study to reveal the effects of psychological 
education inputs on the academic performance of the pupils. The sample for 
the study consisted of 80 boys studying in standard VII of municipal primary 
school of Baroda. The major findings indicated that the psychological input 
model improve the academic performance of the pupils significantly. 
Prasad (1977), carried a study to examine the impact of social 
reinforcement on academic achievement. The following hypotheses were 
formulated: (i) The students working under the ir\fluence of social 
reinforcement would exhibit significantly higher academic achievement than 
those students working without it, and (ii) The students of the experimental 
group receiving social reinforcement would exhibit progressive improvement 
in weekly systematic test. The sample consisted of 120 children of class VII. 
This sample was randomly divided into two groups-one the experimental and 
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the other control group. The Mohsin's Test of InteUigence, academic record of 
performance and weekly class test were used as tools for the collection of 
data. The Analysis of the data revealed that the experimental group was 
significantly higher in academic achievement than the control group which 
showed that the social reinforcement was favourable to the academic 
achievement. 
Ray (1977), conducted a study to find out the relative effectiveness of 
the three styles of teaching upon students' academic achievement. The three 
styles of teaching were-(i) lecturing, (ii) questioning and response without 
feedback; and (iii) questioning and response with feedback sequence. The 
sample consisted of 98 students studying in VIII class of a high school of 
Baroda. These students were divided into three groups for the purpose of 
teaching through the three styles. The three way analysis of variance and 't' 
test was used to find out the significance of difference in the means. The study 
revealed that the three teaching styles had equal effect on the total academic 
achievement of the students. 
Nair (1978), conducted an investigation to relate the study habits with 
the academic achievement of different level groups and to find out the 
relationship between intelligence, psychological, demographic and 
environmental variables with academic achievement. The investigator 
selected 1500 students from 60 different secondary schools of Kerala. The 
findings of the study were-(i) The cultural level was a differentiating factor in 
the study habits and the achievement except in the case of high culture pupils; 
and (ii) The sub-groups of culturally deprived pupils differed in achievement 
for all groups except urban and rural within coastal groups of forward and 
backward community. 
Sharma (1978), conducted a study to find out the relationship of 
intelligence with the academic achievement and the academic achievement 
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with self concept. The study was conducted on a sample of 1,427 students of 
both the sexes of class X. The study revealed that-(i) The intelligence had 
strongest relationship with achievement; and (ii) The self concept had high 
positive and significant relationship with the academic achievement. 
Ojha (1979), undertook an investigation to identify the relationship in 
between the socio-economic status and academic achievement, and the 
academic achievement with the parental education, occupation and income. 
The investigator selected 1050 male students of class XI of intermediate 
colleges of rural as well as urban areas of Jounpur district of Uttar Pradesh 
state. The marks obtained in the high school examination served as the 
criterion for the achievement. An inventory was used for ascertaining the 
socio-economic status of the students. The collected data was treated by the ' t ' 
test. The findings of the study were as-(i) The higher the socio-economic 
status, the better would be the academic achievement of the students at the 
high school level; and (ii) The parental education, occupation and income 
were also positively co-related with the academic achievement of the 
students. 
Bisht (1980), conducted a study to examine the effect of school climate 
on the academic achievement of the students. The sample consisted of 600 
students of which there were 300 male and 300 female students. The academic 
achievement was considered on the basis of the results of the previous class. 
The analysis of the data was done by the simple and multiple regression 
method was done. The major findings of the study were as-(i) The male 
students differed from female students significantly on the academic 
achievement; and (ii) There was negative correlation in between the school 
climate and the academic achievement for the female sample, though it was 
not significant. 
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Khanna (1980), conducted a research to find out the relationship in 
between the socio-economic background and the academic achievement of the 
students at the junior school level. The sample for the research was taken 
from the Class VI, VII and VIII of rural as well as urban areas. The data was 
collected for both the variables. The chi-square technique was used for the 
analysis of the data. The major findings of the study were as-(i) The socio-
economic status was positively and significantly related with the academic 
achievement; (ii) The academic achievement of the students of rural and 
urban areas was closely related with their guardians' income; and (iii) There 
was a positive and significant correlation between socio-economic status and 
the academic achievement of the male and the female students of rural and 
urban areas. 
Pyari (1980), conducted an investigation to study the relationship 
between-(i) The feeling of security-insecurity and academic achievement, (ii) 
The family attachment and the academic achievement, and (iii) The different 
values and the academic achievement. The sample of the students of 16 to 21 
years age group was drawn for the study from Agra City. The tools were -(i) 
Maslow's Security-Insecurity Inventory, (ii) The family scale of Rundquist, 
and Sletto, (iii) Ojha's value test, and (iv) The total marks obtained in the 
Public Examination as a measure of academic achievement. The major 
findings of the study were as-(i) There was a negative correlation in between 
the security-insecurity and the academic achievement; (ii) There was a 
negative correlation in between the family attachment and the academic 
achievement; (iii) There was positive correlation in between the aesthetic, 
social and religious values and the academic achievement; and (iv) There was 
negative correlation in between the economic and political values and the 
academic achievement. 
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Sharma (1980), conducted a study to know the relationship of the 
satisfaction and dis-satisfaction with scholastic performance in between the 
two groups of adolescent boys-the satisfied and the dis-satisfied groups with 
their schools. A sample of 310 students of class IX were selected from a local 
school of Patiala. The self-structured and standardized school satisfaction 
scale was used for the collection of the data. The collected data was treated 
with the coefficient of correlation and 't' test. The findings of the study were 
as-(i) There was a positive correlation in between the academic achievement 
and the school satisfaction; and (ii) There was a significant difference in 
between the academic achievement of the satisfied group and dis-satisfied 
group of the students. 
Aruna (1981), conducted a study to determine the effect of different 
factors influencing the academic achievement of VII standard students 
belonging to Scheduled Caste (SC) and Scheduled Tribes (ST). The sample 
was selected from the population of SC and ST students of VII standard of 
Kannada medium school of Chitradurga District. The tools used for the study 
were the Achievement Test Battery constructed and standardized by the 
investigator, Premalatha's Non-Verbal Group Test of Intelligence, others pre-
adolescent Adjustment scale, and Sudha's Socio-Economic Status scale. The 't' 
test, Coefficient of Correlation and Regression Analysis were used in the 
analysis of the data. The major findings of the study were as-(i) The academic 
achievement of SC and ST students studying in standard VII was significantly 
low than that of general population; (ii) The academic achievement of ST 
students was superior than the SC students; (iii) The academic achievement of 
SC and ST students studying in rural's schools was inferior than their 
counterparts in urban's schools; (iv) The academic achievement of boys in 
both the groups was superior than the girls; and (v) There was a significant 
correlation in between the intelligence and the academic achievement of SC 
and ST students; (vi) There was a significant correlation in between the 
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adjustment and the academic achievement of SC and ST students; and (vii) 
There was a significant correlation in between the socio-economic status and 
the academic achievement of SC and ST students. 
Kamat (1981), took a study to find out the difference, if any, in the 
academic achievement of backward class and non-backward class students. 
The investigator selected a sample of 900 students, including 450 backward 
class students from standard X and XII of higher secondary schools of 
Maharashtra state. The average marks obtained by the students in three 
consecutive annual examinations were taken as an academic achievement. 
The study revealed that the average of the academic achievement of non-
backward class students was significantly better than that of the backward 
class students. 
Manav (1981), conducted an investigation to find out the relationship 
of attitude, self concept and values with academic achievement of 
professional and non-professional college students and also to identify the 
factors contributing more significantly to the academic achievement of 
Medical and Engineering students. The sample of 890 students was obtained 
through simple random technique from Medical and Engineering Faculties. 
The tools for the collection of data were-(i) Bhatnagar's Self-Concept 
Inventory, and (ii) Shantas Meri Manyatayen attitude inventory. The collected 
data was treated with 't' test and Chi-square test. The results obtained after 
the analysis were as-(i) There was no relationship between student's attitudes 
and achievement; and (ii) None of the values were found to be significantly 
related to the achievement of professional and non-professional students. 
Panday (1981), conducted a study to analyse the socio-cultural factors 
affecting the academic achievement of Scheduled Tribe (ST) students. The 
sample consisted of 250 students studying in high school, intermediate and 
college of Mirzapur district of Uttar Pradesh. The data was collected by the 
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interview schedule constructed by the investigator. The statistical analysis of 
the data was done by the Chi-square test. The major conclusions of the 
research were as-(i) The ST students were not able to avail properly the 
educational opportunities provided by the formal educational set up due to 
their socio-cultural backwardness and the gap between the school 
environment and the family background. This led to the low academic 
achievement among the ST students; (ii) The poor economic condition forced 
the ST students to do manual labour. This was also responsible for low 
academic achievement; and (iii) The bitter and negative interaction pattern in 
between non-tribal and tribal students was also responsible for the poor 
academic achievement among the ST students. 
Chopra (1982), conducted an investigation to identify the variables 
which affect the academic achievement of the students. For this purpose the 
investigator selected a sample of 309 girls and 598 boys studying in Class X 
from 5 girls and 12 boys schools respectively. The marks obtained by the 
students in the high school examination were taken for the measurement of 
the academic achievement. The tools used were- The Raven's Progressive 
Matrices Test of Intelligence, Kulshreshtha's Socio-Economic Status scale, 
Bell's Adjustment Inventory, Hindi version of Brown-Holtzman Survey of 
Study Habits and an Attitude Scale was constructed by the investigator 
himself, to measure the students attitude towards education. The co-efficient 
of multiple correlation was used for the analysis of the data. The major 
findings of the study were as-(i) The study habits were positively related to 
academic achievement; (ii) The home adjustment was more closely related to 
the academic achievement than emotional, health and social adjustment; and 
(iii) The attitude towards education had a very high positive correlation with 
academic achievement. 
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Sutradhar (1982), conducted a study to know the relative academic 
achievement of socially disadvantaged and advantaged children. The 
investigator obtained the list of 'A' type and 'B' type schools from district 
authorities of Calcutta. The 'A' type schools were attended mostly by the boys 
belonging to the high and middle income groups and the 'B' type schools 
were attended mostly by the boys belonging to the low income groups. The 
sample included 200 students out of which 100 from advantaged group 
consisting of 50 from urban and 50 from rural areas and 100 from 
disadvantaged group consisting of 50 from urban and 50 from rural areas 
students. The following tools namely; Interview Schedule for children. 
Interview Schedule for the fathers of the children. Interview Schedule for the 
teachers, Self-Concept Inventory for fathers of children, and Socio-Metric 
Tool-Indian adopted version of Bellaks' children Appreciation Test were 
used. The terminal and annual examinations marks of the students of their 
previous class were also obtained. The collected data was analysed by the chi-
square test, 't' test, co-efficient of multiple correlation and multiple regression 
equation. The investigator found that-(i) The advantaged children were 
always superior to the disadvantaged children in respect of academic 
achievement; (ii) The academic achievement of the advantaged and the 
disadvantaged children together and separately had significant association 
with some of the environmental factors; and (iii) The fathers' education and 
the intelligence of the children contributed maximum to the relative academic 
achievement of the children. 
Shukia (1984), conducted a study to know the effect of socio-economic 
status and the family size on academic achievement. The sample consisted of 
2500 children studying in class III and V of 33 rural and 11 urban areas basic 
primary schools of Varanasi region. The tools used were Joshi and Tripathi's 
non-verbal Test of Intelligence: Achievement Test and SES Index prepared 
and standardized by the investigator. The collected data was treated by 't' test 
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and Product Moment Coefficients^of Correlation; Thie'^ major findings of the 
study were as-(i) There was no significant difference in academic achievement 
of rural and urban areas primary school students; (ii) The SES was positively 
and significantly related to the academic achievement; (iii) The children of 
class III belonging to the large family size category had significantly better 
academic achievement than those of average and small family size categories; 
(iv) The positive impact of large family size on the children of Class V has 
been completely nullified; (v) The structure of family, whether joint or unitary 
had no significant difference on the academic achievement; and (vi) The adult 
and the child ratio of 1:1 in the family had shown significantly greater 
relationship with the academic achievement. 
Deshpanda (1986), conducted a study to determine the effect of home 
work on the achievement of the students of high, average and low intelligence 
and coming from three socio-economic levels. The study was conducted in 
three phases on randomly selected sample. The first phase consisted of 382 
students and 162 teachers of senior secondary schools and 224 parents. The 
second and third phases consisted of 180 and 191 students of senior secondary 
school respectively. The instruments used were-three Likert Type Scales, 
Achievement Tests, Satyananda Verbal Test of Intelligence, and Swamy's 
Socio-Economic Status scale. The data was analysed by using the two way 
and one way ANOVA analysis of variance and 't' test. The study revealed 
that-(i) The amount of homework and daily evaluation of home work were 
not significantly related to the academic achievement of the students; (ii) The 
intelligence was significantly related to the academic achievement; and (iii) 
The trend of the relationship in between the homework and the academic 
achievement of the students was better. 
Mehlotra (1986), conducted a study to know the relationship in 
between the Intelligence, SES, Anxiety, Adjustment and Academic 
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Achievement of High School students. The sample of the study consisted of 
535 students comprising of 260 boys and 275 girls of class X. The tools used 
for the collection of the data were-Jalota's Group General Mental Ability Test; 
Swamy's SES scale; Saxena's Adjustment Inventory, and Kumar's Indian 
version adaptation of Sorson's Anxiety Scale. The marks obtained by the 
students at the high school examination were taken as the criterion for the 
academic achievement. The findings of the study showed that-(i) There was 
an inverse relationship between the level of anxiety and the academic 
achievement for both the girls and the boys; (ii) There was a positive 
relationship in between the level of adjustment and the academic 
achievement; (iii) There was a positive relationship in between the intelligence 
and the academic achievement; and (iv) There was a positive relationship in 
between SES and the academic achievement for both the boys and girls. 
Narang (1987), conducted a comparative study of the socio-economic 
status and the home factors affecting the academic achievement of the boys 
and the girls. The sample consisted of 1705 students consisting of boys and 
girls from Bombay city and the villages and towns of Thana district. The tools 
applied in the comparative study were-(i) The SES scale, (ii) The exposure to 
Mass-Media Questionnaire, and (iii) An Interview Schedule. The data was 
analysed by the Product-Moment Correlation and the 't' test. The findings of 
the study were as-(i) The socio-economic status did not affect the academic 
achievement of the students in the city, towns and villages; (ii) The exposure 
to the mass-media did not affect the academic achievement; (iii) The 
regularity and doing own home work helped in the academic achievement of 
the students while copying it from other students hindered their performance; 
(iv) The relationship of the principal with the teachers did not affect the 
academic achievement of the students in the rural areas while this 
relationship affected the academic achievement of girls in the city; (v) The 
academic achievement was affected by the ability of the students of discussing 
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the problems with the teachers; (vi) The participation of the students in co-
curricular activities was related with the high academic achievement; (vii) The 
availability of the time affected the academic achievement of the girls; and 
(viii) The relationship with friends with special reference to close friends, 
visits to friends and friction with the class mates did not affect the academic 
achievement of the students. 
Arora (1988), conducted a study to known the effect of the role of the 
parent child relationship in the academic achievement of the students of both 
the sexes in higher secondary schools. The data was collected from the public 
schools and the privately managed schools of Agra city. The sample 
comprised of 450 students of both the sexes. The tools of the study were 
PARQ-by Prakash and Bhargava and SES by Mehlotra and Passi. The data 
was treated with 't' test and coefficient of correlation. The finding of the study 
showed that there was no significant relationship in between the academic 
achievement of the students and the parent-child relationship. 
Mangat (1988), examined the relationship of vocational maturity with 
intelligence, socio-economic status and academic achievement. The 
investigator selected a sample of 525 of B.A., B.Com. and B.Sc. final year 
students of the colleges of Punjab. The tools for the collection of the data 
were-(i) Raven's Progressive Matrices, (ii) Sharma's Social class Scale, (iii) The 
locally developed vocational maturity inventory, and (iv) The academic 
achievement scores of the students obtained from the records of the 
examinations. The data was analysed with the help of step-wise multiple 
Regression. The Study revealed that (i) The academic achievement was 
significantly related with the occupational information, planning, competence 
and maturity; and (ii) The attitude was not positively correlated with the 
academic achievement of the students. 
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Mian (1988), studied the difference in between high and low 
intelHgence boys and girls in school achievement. The sample comprised of 
1,008 students consisting of equal number of boys and girls of the schools of 
Srinagar, Sopore, BaramuUa and Anantnag. The relevant data was collected 
with the help of Tandon's Group Test of General Mental Ability. The annual 
examination marks were taken as academic achievement. The collected data 
was analysed by the 't' test, The study revealed that (i) The girls were superior 
to the boys in school achievement; (ii) The boys of high intelligence were 
better in the academic achievement as compared to the girls of high 
intelligence; and (iii) There was no significant difference in the academic 
achievement of the girls and the boys of low intelligence. 
Saida (1988), carried out a study to find out the relationship in between 
the adolescents' perception (positive and negative) of the maternal behaviour 
and their school achievement. The sample consisted of 624 male students of 
class IX of schools of Lucknow. The tools were the Children's Report of 
Parental Behaviour Inventory (CRPBI) by Schulderman and Schulderman 
adopted by Saxena and Saxena, Benvenler's Personality Inventory translated 
by the investigator, SES scale (urban forms) by Kapoor, Singh, Jalota and 
Pandey, Standard Progressive Matrices by Raven, and the school achievement 
record from the respective colleges' office. The 't' ratio coefficient of 
correlation and partial correlation were used for analysing the data. The 
major findings of the study were as-(i) The perceived maternal acceptance, 
child centeredness and non-enforcement helped the adolescents in obtaining 
high academic achievement; (ii) The rejection, enforcement, control and 
possessiveness hindered the academic achievement; and (iii) The child 
centeredness was found helpful in school achievement after the participating 
of the effect of the Intelligence. 
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Sharma (1988), conducted a study to know the association of different 
variables with the academic achievement. The investigator selected 1,200 
students from class XII as a sample of the study. The tools used in the study 
were Verbal, Non-verbal Mixed Type Group Test of Intelligence by Mehlotra, 
Verbal Test of Creative Thinking by Mehdi, Study Habits Inventory by Qadri, 
SES by Kulshreshtha, and XII class Board Examination marks of the students. 
The major findings of the study were as-(i) The intelligence and the creativity 
were positively correlated with the academic achievement; and (ii) The SES 
and Study Habits were positively correlated with the academic achievement 
of the students. 
Trivedi (1988), conducted a study to find out the relationship among 
the parental attitude, socio-economic status, feeling of security-insecurity and 
the academic achievement of the students of XI class. The sample of the study 
comprised of 523 girl students of class XI drawn from 11 girls colleges. The 
tools used for the collection of the data were the Socio-Economic Status scale 
by Swamy, Family Relationship Inventory by Sherry and Sinha and Security-
Insecurity Inventory by Tiwari and Singh. Moreover, the marks obtained by 
the students at the examination were considered as their academic 
achievement. The collected data was treated with using the ANOVA and the 
't' test. The findings of the study showed that-(i) There was a significant 
relationship among the parents' attitude, socio-economic status and the 
academic achievement; and (ii) There was no significant relationship in 
between the feelings of security-insecurity and the academic achievement. 
Ganguly (1989), examined the determinants of school achievement in 
rural and urban areas. The population of the study comprised of students of 
the secondary schools of Birblumn District of West Bengal. The random 
sampling method on the basis of the results for three successive years in 
Madhyamik Examination was used to identify 6 high, 6 average and 6 low 
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achieving schools. The tools used in the study included Achievement Test, 
Socio-Economic Status scale (urban and rural). Interest Inventory, Rating 
Scale, opinion questionnaire and attitude scale. The collected data was treated 
with the Correlation co-efficients and Multiple Regression. The major findings 
showed that (i) The parental care of child's education, emotional climate at 
home and socio-economic status of the family had a positive correlation with 
the academic achievement while the crowded living condition at home had a 
negative effect on the school achievement of the students of both the urban 
and rural areas; (ii) The library facilities, teachers' training, teachers' class 
room behaviour and attitude towards teaching had a positive correlation 
while the student-teacher ratio had a negative correlation with school 
achievement of the students; (iii) The influence of the peer had a significantly 
positive influence while the influence of movies and the distance between the 
home and the school had a significantly negative correlation with the school 
achievement of the students; and (iii) The attentiveness, school attendance, 
health and interest in the study had a positive correlation with the school 
achievement of the students. 
Kumar (1989), conducted an investigation to know the effect of the 
personality factors and self-concept on educational achievement. The sample 
comprised of 500 randomly selected undergraduate students of Agra City. 
The tools used for data collection were Cattells' 16 PF Questionnaire 
translated by Kapoor, Group Test of Intelligence, and Self-Concept Test of 
Dixit and Srivastava. The 't' test and the analysis of variance were used to 
analyse the data. The findings of the study were as-(i) The personality factors 
significantly influenced the educational achievement; (ii) The intelligence was 
positively related to the educational achievement; and (iii) The self-concept 
was not related to educational achievement of the students. 
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Devi (1990), conducted a study to know the relationship in between 
students' academic achievement and intelligence. The sample consisted of 495 
students randomly selected from standard IX of 10 English medium schools in 
and around the town of Chidambaram, South Arecot district of Tamil Nadu. 
The tools for the data collection included Mehlotra's Mixed type Group Test 
of Intelligence, the marks of an examination and personal data sheet of the 
students. The 't' test and correlation were used for the analysis of the data. 
The major findings of the study were-as (i) The girls had a significant 
academic achievement than the boys, and (ii) The academic achievement 
showed a positive and significant correlation with the intelligence. 
Shah (1990), made an attempt to study the difference in the academic 
achievement and relationship of the academic achievement of grade X pupils 
of Scheduled Caste (SC) of semi-urban and urban areas in relation to the sex, 
caste and intelligence. The sample consisted of randomly selected 305 pupils 
of both the sexes of grade X from 8 schools out of which only 2 were from 
semi-urban areas. The tools used were-Shah's Self-Concept Inventory, and 
Desai Bhatt's Group Intelligence Test, and the marks obtained at the Gujrat 
State Secondary Education Board as the measure of the academic 
achievement. The data were treated with the 'f test and Pearson product 
Moment correlation. The major findings of the study were as-(i) There was a 
significant difference in the academic achievement in between the boys and 
the girls in both semi-urban and the rural areas; and (ii) There were positive 
and linear correlation of intelligence with the academic achievement in both 
the types of areas. 
Yeole (1990), conducted a study to explore the relationship of 
behaviour problems of adolescents with their academic achievement. A 
sample of 500 adolescent students was selected randomly from the higher 
secondary institutions of Kolhapur city. The tools used were-the Adolescent 
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Behaviour Problem Questionnaire, the Adolescent Behaviour Problem Rating 
Scale, the Adolescent Behaviour Problem Check List, and the Secondary 
School Certificate Examination marks of the students. The data was treated 
with Chi-square test. The study revealed that the behaviour problems namely 
loose in tongue, disobedience, gangstering, aimless, forgetting and clumsiness 
were related to the academic achievement. 
Bhadri (1991), conducted a study to find out the reasons for the low 
academic achievement among students of Government High School of 
Chenglapattu district in Tamil Nadu. A total of 9 high schools were randomly 
selected for the data selection. The study was based on a sample of 959 
students of class X from the sampled schools out of which 668 were boys and 
291 were girls. The tools for the collection of data were - Group Test of 
Intelligence, Study Habits Inventory, and the School Information Blank. The 
treatment of the data was done by the application of ' t ' test and critical ratio. 
The finding of the study identified the low motivation, policy of liberal 
promotions to the next higher class, poor study habits, lack of parental 
involvement in education and poor teaching as the causes of the poor 
academic achievement among the students. 
Indra (1991), conducted a study to know the relationship of social class, 
religion and family size with the academic achievement. The sample consisted 
of 700 students of both the sexes randomly selected from class XI of different 
schools of Agra City. The tools used in the study were socio-economic scale 
developed by Srivastava, Demographic Information Sheet developed by the 
investigator herself and the marks obtained at the high school examination. 
The 't' test was applied to study the group differences. The major findings 
were as-(i) The students belonging to different social classes differed in their 
academic achievement; (ii) The Hindu, Muslim and Christian students 
differed in their academic achievement; and (iii) The size of the family had its 
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effect on the academic achievement of the students; and (iv) The birth order of 
the student in the family had its effect on his academic achievement. 
Pradhan (1991), conducted a study to know the effect of the 
organisational climate of the school on the academic achievement. The sample 
consisted of 355 different subject teachers of both the sexes from 27 schools of 
Cuttack and Puri districts of Orissa. The sample of 530 male and 525 female 
students was taken from the same 27 schools of Cuttack and Puri. The tools 
used were the school Organisational Climate Description Questionnaire by 
Sharma, an Information Schedule and the average marks of the two 
consecutive previous year examinations. The collected data was treated with 
descriptive and inferential statistics. The major finding of the study was that 
the school organisation climate significantly affected the academic 
achievement of the Students. 
Tripathy (1991), conducted a research to know the relationship of 
cognitive functioning and adjustment with the academic achievement of tribal 
and non-tribal students. The sample of the study consisted of children of 
classes II, III and IV of integrated and tribal schools of the Maywerbhanj 
district of Orrisa. The Piagetian conservation Tasks (modified version), 
Sinha's Story-Pictorial Embeded Figure Test, the Indian version of 
Rosenzwing PF Test (Children-form), Sharma's Socio Metric Test (Oria 
Version), and academic achievement of the students from school records were 
taken as the tools for the study. The analysis of the data was done by the 't' 
test. The major findings of the study were as-(i) Both the groups did not differ 
significantly on academic achievement scores; and (ii) The SES as well as the 
studying time were positively related to the academic achievement of the 
children in all the groups. 
Verghese (1991), conducted a study to investigate the health status of 
the primary school pupils and its influence on the academic achievement. The 
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primary school children both the boys and girls studying in standard I, II, III 
and IV were selected as the sample of the study. The tools were-the records of 
the examination, physical examination, Check-list Interviews, Observation 
Schedule, Mankin Test of Intelligence and the Marks scored in the 
examination for the consideration of the academic achievement. The collected 
data was treated by the Chi-square and ANOVA techniques. The major 
findings of the study were as-(i) There was a significant association in 
between the health status and the academic achievement for the total group of 
boys and girls; and (ii) There was a positive and significant relationship in 
between the intelligence and the academic achievement for three out of the 
five health status. 
Awasthi (1992), examined the effect of parental education, degree of 
deprivation and intellectual ability of the students on their school 
achievement. A stratified sample of 286 boys and 114 girls were selected from 
four schools. The tools used were-Ravens Progressive Matrices, Self-insight 
Test of Mukherji and Self-Concept Scale of Tripathi and the percentage of 
marks obtained in the last two annual examinations as the school 
achievement. The analysis of the data was done by the three way ANOVA, 
Duncan Multiple range list and Regression analysis. The finding of the study 
showed a significant correlation in between the degree of deprivation and 
intellectual ability with the school achievement. 
Chand (1992), conduced a study to find out the relationship of 10 
personal values of PVQ with the academic achievement. The random samples 
of 25 students of class XI from each college of Bhubaneshwer city were 
selected. The tools used for the collection of the data included the Personal 
Values Questionnaire (PVQ) and the Socio-Economic Status scale. The 
product moment coefficient of correlation, 't' test and Chi-square test were 
used for the analysis of the data. The study revealed that there was no 
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significant correlation in between the academic achievement and social, 
democratic, aesthetic, economic, family prestige and health values. However, 
the correlation of academic achievement with the religious value, knowledge 
value and hedonistic value, was positively significant while it was found to be 
negative and low for power value. 
Harkrishnan (1992), took a study to find out the relationship in 
between the socio-economic status and the academic achievement among the 
students. A sample of 300 students was selected randomly. The tools used in 
the study were-the marks obtained in the examination as an academic 
achievement and socio-economic status scale developed by the investigator 
himself. The 't' test and correlation coefficients were used for the analysis of 
the data. The major finding of the study was that the socio-economic status 
was significantly related to academic achievement of the students. 
Namrata (1992), designed a study to investigate the relationship of 
personality traits, stress and anxiety with the academic achievement. The 
sample for investigation consisted of 201 boys and 203 girls randomly selected 
from 4 boys and 4 girls institutions of Lucknow. The tools used for the data 
collection included Cattell's 16 P-F Questionnaire, Kumar's Hindi version of 
Sarason's General Anxiety Scale and a self constructed scale measuring stress. 
The high school examination marks of the students were taken as a measure 
of the academic achievement of the students. The co-efficient of correlation 
was used for the treatment of the data. It was found that-(i) There was an 
inverse relationship in between the academic achievement and the level of 
stress as a whole; and (ii) The students having lower level of anxiety tended to 
score higher in academics. 
Sandrah, et.al. (1992), conduced a research to know the relationship of 
the family factors with the academic achievement of the students. The 
investigation revealed that the family influenced the academic achievement. 
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Moreover, they also identified five family and home environmental factors 
i.e., parent expectations, attributions, structure for learning, home effective 
environment, discipline and parental involvement vv^hich effected the 
students' academic achievement. 
Jha and Gupta (1994), conducted a study to compare the academic 
achievement of the students belonging to officers' ranks and other ranks 
families. The total sample taken for the study was 524 students, out of which 
244 were officers' wards and 280 were other ranks' wards studying in the 
Intermediate classes of Central Army and Public Schools of Agra, Bareilly and 
Meerut districts of UP. The Family Relation Inventory (FRI) constructed by 
Sherry and Sinha was applied to find out the home environment. The 
academic achievement was obtained from the class X results of CBSE Board 
examination. The data was treated by the 'f test. The study showed that the 
wards of the officers as compare to the wards of the other ranks had better 
academic achievement due to the higher socio-economic status, parental and 
home environment, better educational facilities and orientation, higher level 
of aspiration and congenial and encouraging home environment. 
Kerawala and Pandya (1994), conducted a study to ascertain whether 
the school ethos influences the academic achievement of the students. The 
sample of the study comprised of 535 male and 447 female students of class X 
and their 27 male and 82 female teachers of 18 English medium secondary 
schools of Greater Bombay. The tools used for the collection of the data were-
the School Inputs Inventory, a Personal data sheet for teacher's Attitude, 
School Process Description scale and Kalliath's Socio Economic Status 
Inventory. The data was treated with multiple correlation co-efficient. The 
major findings of the Study were as-(i) The schools were effective in 
facilitating the academic achievement of the students through their ethos; and 
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(ii) The socio-economic status of the students influenced in their academic 
achievement. 
Matte (1994), conducted a study to compare the high and the low 
creative students on their school achievement and to find out the variation on 
gender's vocational interests, adjustment problems and school achievement in 
case of high creative students. The 1000 students including girls and boys 
studying in X class were drawn randomly from high school and higher 
secondary schools of Anantnag district of Kashmir. The following tools were 
used in the study-(i) Mehdi's Verbal Test of Creative Thinking, (ii) Qadir's 
Adjustment Inventory, and (iii) The school achievement of each of the high 
and low creative student was assessed in terms of the aggregate marks 
obtained in previous annual examination. The data was statistically treated by 
the 't' test and the Factor Analysis. The findings of the study revealed that-(i) 
The high creative group was academically bright as compared to the low 
creative group; (ii) There was no significant difference in the school 
achievement of high creative boys and high creative girls; and (iii) The sex has 
no role to play in determining the academic status of creative subjects. 
Benno (1995), designed a study to correlate the academic achievement 
with the adjustment and socio-economic status among Schedule Cast (SC) 
students of the Union Territory of Pondichery. The sample comprised of 604 
SC students of Class X of 4 schools of Pondichery. The tools were-the 
Academic Achievement Test constructed by the investigator himself, an 
Achievement Motivation Inventory by Mehta, Bell's Adjustment Inventory, 
School Adjustment Inventory by Bhagya, Socio-Economic Status Scale 
(revised version) by Swamy and the Personal Information Blank. The data 
was treated by the ANOVA and the Multiple Regression analysis. The main 
findings of the study were as-(i) There was a significant difference in between 
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SC Students grouped on the basis of certain independent variables i.e. 
achievement motivation, school atmosphere, birth order, socio-economic 
status and the academic achievement; (ii) The SC students grouped on the 
basis of the adjustment, gender and family size did not differ on their 
academic achievement; and (iii) The achievement motivation, school 
atmosphere, socio-economic status, and gender were significant predictor of 
the academic achievement of the students. 
Lekhi and Kaur (1995), investigated to find out (i) The relationship of 
academic achievement with intelligence, study habits and achievement 
motivation, (ii) The differences existing in between the academic achievement 
of high intelligence and low intelligence group, the high achievement 
motivation and the low achievement motivation, and (iii) Good study and 
poor study habits. The sample of the study consisted of 100 students of class X 
randomly selected from 4 English medium schools of Abohar and Malout in 
Punjab. The following tools of the study were-the Group Test of General 
Mental Ability by Tondon, Achievement Value and Anxiety Inventory by 
Mehta, Study Habits-Inventory by Patel, and achievement scores obtained 
from the examination records of the schools. The Pearsons' Product Moment 
Correlations, and 't' ratio techniques were used for the treatment of the data. 
The results of the study showed that-(i) The intelligence, achievement 
motivation and study habits were positively and significantly correlated with 
the academic achievement; (ii) The academic achievement of high intelligence 
students was significantly better than the low intelligence group students; and 
(iii) The students having good study habits had better academic achievement 
as compared to those having poor study habits. 
Srivastava (1995), tried to probe the effects of the parent-child 
relationship on the study and the academic achievement of the children. The 
sample of the study comprised of randomly selected 200 children studying in 
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class V of the primary schools located in Tehri town. The tool used for the 
collection of the data was the Parent-Child Relationship Questionnaire by 
Singh. The collected data was treated by the critical ratio. The major findings 
of the study were as-(i) The excessive love and discipline had significant effect 
on pupils' academic achievement; (ii) The normal love and discipline brought 
positive effect on the academic achievement of the pupils; (iii) The ordinary 
love and discipline brought negative effect on the academic achievement of 
the pupils; (iv) The strong-disciplined parent-child relationship facilitated the 
child for high level academic achievement; and (v) The parent-child 
relationship overall affected the pupils' academic achievement. 
Westermann and La-Luz (1995), investigated the relationship in 
between marital adjustment and children's academic achievement. The 
sample of 70 children aged 4 to 14 years were taken from intact ethnically 
diverse families. The tools of the study were the intellectual aptitude test, the 
grades and the teachers report as the measure of academic achievement. The 
major finding showed that there was a significant association in between the 
marital adjustment of the parents and the academic achievement of the 
children. 
Beena and Khemchandani (1996), conducted a comparative study to 
find out the difference in between the academic achievement of the boys and 
the girls at the Senior Secondary Certificate Examination of Maharashtra 
Board. The sample consisted of 188 students of 2 English medium schools. 
The desired data was obtained from the 1993 result sheets of the Senior 
Secondary Certificate Examination of Maharashtra Board records. The Chi-
square test was used for the analysis of the data. The results of the study were 
as-(i) There was a significant difference in between boys and girls in the 
performance at the examination; (ii) The number of the girls failed at Senior 
Secondary Certificate Examination were less than the boys; (ii) There was no 
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significant difference in between the boys and the girls in achieving the 
division first; (iii) There was no significant difference in between the boys and 
the girls in achieving the division second; and (iv) There was no significant 
difference in between the boys and the girls in achieving only the pass grade. 
Patel (1996), conducted a study to know the effect of the study habits of 
the pupils on their academic achievement. The sample of the study randomly 
selected comprised of 72 pupils of standard VIII of high schools of both the 
urban and the rural areas of Khedu district of Punjab state. The tools used for 
the collection of the data included Study Habits Inventory by Patel, General 
Ability Test by Patel and the annual results of the school for the academic 
achievement. The collected data was treated by the ANOVA test. The major 
findings of the study were as-(i) The academic achievement scores of the 
pupils having high and low general ability were significantly different; (ii) 
The pupils of gooci study habits scored significantly more marks than those of 
poor study habits; and (iii) The sex and study habits interacted significantly 
for the better academic achievement scores. 
Fuligni (1997), examined the role of the family background, attitudes 
and behaviour on the academic achievement among adolescents of immigrant 
families of Latino, East Asian, Filipino and European backgrounds. The 
results indicated that the first and the second generation students received 
higher grades in Mathematics and English. Only a small portion of their 
success could be attributed to their Socio-Economic Background. There was 
significant correlation in between their achievement and emphasis on 
education by the students, parents and peers. 
Maikhuri and Pandey (1997), investigated the relationship in between 
the self-concept of adolescents and their academic achievement. The sample 
of 200 students consisting of 100 boys and 100 girls studying in the 
intermediate college of Kotwara city was randomly selected. The tools used 
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for the collection of tfie data included Self Concept Inventory by Paratibha. 
The collected data was treated by the 't' test. The major findings of the study 
were as-(i) The academic achievement and self-concept were not significantly 
related; (ii) A significant relationship was observed with the academic 
achievement of the adolescents having high and low self-concept; and (iii) 
There was no significant difference in the academic achievement of the 
adolescents of high and low self-concept. 
Mishra (1997), carried out a study to know the relationship in between 
the intelligence, socio-economic status and personality factors and academic 
achievement among the high school boys and girls. A sample of 100 students 
consisting of 50 boys and 50 girls of X grade of 2 government high schools of 
Puri town in Orrisa was taken for the study. The tools used were-the Standard 
Progressive Matrices by Raven and the Socio-Economic Status scale by 
Swamy. The average of the total marks of the consecutive examinations, i.e., 
VIII and IX class first terminal and annual examination of each subject were 
taken for the consideration of academic achievement. The data was analysed 
by co-efficient of correlation, Fisher's Z-score and Regression equation. The 
findings of the study showed that-(i) The intelligence was significantly 
correlated with academic achievement for both the boys and the girls; (ii) The 
correlation in between the intelligence and the academic achievement was 
higher among boys as compared to the girls; and (iii) The socio-economic 
status was not significantly related with the academic achievement of the 
boys as well as the girls. 
Stephen and Carlbak (1997), examined the relationship of socio-
economic status of the peers and individual with the academic achievement. 
This relationship was examined by correlating a variety of socio demographic 
factors including the students own socio-economic status. The participation in 
the federal free or reduced price lunch programme, parental education and 
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occupational background were considered as a measure of socio-economic 
status of the students. The scores of the three X grade components of the 
Lausiana Graduation Examination were taken as the academic achievement of 
the students. The finding of the study was that the peer, the family and the 
social status had a significant and independent effect on the individual's 
academic achievement. 
Agrawal and Kapoor (1998), conduced a study to know the effect of 
the parents participation in children's academic activities in relation to their 
academic achievement at the primary level. The population of the study 
confined only to the parents of 42 students of Grades II, III, IV and V of only 
one primary school of Ghaziabad city. The tools for the collection of data-(i) 
Self Report of parents' participation in children's academic activities, and (ii) 
The Annual Examination Scores in percentage. The data was analysed by the 
2x2 fold Chi-square Test method. The results of the study showed that-(i) The 
parents participation in children's academic activities played an important 
role in enhancing the level of the children's academic achievement at the 
elementary school level; (ii) The academic achievement of the elementary 
school children could be improved by reducing the magnitude of the extreme 
autonomy and neglect and by enhancing the potency of parental direction; 
and (iii) The intrusiveness in the case of the elementary school children had 
some any value in influencing their academic achievement. 
AH (1998), conducted a study to find out the relationship in between 
the personal values, career aspirations, socio-economic status and academic 
achievement. The sample consisted of 500 students comprising 250 female 
and 250 male of Science, Arts and Commerce streams of senior secondary 
schools of Aligarh district and Delhi. The tools used were-Personal Value 
Questionnaire developed by Sherry and Verma, aspiration scale developed by 
Grewal and personal data sheet developed by the investigator to obtain the 
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information of the academic achievement, educational choices and socio-
economic status. The major findings of the study were-(i) The academic 
achievement was correlated positively and significantly with the socio-
economic status, knowledge value and occupational aspirations while it was 
negatively correlated with the power value; and (ii) The academic 
achievement was correlated with the significantly with socio-economic status 
of Science and Arts groups while it was not related in the case of Commerce 
group. 
Chaturvedi (1998), conduced an investigation to know the relationship 
in between the creativity and the academic achievement of tribal students. 
The sample of the study comprised of 740 tribe boys and 390 tribe girls of 
class XII. The tools used to collect the data were-the verbal test of Creative 
Thinking of Mehdi and the scholastic achievement scores based on the board 
examination. The data was treated by F-ratio, Chi-square and Critical Ratio. 
The major finding of the study was that the high creative and low creative 
tribal boys and girls significantly differed on their scholastic achievement. 
Mavi and Patel (1998), conducted a study to examine the nature of the 
relationship to explore the difference among academic achievement, 
personality adjustment, intelligence, self-concept and level of aspiration in 
between tribal and non-tribal high school students. The sample of the study 
comprised of 720 students consisting of 525 tribals and 195 non-tribals of 
grade IX randomly selected from 25 secondary schools of Sundergardh 
district of Orissa state. The Adjustment Inventory by Reddy, Raven's 
progressive Matrices Level of Aspiration Test by Patel, Self-Concept by Deo 
and the annual examination marks of class VIII were the tools of the data 
collection. The collected data was anslysed by the Product Moment 
correlation. Multiple correlation. Multiple Regression analysis and critical 
ratio. The investigator found that-(i) There was a significant positive 
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correlation in between the academic achievement and the personality 
adjustment; (ii) The male and female tribal students did not significantly 
differ on the academic achievement; and (iii) The tribal and non-tribal 
students differed significantly in relation to their academic achievement. 
Padhi, et. al., (1998), conducted a study to ascertain the effect of some 
of the class room climate variables on pupils' academic achievement. The 
sample consisted of 1750 students of class V and their 508 teachers, drawn 
through stratified random sampling from 188 schools of V DPEP districts of 
Orissa. The data was collected by a parallel version of NCERT'S test of 
language, modified version of NCERT'S test of Mathematics based on class V 
syllabus, translated and adopted for the state of Orissa and student's schedule 
developed by NCERT. The Correlation, Regression and Hierarchical linear 
modelling were used for the analysis of the data. The findings of the study 
were as-(i) The regularity in the completion of home assignment by children 
was found significant for the achievement; and (ii) The continuous evaluation 
followed by remedial measures enhanced the achievement in Mathematics. 
Chopra and Gokhar (1999), conducted a study to know the effect of 
the intelligence and socio-economic status on the academic achievement of the 
students of English medium schools. A sample of 150 students was drawn 
from an English medium Government senior secondary school of Ludhina 
District. The following tools were used in the study- (i) The Group Test of 
General Mental Ability by Jalota, (ii) Socio-Economic Status Scale by Trivedi 
and Udipareck, and (iii) An Achievement Test for the students. The 't' ratio 
technique was applied for the treatment of the data. The major results of the 
investigation were as-(i) The intelligence significantly affected the academic 
achievement of the students; and (ii) The socio-economic status of the 
students significantly affected the academic achievement of the students. 
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Haseen (1999), conducted a study to establish a relationship of the 
academic achievement with social-class and parent child interaction. A 
sample of 98 boys and girls were selected from the schools of different 
managements. The tools used for the collection of the data were Pre-
Adolescent Dependency Scale by Swamy and Sharma, Parent Child 
Interaction Scale by Kale and Socio-Economic Status scale by Swamy. The 
academic achievement of the students was considered on the basis of the 
previous examinations. The collected data was analysed by the 't' test and the 
correlation techniques. The major finding of the study was that the all four 
independent variables namely; social class, parent-child interaction, 
dependency behaviour and school management had significant effect on 
academic achievement. 
Kumar (1999), conducted a study to find out the relationship in 
between the study habits of high school students and their academic 
achievement. A sample of 1000 students studying in grade X of Government 
and Government aided secondary and senior secondary schools of Delhi was 
selected. The study habits Inventory by Patel was used for assessing the study 
habits of the students. The achievement marks of the students of grade X 
examination were obtained from the examination records of the concerned 
schools. The data was analysed by the Pearson's Product Moment Correlation 
technique. The major finding of the study was that the overall academic 
achievement of the students was significantly and positively related to their 
study habits. 
Anuradha and Bharti (2001), studied the relationship of the association 
of the children with the television (TV) the punishment patterns exercised by 
their parents and their academic achievement. The sample consisted of 300 
children comprising of 150 boys and 150 girls studying in III, IV and V classes 
of schools of Tripati town of Andhra Pradesh. Two schedules one for the 
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parents and the other for the children were developed by the investigator for 
the collection of the data about the TV watching behaviour and the 
punishment patterns exercised by the parents. The informations about the 
academic achievement were obtained from the school's records. The data was 
analysed by the ANOVA and the 't' test techniques. The findings of the study 
were as-(i) A significant difference was found in relation to the children's 
amount of TV watching and the punishment exercised by the parents and the 
academic achievement; and (ii) The parental disciplinary practices 
significantly affected the children's academic achievement. 
Barbora (2001), investigated the influence of the parental literacy on 
the academic achievement of the children belonging to the backward classes. 
The sample consisted of 154 students from 5 different schools of Sonapur area. 
The Observation Schedule, the Inquiry Schedule and Interview Schedule were 
used for the data collection. The Chi-square technique was used for the data 
analysis. The major findings of the study were as-(i) The children of the 
literate parents showed better academic achievement than the children of 
illiterate parents; (ii) The academic achievement of the girls was 
comparatively better than the boys; (iii) The parents' illiteracy and the lack of 
facilities were the causes behind the low academic achievement; and (iv) The 
literate parents of the backward classes were highly aware of their children's 
education. 
Daley and Jaysan (2001), investigated the relationship in between the 
adolescents' academic profile and the participation in physical activity. A 
sample of 232 boys and girls of 13 to 16 years age belonging to the grades VIII 
to XI were randomly selected. The academic profile of the students was 
assessed on the basis of the previous examination scores in English, 
Mathematics and Science. The participants were tested in the sports-based 
physical activities in which they normally participated during the week. The 
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analysis of the data showed insignificarticorrefations in between the academic 
achievement and physical activities. Moreovef,~a"~negative correlation was 
recorded in between the amount of time spent in sports and exercise and 
English scores of children of 13, 14 and 16 years of age. A similar association 
was also found in between the science scores and the physical activities of the 
children of 16 years of age. 
Geeta (2001), conducted a study to find out the adjustment problems of 
the handicapped children of the secondary school in relation to their 
academic achievement. A sample of 100 students studying in class IX of 
Kannada medium schools of Chitra Durga, Dhorwal and Bellay districts of 
Kanarataka state was selected through random sampling technique. The tools 
used for the data collection were - the Q-sort set for measuring the self-
concept by Kumar, Sinha's Manifest Anxiety Scale, Mohan's Achievement 
Motivation Scale, Adjustment Inventory and achievement test by the 
investigator himself. The analysis of variance was used for the analysis the 
data. The findings of the study were as-(i) The high self-concept, low anxiety, 
high achievement motivation and high adjustment facilitated the higher 
academic achievement; (ii) There was no relation in between the self-concept 
and anxiety with the academic achievement; and (iii) There was a significant 
relation in between the academic achievement and the adjustment. 
Shrivastava and Verma (2001), made an attempt to investigate the 
relationship of the academic achievement with anxiety, self confidence and 
gender among best athletes. The sample consisted of 404 athletes drawn from 
about 600 participants of the National Meet. The Personal Data Blank (PDB) 
developed by Bhoriya Siksha Shodh Sansthan, Lucknow, the State Anxiety 
Scale (SAS) by Singh and the Self-Confidence Scale by Panday were used for 
the collection of the relevant data. The 't' test and the Pearson's Product 
Moment Co-efficient of Correlation were employed to analyze the data. The 
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major findings of the study were as-(i) The top athletes of Vidhya Bharti 
School had high academic achievement; (ii) The girls athletes were found 
more superior in academic achievement than boys; and (iii) All the three 
variables i.e., academic achievement, anxiety, and self-confidence were 
positively correlated. 
Agrawal (2003), conducted a study to find out the relationship of the 
academic achievement of the students with intelligence, socio-economic 
status, size of the family and the birth order of the child. A sample of 300 
secondary school students of class IX was randomly selected from 6 
institutions of Lucknow city. The academic achievements of the students 
were ascertained with the school records. The Intelligence Test by Mehta, 
Socio-Economic Status scale by Swamy and a questionnaire for family size 
and birth order were administered for the data collection. The data was 
treated by Persons Product Moment Correlation and Critical Ratio (CR). The 
results of the study revealed the following relationship- (i) There was a 
significant positive relationship in between the academic achievement and the 
intelligence of the boys as well as the girls; (ii) The academic achievement of 
the students was positively related with their SES; (iii) There was a negative 
relationship in between the academic achievement and the family size of the 
students; and (iv) There was also a negative relationship in between the 
academic achievement and the birth order of the students. 
Chavous, et.al., (2003), carried a study to find out the relationship in 
between the racial identity and the academic achievement among the African-
American adolescents. A sample of 606 African adolescents consisting of 287 
males and 319 females of XII grade was taken for the study. The school 
attachment measure by Hawkin, et.al, the school relevance by Lord, et. al., 
the school efficacy measure by Roser, et.al, and school importance by 
Midgely, et.al were used as the tools for the collection of the data. The 
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achievements of the students were obtained from the school records. The 
analysis of the data and there by its results indicated the cluster differences 
across the outcomes and the differences across the groups in the relationship 
in between the academic attitudes and the academic achievement. 
Chen, et.al., (2003), undertook a study to examine the contextual effects 
of the peer group in relation to the academic achievement and the social 
functioning among the Chinese children and the adolescents. The sample of 
the study consisted of 346 males and 384 females children of grades III, VI and 
X studying in 4 Ordinary schools in Shanghia of Republic of China. The data 
was collected with the help of the measure of social behaviour by Mastern, 
et.al., the measure of Social Networks and Groups by Gariephy, et. a l , and the 
Child Rating Scale by Hightower, et.al. The academic achievements of the 
students were obtained from their school records. The hierarchical linear 
modeling analysis was employed for the treatment of the data. The result of 
the study revealed that the academic achievement and the social adjustment 
were associated at both the individual and the group levels. 
Riding, et.al., (2003), conducted a study to find out the relationship in 
between the working memory, cognitive style and gender and the school 
performance. The sample of the study included 206 students of 13 years age 
belonging to the secondary comprehensive school. The tools used for the 
collection of the data were the Information Processing Index by Riding and 
the cognitive style analysis by Riding. The learning behaviour and the 
performance in the school subjects were rated by the pupils' tutors. The study 
revealed that the performance of the students in different school subjects 
differed in terms of their sensitivity to gender, memory and cognitive styles. 
Andrews and Wilding (2004), investigated whether the financial 
difficulties and other outside pressure may affect students' academic 
performance. The sample of the study consisted of 357 of UK domiciled 
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undergraduates. The Hospital Anxiety Depression Scale (HADS) by Zigmond 
and Snaith and modified list of Threatening Experiences by Brugha, et.al. 
were the tools for the study. The investigation revealed that the depression 
and financial difficulties at the time of mid-course were the reasons in the 
poor academic performance. 
Gupta (2004), conducted a study to know the effect of group study 
method on academic achievement. The sample was drawn from X class of 
Central School of Tibetans, located in Chota Shimla of Shimla district. The 
investigator analysed the results of the half-yearly examination of sampled 
students and also arranged a meeting with them to explain the plan of group 
study. The investigator found that the academic performance of not only the 
weak students but of bright ones also improved after one month of group 
study. 
Joseph (2004), investigated the gender effect on academic achievement 
of the students. The achievement scores of 3466 pupils consisting of 1733 girls 
and 1733 boys, were sampled. The findings of the study indicated that the 
variance in the achievement was mostly due to the teachers' gender where as 
the influence of pupil's gender was small. 
Raddy and Jeevanantham (2004), tried to find out (i) the significant 
differences in the learning achievement of primary pupils due to the variation 
in the curricular quality of primary school, and (ii) the significant relationship 
in between the curricular factors and learning achievement, and also in 
between the curricular quality of primary schools and learning achievement. 
The data was collected from a sample of 242 primary schools. The printed 
copies of the personal data sheet along with the rating scale to assess the 
curricular factors related to the school effectiveness at the primary stage were 
supplied to 741 teachers and headmasters. The annual examination marks of 
V standard pupils in all the subjects were considered for the learning 
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achievement. The ANOVA and Pearson's Product Moment Correlation were 
the statistical techniques used for the data analysis. The findings of the study 
revealed that neither there was a significant difference nor a correlation in the 
curricular quality and learning achievement at the primary stage. However, a 
low and positive correlation existed in between certain curricular factors and 
learning achievement of the pupils. 
Wood and Wolke (2004), tried to find out the association in between 
the bullying behaviour and academic achievement. The study was conducted 
on 1,016 children of 6 to 9 years age of primary school of London city. The 
individually interviewed about their children were bullying experiences. The 
results of the children were collected from the class teachers for the academic 
achievement, and the information about behaviour and health were obtained 
from the parents. The result of the investigation showed that there was no 
direct relationship in between the bullying behaviours and academic 
achievement. 
Cano (2005), conducted an investigation to examine the effects of 
epistemological beliefs on the academic performance. A number of 1,600 
Spanish students consisting of boys and girls from several secondary schools 
took part in the study. The tool of the study was the Epistemological 
Questionnaire by Schommer. The academic performance of the students was 
obtained from the school records. The data was analysed by the structural 
Equation Modelling Technique. The study revealed that the epistemological 
behefs influenced the academic performance positively. 
Devi and Mayuri (2005), tried to find out the relationship in between 
the emotional intelligence and the academic achievement of the adolescents. 
A number of 200 students studying in Intermediate classes constituted the 
sample of the study. The Emotional Intelligence Inventory developed by the 
investigator himself was used to find out the levels of emotional intelligence. 
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The academic achievement of the adolescents was obtained from the records 
of the PubUc Examination. The investigators found that the emotional 
intelligence and its 15 major components were not significantly related to the 
academic achievement. However, it is interesting that 5 out of the 15 
dimensions of emotional intelligence, i.e., assertiveness, problem solving, 
reality testing, impulse control and optimism were positively and 
significantly related to the academic achievement of the adolescent students. 
Koushian et. al., (2005), examined the effects of socio-economic factors 
on the public high school outcomes and ranking. The investigators used the 
data of public high schools of New Hampire to find out the effect of socio-
economic status of the district on the variations in the students' academic 
achievement. The result of the study revealed that the socio-economic status 
accounted for a large portion of the variations in the school level outcomes. 
Petrides, et. al., (2005), investigated the individual differences in 
scholastic behaviour and the academic achievement at the school level. The 
data was collected from a sample of 900 pupils on verbal ability, personality 
traits and on a number of behavioural indices including academic 
performance. The tools used for the collection of data were-(i) Eysenck's 
Personality Questionnaire, (ii) The verbal reasoning test, and (iii) The general 
certificate of secondary education for the academic achievement of the 
students. The collected data was treated by the structural equation. The major 
finding of the study revealed that the verbal ability and the personality traits 
had strong influence on the academic achievement. 
Singh and Kumari (2005), conducted a study to examine the 
relationship in between the study involvement and the academic achievement 
of the truants. The investigators selected a sample of 100 truants of 
Government primary schools of Kurukshetra district of Haryana. The Study 
Involvement Inventory by Bhatnagar was used for the collection of the data 
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for the present study. The relative data was treated by the co-efficient of 
correlation. The major finding of the study showed that the study 
involvement and the academic achievement of the truants were significantly 
correlated. 
Khan (2006), conducted a study to find out the determinants of the 
academic success of visually challenged children of secondary school. A 
sample of 50 students was drawn from the Ahmadi School for the Blind 
situated at Aligarh district. The tools used for the collection of the data were 
the Educational Aspiration Scale by Sexana, the Vocational Performance by 
Miller and Halur and the SES by Shrivastav. The academic achievement of the 
students was recorded by the investigator on the basis of the marks obtained 
at the annual examination. The data was treated by the co-efficient of 
correlation and factor analysis techniques. The findings of the study showed 
that-(i) The educational aspiration and academic achievement were positively 
and significantly related to each other; (ii) The vocational preference played 
an important role in the academic achievement; and (iii) The high academic 
achievers were from the high SES group where as the low academic achiever 
belonged to the middle and low SES groups. 
The next chapter deals with the design of the study. 
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Design of the Study 
Research design is a plan, a procedure and a strategy of an 
investigation which gives an overview of the total layout including the 
consideration of how the work is to be carried out. It is crucial and 
important for the accomplishment of achievement of the aims of the study. 
This helps and facilitates, various activities in conducting investigation such 
as measures of collection of relevant data, selection of sample, control over 
the biasness of the study, consultation of earlier studies as precursor, 
analyses and interpretation of collected data to draw conclusion. It is 
needless to say that without a proper planning, difficulties to be faced 
during the progress of the work may not be anticipated well in time 
and resolved successfully. Infact the successful completion of the study 
without preplanning makes the study not only difficult but also poses 
many problems in carrying a logical and meaningful sequences. Even a 
very laboured study may become invalid and unreliable if it was poorly 
designed and unsystematically carried out. According to Best (1970), 
"Design is the blueprint of the procedure that enable the researcher to 
test his hypothesis by reaching valid conclusions about relationship 
between independent and dependent variables." In the view of Mohsin 
(1984), "research design depicts the plan which states the relation between 
observed facts and events on the basis of which conclusion could be 
drawn." 
Thus, the design of the study is a plan in which all the aspects of 
the problem are considered to make the task of the investigator easy. As 
such, in the research design the variables of the problem are explained, 
population to be taken is mentioned, sample is decided, tools are selected, 
procedure of administration of tool is adopted, method of collection of 
data and scoring is decided and finally how the statistical treatment of the 
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collected data is to be done, is mentioned. Keeping in view the importance 
and usefulness of the research design, the investigator for comparing the 
academic achievement of primary school children in Educationally Backward 
Districts with that of Educationally Advance Districts, gives a profile of 
research design under the following headings : 
1. Variables 
2. Population 
3. Sample 
4. Measuring tools used in the study 
5. Administration of the tools and the collection of data 
6. Scoring of collected data 
7. Statistical treatment of the collected data. 
1. Variables 
The research question is framed to find out the relationship between 
two or more variables. In order to obtain the expected answer to the research 
question, the research hypotheses are formulated by which researcher 
envisages the expected relationship between dependent (response) and 
independent (criterion) variables. In this study there is one dependent 
variable and four independent variables. 
a. Dependent Variable 
The dependent variable is the response which is expected to generate 
from some event. They are dependent because they have to depend on the 
other variables for the establishment of causal relationship. In this study 
Academic Achievement has played the role of dependent variable on the 
effect of four other variables. 
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b. Independent Variables 
The effect during the treatment on dependent variable is caused with 
the help of the other variables. These other variables are known as 
independent variables. Gender, Intelligence, Adjustment and Socio-
Economic Status (SES) are the four independent variables in this study as 
these have been used to make required predictions and to draw 
conclusions. 
2. Population 
The entire lot from which the sample of the research study is taken is 
called population. The population of the present study has been taken from 
the upper primary schools of a few districts of Uttar Pradesh. 
According to the objectives of the study, a list of upper primary 
schools was obtained from the office of the Basic Shiksha Adhakari (BSA) 
from district headquarters of Pilibhit and Bareilly, Educationally Backward 
Districts (EBD); Aligarh and Agra, Educationally Advance Districts (EAD). 
The Class VII and VIII of these upper primary schools were selected for the 
purpose of establishing and recognizing the population and thereby the 
sample of the study. The class VII and VIII were preferred because it was 
easy for the investigator to administer the tools and thereby to ensure the 
reliability of the responses of the students of these classes. 
3. Sample 
It is difficult for the investigator to test the hypothesis on the entire 
population. Therefore, a portion of the population has to be taken to 
prove or disprove the hypothesis. This chosen portion is called sample. Thus 
the selection of the sample for testing hypothesis assumes the paramount 
importance. 
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Table No. 3.1 
s 
No 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
IH 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
Detail of the sample 
Name of the School 
Kulharapeer Girls J H S , BareiUy 
Girls J H S, Chaudhn Mohalla, Bareilly 
Girls ] H S, Kazitola, Bareilly 
Girls J H S Bihanpur, Bareilly 
Mansha Smgh Girls J H S , Pihbhit 
Sunghan Girls J H S, Pilibhit 
1 V R I , J H S , Bareilly 
Baradan J H S , Bareilly 
Kulliarapeer J H S , Bareilly 
Dal Chander J H S , Pilibhit 
Door i la lBhimSenJHS, Pihbhit 
Gohaiiia J H S, Pilibhit 
GuruGovmd Smgh G u l s J H S , Pilibhit 
Mohd Shamsul Hasan Khan ] H S, Pihbhit 
Rosiflowei ] H S, Pihbhit 
Iqra Public School, Pihbhit 
Khaleel Jannat Numa I H S, Bareilly 
Urmi laJHS Baieiliy 
San|ay Shiksha Sadan J H S, BareiUy 
Kannia junior High School, Ahgarh 
Gunia Bagh J H S, Ahgarh 
Kannia Kii mottai J H S, Ahgarh 
Rasalgan) ] H S, Ahgarh 
Subhash paik ] H S , Agra 
Gur ki Mandi j H S, Agra 
Vazeerpura J H S , Agra 
Rajendai Nagar J H S, Agra 
Sardar Patel ] H S , Agra 
Gur ki Mandi, Girls ] H S, Agra 
Belan Gan) Girls J H S, Agra 
Shall gan) Girls J H S, Agra 
Eid-Gha Girls, ] H S, Agra 
Black Dail Public School, Ahgarh 
S A V I H S , Ahgarh 
Geeta Bal Vidiya Mandir, Ahgarh 
Rose Academy J H S, Ahgarh 
New Shn Ram J H S, Ahgarh 
Diamond J H S, Agra 
ST Merry] H S , Agra 
Type of 
District 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EBD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
EAD 
Type of 
School 
Girls 
Girls 
Girls 
Girls 
Girls 
Girls 
Boys 
Boys 
Boys 
Boys 
Boys 
Boys 
Girls 
Girls 
Co-education 
Co-educahon 
Co-education 
Co-educahon 
Co-educahon 
Girls 
Girls 
Girls 
Boys 
Boys 
Boys 
Boys 
Boys 
Boys 
Girls 
Girls 
Girls 
Girls 
Co-educahon 
Co-educahon 
Co-educahon 
Co-educahon 
Co-educahon 
Co-educahon 
Co-educahon 
Total 
Gender 
F 
F 
F 
F 
F 
F 
M 
M 
M 
M 
M 
M 
F 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
F 
F 
F 
M 
M 
M 
M 
M 
M 
F 
F 
F 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
No of 
Cases 
selected 
23 
21 
19 
16 
16 
19 
26 
22 
20 
21 
22 
24 
24 
18 
17 
14 
20 
16 
24 
16 
22 
15 
25 
18 
19 
22 
21 
18 
19 
24 
18 
22 
16 
14 
15 
18 
13 
25 
16 
19 
17 
24 
18 
20 
17 
21 
21 
19 
18 
17 
18 
987 
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The careful and unbiased selection of the sample helps to generalize its 
findings on the population. In order to ensure and obtain reliable and valid 
data, the sample was taken through purposive and random method of 
sampling. The investigator has also obtained the sample carefully so that it 
would become a true representative of the population on which the 
results of the study are sought to be applied. The Table 3.1 from which 
sample was taken are government schools and private management schools. 
The type of sample thus obtained has indicated a good deal of diversity in 
terms of area, school locality, working conditions, various SES, social milieu 
and background. The detail of the sample has been given in the above table. 
First of all, the investigator located schools in Educationally Backward 
Districts and Educationally Advance Districts to obtain the true 
representative sample. The total sample size of 987 consisting of 478 from 
schools of EBD and 509 from schools of EAD was selected. The sample of the 
study has been shown in the following figures. 
478 
HEBD 
HEADj 
Fig. 3.1 Districts Type Wise Distribution {%) Of Total Sample 
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262 
Fig. 3.2 Districts and Gender Wise Distribution (%) Of Total 
Sample 
BEBOIVble 
a fflD Female 
• EAD Male 
B EAD Female 
The investigator was unable to contact each of the school due to 
scarcity of money and time limit etc. So the investigator selected the schools 
and administered the tools. 
Total Sample 
987 
i 1 
Educationally Backv^^ ard Districts 
478 
Educationally Advance Districts 
509 
r 
Boys 
243 
Girls 
235 
Boys 
262 
1 
Girls 
247 
4. Tools of the Study 
The Behavioural investigations need tools which have to be already 
validated and relied upon. Such tools are known as standardized tools. The 
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investigator in the present study employed and applied only the 
standardized tools for obtaining reliable and valid data for dependable 
results. A variety of tools prepared by the various social scientists are 
available. Therefore, in the present study the investigator employed the 
following tools which were quite appropriate and conducive for variables of 
the study. 
A. General Intelligence Test by Prof. S.M. Mohsin 
B. Socio-Economic Status Scale (SESS-U) Urban by Gyanendra P. 
Srivastava. 
C. Adjustment Scale by Dr. Ramji Shrivastava and Dr. (Mrs.) Bina-
Shrivastava. 
D. Academic Achievement of the students was ascertained from the 
records of the results of the preceding class. 
Detailed description of these tools is as follows. 
A. General Intelligence Test 
The investigator adopted the General Intelligence Test developed and 
standardized by S.M. Mohsin (1990). This test consists of 156 items which 
have been divided into six different groups. The following table depicts the 
different groups mentioned in the manual of the scale and scoring method. 
Table No. 3.2 
Detail of Test Groups 
Groups 
Test -1 
Test -2 
Test-3 
Test -4 
Test -5 
Test -6 
Number of the 
Total Items 
20 
30 
40 
22 
26 
18 
Number of the 
correct Answers 
for each Item 
One 
One 
One 
Two 
One 
One 
Marks allotted for 
each correct answer 
1 
1 
1 
1 
1 
1 
(Source : Manual, pp. 8-10) 
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Index of brightness 
The Table 3.3 shows the relationship in between the class and the 
marks obtained by the students. According to this table the lowest class is VI 
and the expected marks to be obtained by this class is 63; and the highest 
class is the XI and the expected marks to be obtained by this class is 113. 
The above mentioned scores (class-wise) were obtained by the social 
scientists after the proper treatment of the raw scores for the purpose of the 
development of the norms of the test. These scores were used in the present 
study to obtain Index of Brightness with the help of following relationship. 
Index of Brightness = Obtained scores - Norm Scores + 100 
Table No. 3.3 
Table of Norms to calculate the Intelligence Level 
Class 
VI 
VII 
VIII 
IX 
X 
XI 
Score 
63 
75 
91 
99 
105 
113 
(Source: Manual, p. 13) 
The expected outcome of the relationship between IB and categories 
has been mentioned in the manual to find out the respondents categories 
of general intelligence on the basis of the Index of Brightness. 
Table No. 3.4 
The Index of Brightness as related to Raw scores 
IB (Scores) 
125 or above 
111-124 
89-110 
74-88 
73 and below 
Categories 
Very superior 
Superior 
Average 
Inferior 
Very inferior 
(Source : Manual, p. 14) 
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(i). Reliability of the Test - The reHability of the present scale has 
been worked out as 0.98 (corrected), the split half reliability (odd - even)as 
0.95 and the test-retest as 0.89. 
(ii). Validity of the Test - This General Intelligence Scale is said to have 
construct validity on the basis of the Index of Brightness (IB). The manual 
of the scale shows that the General Intelligence Scale has categorised the 
subjects into five groups. (Table No. 3.4) 
B. Socio Economic Status Scale (Urban) (SESS-U) 
The researchers have used, the revised SESS-U developed by 
Gyanendra P. Srivastava (1991) and found reliable and valid for their 
investigations. Therefore, the present investigator has also used the Socio-
Economic Status Scale Urban (SESS -U) of Gyanendra P. Srivastava to seek 
the information about the Socio Economic Status of the students. The scale 
consists of the following components. 
i. Education 
ii. Occupation 
iii. Income 
iv. Cultural living or cultural standard 
V. Social involvement 
(i). Reliability of the Scale 
The social scientist of the socio-economic status scale during the 
process of the construction and development of the scale, administered it 
first on 100 students to determine internal consistency of the scale and to 
give it the final form. The analysis of the scores obtained by the social 
scientist led him to find coefficient of correlation internally high 
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consistent. The following table gives the clear picture of the reliability of 
the socio-economic status scale. 
Table No. 3.5 
Internal consistency coefficients 
Component Variables 
A Education 
B Occupation 
C Income 
D Cultural Living 
E Social participation 
A 
-
-
-
-
-
B 
0.79 
-
-
-
-
C 
0.72 
0.86 
-
-
-
D 
0.66 
0.77 
0.77 
-
-
E 
0.60 
0.56 
0.60 
0.63 
-
F 
0.70 
0.91 
0.94 
0.92 
0.71 
(Source: Manual, p. 7) 
The social scientist in order to ensure the reliability further, 
administered the test twice again on 100 students with interval of four 
weeks in between the two administration of the test. The scores were 
analyzed to find out the coefficient of reliability. The coefficient of reliability 
was found to be 0.94 which is also highly consistent. 
(ii). Validity of the Scale 
(a) Content Validity - The universe of the concept was covered widely 
and sampled after the perusal of the Indian and the foreign studies. Each 
item of the scale was judged by the experts. Thus, it can be said that the scale 
possesses content validity. 
(b) Concurrent Validity - The concurrent validity of the scale was 
tested by the following methods. 
(I) Matching against outside criterion - A quite good number of 
teachers of a high school were requested to administer the test on a 
class consisting of about 50 such students whom they knew well to 
93 
Design of the Study 
examine how well socio-economic status scores correspond to some outside 
criterion. The findings of the analysis of the data clearly showed that the 
relationship of the total score on the socio-economic status scale with 
teacher's rating was quite high. The co-relationship between SES score 
and the teacher's rating has been shown in the following table. 
Table No. 3.6 
Correlation between SES Scores and Teacher's Rating 
Total score & Teacher's Rating 
r 
0.82 
df 
48 
Level of 
Significance 
0.01 
(Source : Manual, p. 7) 
(11) Method of known Groups- The socio-economic status scale was 
administered on two groups of students i.e., one group comprising those 
students who had their primary education in ordinary schools and the 
other group comprising those students who had primary education in 
public schools. After the analysis of the data, it was found that the mean 
score of the latter group was far better than those of the former group. 
The results of the analysis have been given in the following table. 
Table No. 3.7 
Socio-Economic Status Scores of Ordinary and Public School Students 
Groups 
Ordinary School Students 
Public School Students 
N 
100 
100 
Mean 
20.1 
26.2 
SD 
9.35 
7.90 
t 
4.98 
Level of 
Significance 
0.001 
(Source: Manual, p. 8) 
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It is evident from the above table that the mean score of the ordinary 
school students was far better from the public school students. Moreover, the 
difference between the mean scores of two groups is significant at 0.001 level. 
This demonstrates the discriminative power of the Socio-Economic Status 
Scale. Thus, the concurrent validity of the scale has also been established by 
testing the identifiable groups. 
(c) Construct Validity - The construct validity of the scale was tested by 
applying the test of normal probability. The variable of socio-economic 
status was found normally distributed. It was also found that the distribution 
was slightly positively skewed. However, the test of significance showed 
that the symmetry of the curve did not deviate significantly from the 
normality. 
The present investigator after full satisfaction adopted this scale for the 
collection of the data. Further, the investigator for the convenience prepared a 
key of the scoring. The key has been shown in the following table. 
Table No. 3.8 
The Scoring Key of the Socio-Economic Status Scale (SESS-U) 
Variable 
Dimension 
Education 
Occupation 
Income 
Cultural Living 
Social 
Participation 
Item 
Number 
1 
2 
3 
4 
5 
6 
7 
8 
Weightage given to the Sub-Item 
A 
8 
10 
12 
2 
3 
2 
2 
0 
b 
7 
7 
9 
1 
2 
0 
0 
1 
c 
6 
5 
5 
0 
1 
-
-
3 
d 
5 
4 
3 
-
-
-
-
4 
e 
4 
3 
2 
-
-
-
-
5 
f 
2 
2 
1 
-
-
-
-
-
8 
1 
1 
-
-
-
-
-
-
h 
0 
-
-
-
-
-
-
-
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The total score of all the items obtained with the help of this key 
would provide the information of the socio-economic status of the 
respondents. 
C, Adjustment Scale 
The investigator has used the adjustment scale constructed and 
standardized by R. Shrivastava and B. Shrivastava (2000). The scale is in 
Hindi script and therefore, it was best for Hindi knowing students. This scale 
measures the adjustment of respondents of age group 12 years to 20 years in 
six areas of the adjustment namely- social, home, health, school, emotional 
and personal. A set of 120 questions have been prepared. These questions are 
based on 6 above mentioned dimensions of the adjustment. Each dimension 
consists of 20 questions, out of which 10 questions are positively worded 
and the other 10 questions are negatively worded. 
(i) Reliability of the Inventory 
The reliability coefficient of the inventory by the split-half and K-R 
formula were found 0.86 and 0.88 respectively. Further, the reliability 
coefficient of the 6 different dimensions of the adjustment by these two 
methods were calculated which has been given in the following table. 
Table No. 3.9 
Reliability Coefficients for Different Dimensions of Adjustment 
Adjustment Dimension 
Social Adjustment 
Home Adjustment 
Health Adjustment 
School Adjustment 
Emotional Adjustment 
Personal Adjustment 
Split Half 
Method 
0.76 
0.84 
0.75 
0.82 
0.78 
0.68 
K-R 
Formula 
0.81 
0.82 
0.78 
.084 
0.76 
0.70 
(Source ; Manual, p. 3) 
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(ii) Validity of the Adjustment Inventory 
The validity of the inventory w a^s ascertained by correlating the 
scores obtained by the 100 students through the questionnaire of 
personality prepared by Saxena and questionnaire of Adjustment 
prepared by Asthana. The results of the correlation of the scores were found 
0.85 and 0.88 respectively. 
(Hi) Scoring 
The responses of the students were recorded in 'Yes' or 'No'. For 
each correct answer 'V mark and for each wrong answer, '0' mark was 
awarded. Further, the raw scores were converted in to 'T' scores through 
the prescribed table as mentioned in the manual. Thus, the score obtained 
for each student has been explained in terms of the 'T' score. The table of 
the conversion of the raw scores into 'T' scores has been given below. 
Table No. 3.10 
Table for conversion of Raw Scores in to T scores 
Raw 
Scores 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
T Scores 
A 
26 
30 
32 
35 
38 
41 
44 
47 
50 
53 
56 
59 
62 
65 
68 
70 
74 
B 
30 
32 
34 
37 
39 
42 
45 
47 
50 
53 
55 
58 
60 
63 
66 
68 
71 
C 
21 
24 
28 
32 
35 
39 
43 
46 
50 
54 
57 
61 
64 
68 
72 
75 
79 
D 
25 
28 
31 
34 
38 
41 
44 
47 
50 
53 
56 
59 
62 
65 
69 
72 
75 
E 
24 
27 
31 
34 
37 
40 
44 
47 
50 
53 
56 
60 
63 
66 
68 
73 
76 
F 
20 
24 
38 
31 
35 
39 
43 
46 
50 
54 
57 
61 
65 
69 
72 
76 
80 
(Source: Manual, P. 6) 
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D. Academic Achievement 
The academic achievement of the respondents was decided from their 
results of the previous class, which was obtained from the school records. 
Later on, the marks were converted into the percentage and thereby into 'V 
scores. 
5. Administration of the Tools and Collection of Data 
The investigator sought the help of the principals and teachers for 
the collection of the relevant data in their respective upper primary 
schools. The students of class VII and VIII of those schools were 
persuaded to give their honest and frank responses. They were also 
convinced and promised by the investigator to safeguard their views and 
not to make the responses public and that the data would be used only 
for the research purposes. All the tests namely; Intelligence, Adjustment 
and SES were administered by the investigator himself adhering strictly to 
the instructions given in the manual of the author(s) of the respective 
tests. Moreover, each data sheet was scrutinized thoroughly and instantly for 
the correction, if any. 
6. Scoring of Data 
All the tests employed for the present investigation are standardized. 
The process of scoring of all the three tests i.e., Intelligence, Adjustment and 
SES was done strictly according to the instructions described by the 
author(s) in their manuals and keys of the respective tests. 
In the present investigation all the respondents, on the basis of the 
percentile have been classified into three categories for each variable 
namely; Intelligence, Adjustment and SES to maintain the uniformity of the 
groups. 
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(i). High group > p 73 
(ii). P 73 > average group > p 27 
(iii). Low group < p 27 
The variables and their groups have been given in the following table. 
Table No. 3.11 
Classification of Respondents in Groups on different Variables 
Variable 
Intelligence 
Adjustment 
Socio-Economic Status 
Group 
(i). Higher Intelligence 
(ii). Average Intelligence 
(iii). Low Intelligence 
(i). High Adjustment 
(ii). Average Adjustment 
(iii). Low Adjustment 
(i). High SES 
(ii). Average SES 
(iii). Low SES 
7. Statistical Treatment of the Data 
The scores obtained after administering the different tests on the 
respondents for the present study were analyzed statistically. The main 
statistical techniques used for the data analyses were the 't' test to know 
the significance of difference in between the means of different groups and 
subgroups on the measure of the dependent as well as the independent 
variables; the coefficient of correlation to see the relationship of the 
academic achievement with the different independent variables i.e., 
intelligence, adjustment and SES in different groups; and the regression 
analysis to find out the contribution of personal and social factors in the 
academic achievement in different groups. In the last, the Z test was applied 
to find out the comparative strength of the significant predictor variables in 
between different groups. The whole process of the analysis was done 
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through SPSS. Moreover, the analysis was checked through random 
calculation to eliminate and rectify the error, if any, and also to verify the 
results. A summary of the statistical ways of doing analysis has mentioned 
been mention below. 
1. Mean 
M= ^^— 
Where, 
M = Simple Arithmetic Mean 
X = Stands for a raw score 
^ = Sum of 
N = Number of measures in the series 
2. Standard Deviation (SD) 
O" = 
A^  V ^ y 
(Garret, H.E. & WoodWorth, R.S., 1981, p.53) 
't' test 
1 1 
(Guilford, J.P. & Benjamin, F., 1978, p.l57) 
M, = Mean of the first group 
M 2 = Mean of the second group 
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a 
a 
N, 
Standard Deviation of first group 
Standard Deviation of second group 
Number of cases in first group 
Ni = Number of cases in second group 
(4). Pearson Product Moment Correlation Coefficient 
rxy = [^ir--il^J][NZyHZyJ\ 
Guilford, J.P. and Benjemen, F., 1978, p.83 
Where, 
X and Y are obtained scores 
N 
l A -
The number of cases 
Sum of the squared X value 
^ F^ = Sum of the squared Y value 
(5). Z test 
Z P^-P^ 
Pe^. 
(Guildford, J.P & Benjemen, F. 1978, p.l59) 
Where, Pi and P2, percent occurrence of the two observed scores 
pe & pq = Determining common population parameter 
N = Size of the sample 
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(6). Multiple correlation (r) in terms of partial coefficients of correlation for 
the n - variables 
Ri, (23 4...n) =^1 - (1 - ^ 2 ^^ j _ ^^ 2 ^ ^ ^ j _ ^2J^ ^3 ....( „ _ i)) 
(Garret, H.E. & WoodWorth, R.S., 1981, p.414) 
7, Partial r in terms of the coefficients ofloxoer order - n variables 
_ 'b.34....(«-l) ~\n.l>A..in-\f2nM...{n-\) 
12.34...n I 2 I 2 
y i - r \n.34...in-1)^^'>' 2n.34...{n-1) 
(Garret, H.E. & WoodWorth, R.S., 1981, p.411) 
Where, 
m.M = is a partial of the first order 
ri2.345 = is a partial of the third order 
(8). Partial a for n variables 
01.2345 = Cr, ^ 1 - /"12 V ^ ~ 'I3 2 V^ - ^U 23 V ^ ~ 1^5 234 
(Garret, H.E. & WoodWorth, R.S., 1981, p.411) 
(9). Percentile in a frequency distribution, counting from below to up 
Pp-L+ 
fp 
(Singh, A.K., 1993, p.529) 
Where, 
P = Percentage of the distribution wanted. 
L = Exact lower limit of the class interval upon which Pp lies 
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PN = Part of N to be counted off in order to reach P 
F = Sum of all scores upon intervals below L fp falls, 
fp = Number scores within the intervals upon which Pp falls 
i = Length of the class interval 
(10). T score 
T=Z.10+50 
Where, 
Z refers to the Z score 
(Singh, A.K., 1993, p.lU) 
The next chapter deals with the analysis and interpretation of the results. 
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As described earlier, the main objectives of the study were to find out 
whether the personal and social factors are causes for the low academic 
achievement at the primary school level in the Educationally Backward 
Districts (EBD), namely Pilibhit and Bareilly of Uttar Pradesh. To achieve 
these objectives the investigator collected the data from the relevant 
population of the EBD and the EAD from the point of view of the comparison. 
The comparison in two different types of districts would help the investigator 
to arrive at some sort of conclusion. This approach has been adopted as per 
the investigation. That is why the investigator has tried to find out the factors 
responsible for the low academic achievement among primary school children 
of the EBD by comparing it with that of the EAD. 
The raw data collected from the EBD and the EAD was analyzed 
statistically. The first step was the calculation of the mean and SDs for the 
groups. Later on 't' test was applied to find out the significance of difference 
in between the means of the two groups on the measure of the dependent as 
well as independent variables. Thus, the value of the 'f which has been 
found, were significant for each variables except the intelligence for both the 
groups, as can be seen from the Table 4.1. 
In the next step the 't' test was applied to the mean of the scores of the 
academic achievement of the two types of population on the basis of various 
categories of personal and social factors. The results of the 't' test were 
significantly different from each other on the mean scores of the academic 
achievement for each independent variable for all the three respective 
categories of high, average and low as can be observed from the Table 4.1.1. 
The 't' test was applied to find out whether the sub-categories differed 
significantly for all the respective groups of the EBD and the EAD on each 
independent variables namely; the intelligence adjustment and SES with 
regard to the academic achievement. It was found that the sub-categories for 
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each independent variable on the measure of the academic achievement were 
significantly different. These significant differences occurring in the mean 
scores of the academic achievement among the students of the EBD and the 
EAD encouraged the investigator to find out (i) whether there was also 
significant difference in between the two groups with respect to the predictive 
variables namely; Gender, Intelligence, Adjustment and SES; (ii) whether 
there was a coefficient of correlation in the personal and social factors with 
the academic achievement of the respondents of the EBD and the EAD; and 
(iii) whether there were contribution of personal and social factors in the 
academic achievement for different groups namely; 
(a) The Educationally Backward Districts vs the Educationally 
Advance Districts. 
(b) The male of the Educationally Backward Districts vs the male of the 
Educationally Advance Districts. 
(c) The female of the Educationally Backward Districts vs the female of 
the Educationally Advance District. 
(d) The male of the Educationally Backward Districts vs the female of 
the Educationally Backward Districts. 
The data of the respondents of the Educationally Backward and the 
Educationally Advance Districts were analyzed to compare their scores of the 
different groups. The results of the statistical analysis have been shown in 
Tables. 
4.1 The Significance of Difference in the Means of the Academic 
Achievement, Intelligence, Adjustment and SES in Between the 
Respondents of the Educationally Backward and the Advance 
Districts. 
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The Table 4.1 shows that the means and SDs of the academic 
achievement scores of the respondents of the Educationally Backward and the 
Educationally Advance Districts are 46.6 and 53.81; and 9.6 and 9.01 
respectively. The obtain 't' value is 12.17 which is significant beyond 0.001 
level. It is clear from the result that the respondents of the Educationally 
Backward Districts significantly lower than the respondents of the 
Educationally Advance Districts on the measure of the academic achievement. 
Table No. 4.1 
The Significance of Difference in the Means of Academic Achievement, 
Intelligence, Adjustment and SES in Between the Respondents of the 
Educationally Backward and Advance Districts 
Variables 
Academic Achievement 
Intelligence 
Adjustment 
SES 
Respondents of 
Educationally 
Backward Districts 
N=478 
Mean 
46.6 
95.06 
282.04 
15.26 
S.D. 
9.6 
21.36 
51.13 
8.51 
Respondents of 
Educationally 
Advance Districts 
N=509 
Mean 
53.81 
96.65 
318.10 
18.73 
S.D. 
9.01 
25.17 
67.69 
9.99 
't' value 
1217** 
1.06 
9.39** 
5.86** 
** P<0.001, (Degree of freedom = 985) 
The table further shows that the mean scores of the intelligence for the 
two groups are 95.06 and 96.65 and its SDs are 21.36 and 25.17 respectively. 
The value of 't' obtained for these scores is 1.06 which is not significant. Thus, 
it is clear from the obtained 't' value that there is no significant difference 
between the respondents of the Educationally Backward District and the 
Educationally Advance Districts on the measure of the intelligence. 
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Fig. 4.1 lilustratrating The Means of Academic Achievement, 
Intelligence, Adjustment and SES Scores of EBDs and EADs 
Respondents. 
The table 4.1 also shows that the respondents of the Educationally 
Backward Districts have a lower mean scores i.e., 282.04 than the mean scores 
of the respondents of the Educationally Advance Districts on the measure of 
the adjustment and the SDs of these scores after calculation are 51.13 and 
67.69 respectively. The significance of difference between the means in terms 
of the 't' value thus obtained is 9.39 which is significant beyond 0.001 level. 
This result suggests that the respondents of the Educationally Advance 
Districts scored significantly higher than the respondents of the Educationally 
Backward Districts on the measure of the adjustment. 
The difference between the respondents of the two groups on SES is 
also evident from the Table 4.1. The mean scores of the respondents of the 
Educationally Backward and the Educationally Advance Districts on the 
measures of SES are 15.26 and 18.73; and their SDs are 8.51 and 9.99 
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respectively. These two means were subjected to 't' test to know the 
significance of difference in between the two means. The 't' value for the 
means is 5.86 which is significant beyond 0.001 level. 
In the light of the result it can be said that there is significant difference 
in between the respondents of the Educationally Backward and the 
Educationally Advance Districts group on the measure of SES. 
4.1,1. The Significance of Difference in the Means of the Academic 
Achievement in Between the Respondents of the Educationally 
Backward and the Advance Districts on the Basis of Personal and 
Social Factors. 
The predictive variables for both the groups were further compared 
statistically after dividing them into three distinct groups. The results of the 
various comparisons are given in the following table. 
It is clear from the above table that the mean scores of the academic 
achievement of the high intelligence group of the Educationally Backward 
and the Educationally Advance Districts are 54.6 and 58.25 respectively. The 
SDs of these groups are 9.58 and 6.79 respectively. When the mean scores of 
two groups were put to 't' test to see the significance of difference, the value 
of't ' thus found is 3.51 which is significant beyond 0.001 level. 
It is therefore, said on the basis of the findings that the students 
of the high Intelligence group belonging to the Educationally Advance 
Districts scored significantly high on the measure of the academic 
achievement in comparison to the students of the high intelligence group 
belonging to the Educationally Backward Districts. 
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Table 4.1.1 
The Significance of Difference in the Means of the Academic Achievement in 
Between the Respondents of the Educationally Backward and Advance 
Districts on the Basis of Personal and Social Factors 
Variables 
Intelligence 
Adjustment 
SES Group 
Sub-groups 
High 
Intelligence 
group 
Average 
Intelligence 
group 
Low 
Intelligence 
group 
High 
Adjustment 
group 
Average 
Adjustment 
group 
Low 
Adjustment 
group 
High SES 
group 
Average 
SES group 
Low SES 
group 
Respondents of 
Educationally 
Backward 
Districts 
N 
78 
278 
22 
45 
261 
172 
72 
264 
173 
Mean 
54.6 
45.07 
44.98 
51.68 
48,52 
42.36 
52.42 
48.11 
41.79 
S.D. 
9.58 
9.82 
5.89 
5.96 
9.35 
9.18 
8.97 
8.97 
8.04 
Respondents of 
Educationally 
Advance Districts 
N 
187 
199 
123 
217 
205 
87 
149 
251 
78 
Mean 
58.25 
52.50 
49.20 
58.24 
51.47 
48.3 
58.29 
53.33 
49.85 
SD 
6.79 
10.52 
5.81 
6.06 
10.02 
7.45 
5.89 
9.37 
9.5 
Degree 
of 
Freedom 
263 
475 
243 
260 
464 
257 
219 
513 
249 
't' 
value 
3.51* 
7.90* 
5.64* 
6.62* 
3.26* 
5.21* 
5.81* 
6.45* 
6.93* 
* P<0.001 
The mean scores of the academic achievement of the respondents of the 
middle inteUigence group of the Educationally Backward and the 
Educationally Advance Districts as shown in the Table 4.1.1 are 45.07 and 52.5 
and their SDs are 9.82 and 10.52 respectively. The obtained 't' value is 7.9 
which is significant beyond the 0.001 level. From the result stated above, it is 
concluded that the average intelligence groups of the Educationally Advance 
Districts is significantly higher on the measure of the academic achievement 
than the average intelligence group of the Educationally Backward Districts. 
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The academic achievement of the respondents of lower intelligence 
group of the Educationally Backward and the Educationally Advance 
Districts as can be seen in the Table 4.1.1 in terms of means are 44.98 and 49.2; 
and in terms of SDs are 5.89 and 5.81 respectively. The 't' value found for this 
group is 5.64 which is significant beyond 0.001 level. It can be concluded in 
the light of this result that the lower intelligence group of the Educationally 
Advance Districts has scored significantly higher than the low intelligence 
group of the Educationally Backward Districts. 
The table 4.1.1 further reveals that the academic achievement of the 
respondents of high adjustment group of the Educationally Backward 
Districts is significantly different form the academic achievement of the 
respondents of the high adjustment group of the Educationally Advance 
Districts. The mean scores of high adjustment group of the Educationally 
Backward and the Educationally Advance Districts are 51.68 and 58.24; and 
their corresponding SDs are 5.96 and 6.06. The 't' value for these scores after 
calculation is found 6.62 which is significant beyond 0.001 level. It can 
therefore, be concluded that the high adjustment group of the Educationally 
Advance Districts has higher academic achievement than the same group of 
the Educationally Backward Districts. 
There is a quite significant difference in between the average 
adjustment group of the Educationally Backward and the Educationally 
Advance Districts on the measure of the academic achievement. The mean 
scores and SDs of the average adjustment group of the Educationally 
Backward Districts are 48.52 and 9.35 where as it is 51.47 and 10.02 for the 
Educationally Advance Districts. The 't' value as can be seen from the table 
4.1.1 is found to be 3.26 which is significant beyond 0.001 level. The significant 
value of't ' shows that the respondents of the average adjustment group of the 
Educationally Advance Districts have achieved higher academically than the 
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respondents of the average adjustment group of the Educationally Backward 
Districts. 
The mean scores and SDs of the low adjustment groups for the 
Educationally Backward and the Educationally Advance Districts on the 
measure of the academic achievement are 42.36 and 9.18 where as it is 48.3 
and 7.45 for the Educationally Advance Districts. The 't' value for the 
difference is 5.21 which is significant beyond 0.001 level. This means that the 
low adjustment group of the Educationally Advance Districts is significantly 
better than that of the low adjustment group of the Educationally Backward 
Districts on the measure of the academic achievement. 
The Table 4.1.1 further shows that the mean scores of the high SES 
groups of the Educationally Backward and the Educationally Advance 
Districts are 52.42 and 58.29, while it's SDs are 8.97 and 5,89 respectively. The 
obtained 't' value is 5.81 which is significant beyond 0.001 level. This result 
gives evidence that the high SES group of the Educationally Advance Districts 
is significantly higher than the high SES group of the Educationally Backward 
Districts on the measure of the academic achievement. 
The mean scores and SDs of the average SES group of the 
Educationally Backward Districts are 48.11 and 8.97 while it is 53.33 and 9.37 
for the same group of the Educationally Advance Districts. The difference is 
significant beyond 0.001 level for the 't' value of 6.45 as is shown in the Table 
4.1.1. On the basis of this outcome, it can be said that the academic 
achievement of the average SES group of the Educationally Advance Districts 
is significantly higher than the average SES group of the Educationally 
Backward Districts. 
The mean scores of low SES group on the measure of the academic 
achievement of Educationally Backward and the Educationally Advance 
Districts are 41.79 and 49.85 while their SDs are 8.04 and 9.5 respectively as 
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given in the table 4.1.1. These two means were put to 't' test to know the 
significance of difference in between the above mention two groups. The 
obtained 't' value as shown in the Table is 6.93 which is significant beyond 
0.001 level. The result thus shows that the low adjustment group of the 
Educationally Advance Districts has achieved better in academic as compared 
to the low adjustment group of the Educationally Backward Districts. 
On the basis of the results presented in the Table 4.1.1., it can be 
concluded that all the three groups of the Educationally Advance Districts 
made on the basis of the intelligence, adjustment and SES exhibit significantly 
higher success on the measure of the academic achievement as compared to 
the same group of the Educationally Backward Districts. 
4.1.2. Correlation of the Independent Variables with the Dependent 
Variable for the Respondents of the Educationally Backward and the 
Advance Districts. 
The Table 4.1.2 represents the correlation of the personal and social 
factors (variables) with the academic achievement for the two groups namely; 
the Educationally Backward and the Educationally Advance Districts. 
TaUeNo.^.l2 
Correlation of the Independent Variables with the Dependent Variable for the 
Respondents of the Educationally Backward and the Advance Districts 
Independent Variables 
Intelligence 
Adjustment 
SES 
Dependent Variable-Academic 
Achievement 
Respondents of 
Educationally 
Backward 
Districts 
0.35** 
0.29** 
0.39** 
Respondents of 
Educationally 
Advance 
Districts 
0.44** 
0.48** 
0.43** 
P<0.01 
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The relationship in between the inteUigence and the academic 
achievement of the respondents of the Educationally Backward Districts 
(r=0.35) is positive and statistically significant, though the magnitude of the 
relationship is not very high (Table 4.1.2). The relationship for the same 
variables of the respondents of the Educationally Advance Districts (r=0.45) is 
also positive, significant and quite high as compared to the Educationally 
Backward Districts. The coefficient of correlation of the adjustment with the 
academic achievement of the respondents of the Educationally Backward and 
the Educationally Advance Districts are found to be T-0.29 and r=0.48 
respectively, both being positive and significant at 0.01 level. The correlation 
of the adjustment with the academic achievement is high for the respondents 
of the Educationally Advance Districts as compared to the Educationally 
Backward Districts. The correlation for the SES and the academic achievement 
of the respondents of the Educationally Backward Districts is r=0.39, while it 
is r=0.43 for the same relationship in case of the Educationally Advance 
Districts. It is positive and significant in both the cases, and the value is also 
high for the respondents of the Educationally Advance Districts. 
It is clear from the Table 4.1.2 that the correlation in between the 
independent variables and the dependent variable in the Educationally 
Backward Districts is maximum for SES while it is minimum for the 
adjustment. On the other hand in case of the respondents of the Educationally 
Advance Districts, the correlation of the independent variables with the 
dependent variable is maximum for the adjustment while minimum for the 
SES. 
So, it is clear from the above results that the adjustment has a strong 
relationship with the academic achievement among the respondents of the 
Educationally Advance Districts and a weak relationship among the 
respondents of the Educationally Backward Districts. The relationship of the 
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SES with the academic achievement is strong among the respondents of the 
Educationally Backward Districts whereas it is weak among the respondents 
of the Educationally Advance Districts. 
4.1.3 Regression Analysis for the Predictor Variables (Intelligence, 
Adjustment and SES) and the Criterion Variable (Academic 
Achievement) of the Respondents of the Educationally Backward 
Districts 
The analysis of the results given in Tables 4.1.3, 4.1.3-A and 4.1.3-B 
clearly shows that the SES and the intelligence are found to be significant 
predictors of the academic achievement of the respondents of the 
Educationally Backward Districts. The total contribution together of the 
predictive variables namely; the SES and intelligence is 18.3 percent. In this 
contribution the share of the SES is 15.9 percent which is greater than the 
intelligence and is significant beyond 0.01 level (F=89.72). Although the 
intelligence shares only 2.5 percent of the total variance yet significant beyond 
0.001 level (F=14.31). In these two variables one is the personal and the other 
is social variable. Another personal variable i.e., the adjustment is eliminated 
from the model of the prediction and its contribution is not significant to the 
academic achievement of the respondents of the Educationally Backward 
Districts. 
Table No. 4.1.3 
Regression Analysis for the Predictor Variables (Intelligence, Adjustment and 
SES) and the Criterion Variable (Academic Achievement) of the Respondents 
of the Educationally Backward Districts 
Predictor Variables 
SES 
SES, Intelligence 
Criterion Variable - Academic 
Achievement 
df 
476 
475 
R2 
0.159 
0.183 
R2 
Change 
0.159 
0.025 
F 
change 
89.7Z" 
14.31*** 
P< 0.001 
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Table No. 4.1.3-A 
Summary of AN OVA for Regression 
Model 
Regression 
Residual 
Total 
Sum of 
Squares 
8050.47 
35890.53 
43941.01 
df 
2 
475 
477 
Mean Square 
40250.23 
75.55 
F 
53.27*** 
= P<0.001 
Table No. 4.1.3-B 
Regression Coefficients 
Model 
Constant 
SES 
Intelligence 
Unstandardized 
Coefficient 
39.495 
0.33 
0.08 
Standardized 
Coefficient 
-
0.293 
0.189 
r 
18.16** 
5.88** 
3.78** 
** = P<0.001 
The Table 4.1.3-A of ANOVA shows that the n\odel including the two 
significant predictors has the significant variance in the criterion variable due 
to the regression as shown by the F-ratio (53.27) which is significant beyond 
0.001 level. It is clear that one can use this model to predict the effect of the 
predictive variables on the criterion variable of the respondents of the 
Educationally Backward Districts by the scores of SES and intelligence. The 
Table 4.1.3-B shows that the regression coefficient of the predictive variables 
are also positive and significant. Therefore, it can be concluded from this 
result that the changes in the scores of the criterion variable i.e., academic 
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achievement will be positive and significant to bring the change in the scores 
ot the predictive variables. 
4.1.4 Regression Analysis for the Predictor Variables (Intelligence, 
Adjustment and SES) and the Criterion Variable (Academic 
Achievement) of the Respondents of the Educationally Advance 
Districts 
The results of the regression analysis given in the Tables 4.1.4, 4.1.4-A 
and 4.1.4-B suggest that the adjustment, intelligence and SES are the 
significant predictors of the academic achievement of the respondents of the 
Educationally Advance Districts. The total contribution together of the 
predictive variables namely; adjustment, intelligence and SES is 24.8 percent. 
Among these variables the adjustment contributes 23 percent, w^hich is 
significant beyond 0.001 level (F=151.51); the intelligence contributes 1.2 
percent which is significant 0.005 level (F=8.14); and the SES contributes only 
0.6 percent which is also significant 0.01 level (F=3.92). In this model although 
the contribution of all these variables namely; adjustment, intelligence and 
SES are in decreasing order yet they share significantly to the criterion 
variable i.e., academic achievement of the respondents of the Educationally 
Advance Districts. 
Table No. 4.1.4 
Regression Analysis for the Predictor Variables (Intelligence, Adjustment and 
SES) and the Criterion Variable (Academic Achievement) of the Respondents 
of the Educationally Advance Districts 
Predictor Variables 
Adjustment 
Adjustment, Intelligence 
Adjustment, Intelligence, SES 
Criterion Variable - Academic 
Achievement 
df 
507 
506 
506 
R2 
0.23 
0.242 
0.248 
R2 
Change 
0.23 
0.012 
0.006 
F 
change 
151.51*** 
8.14** 
3.92** 
=P< 0.001, **=P< 0.005, 
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Table No. 4.1.4-A 
Model 
Regression 
Residual 
Total 
Summary of ANOVA for Regression 
Sum of 
Squares 
10229.520 
30999.785 
41229.304 
df 
3 
505 
508 
Mean Square 
3409.840 
61.386 
-
F 
55.55*** 
=P<0.001 
Table No. 4.1.4-B 
Regression Coefficients 
Model 
Constant 
Adjustment 
Intelligence 
SES 
Unstandardized 
Coefficient 
35.278 
0.03 
0.05 
0.112 
Standardized 
Coefficient 
-
0.27 
0.13 
0.12 
r 
18.23*** 
3.89*** 
2.05** 
1.98** 
***=P<0.001, **=P< 0.05 
The Table 4.1.4-A of ANOVA depicts that the model involving three 
predictors have the significant variance in the criterion variable due to the 
regression as shown by the F-ratio (55.55) being significant beyond 0.001 level. 
It is also clear from this model that one can use it to know the effect of the 
predictive variables on the academic achievement of the respondents of the 
Educationally Advance Districts. Moreover, the regression coefficients shown 
in the Table 4.1.4-B are positive and significant. So it can be concluded that 
any change in the scores of the criterion variable will be positive and 
significant due to the change in the scores of the predictive variables. 
The comparative study of the Tables 4.1.3 and 4.1.4 shows clearly that 
in the Educationally Backward Districts, the two predictive variables the SES 
and the intelligence have contributed significantly to the criterion variable 
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while in the Educationally Advance Districts, all the three predictive variables 
including the adjustment have contributed significantly to the criterion 
variable. Thus, the adjustment contributed only to the criterion variable in the 
Educationally Advance Districts and remained null and void in the 
Educationally Backward Districts. 
The predictor variable namely; SES contributes to the criterion variable 
upto 15.9 percent and only 0.6 percent in the Educationally Backward and the 
Educationally Advance Districts respectively. Thus, the SES contributes more 
in the academic achievement to the respondents of the Educationally 
Backward Districts. As far as the contribution of the intelligence to the 
academic achievement is concerned, it is 2.5 percent in the Educationally 
Backward Districts while it is 1.2 percent in the Educationally Advance 
Districts. 
4.1.5 Comparative strength of the Significant Predictors of the Academic 
Achievement in Between the Respondents of the Educationally 
Backward and the Advance Districts. 
The results presented in the Table 4.1.5 show that there are two 
significant predictors namely; the intelligence and the SES for the 
Educationally Backward Districts whereas there are three significant 
predictors, namely; the intelligence, adjustment and the SES for the 
Educationally Advance Districts. The percentage of share to the common 
variance of intelligence in both the groups has been compared by the Z-ratio. 
The result of the comparison in terms of the Z-value is 0.68 which is 
insignificant. This shows that this particular variable is equally responsible for 
the prediction of the academic achievement among the respondents of both 
the groups. 
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Table No 4.1.5 
Comparative strength of the Significant Predictors of the Academic 
Achievement in Between the Respondents of the Educationally Backward and 
the Advance Districts. 
Predictive Variables 
Intelligence 
Adjustment 
SES 
Shared Common Variance (%) 
Respondents of 
EBD 
2.5 
-
15.9 ^ 
Respondents of 
EAD 
1.2 
23.0 
0.6 
Z-value 
0.68 
-
3.93** 
** = P<0.01 
The result of the comparison of the share of percentage in terms of Z-
value to the common variance of the SES in both the groups is found to be 
3.93 which is statistically significant at 0.01 level. This shows that the SES is 
playing more significant role for the academic achievement of the 
respondents of the Educationally Backward Districts as compared to the 
respondents of the Educationally Advance Districts. 
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4.2 The Significance of Difference in the Means of the Academic 
Achievement, Intelligence, Adjustment and SES in Between the 
Male Respondents of the Educationally Backward and the Advance 
Districts 
The means, SDs and 't' values for the male respondents belonging to 
the Educationally Backward and the Educationally Advance Districts on the 
measure of criterion as well as predictor variables have been shown in the 
Table 4.2. 
Table No. 4.2. 
The Significance of Difference in the Means of the Academic Achievement, 
Intelligence, Adjustment and SES in Between the Male Respondents of the 
Educationally Backward and the Advance Districts 
Variables 
Academic 
Achievement 
Intelligence 
Adjustment 
SES 
Male 
Respondents of 
Educationally 
Backward 
Districts N=243 
Mean 
50.11 
96.44 
293.63 
16.64 
S.D. 
6.74 
19.84 
52.05 
7.65 
Male 
Respondents 
Educationally 
Advance 
Districts N=262 
Mean 
56.67 
97.9 
333.23 
19.9 
S.D. 
7.93 
28.24 
72.2 
9.4 
r value 
9.98** 
0.66 
7.02** 
3.2** 
** =P<0.001 (Degree of Freedom = 503) 
It is evident from the Table 4.2. that the means of the academic 
achievement scores of the male respondents of the Educationally Backward 
and the Educationally Advance Districts are 50.11 and 56.67 respectively. The 
SDs of these scores are 6.74 and 7.93 respectively. The 't' value as shown in 
the Table is 9.98 which is significant beyond 0.001 level. The result clearly 
shows that the level of the academic achievement of the male respondents of 
the Educationally Advance Districts is significantly high in comparison to the 
respondents of the Educationally Backward Districts. 
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It IS also obvious from the Table 4.2 that the mean of the intelligence 
scores of the male respondents belonging to the Educationally Backward and 
the Educationally Advance Districts are 96.44 and 97.9 and their SDs are 19.84 
and 28.24 respectively. The 't' value as shov^n in the Table is 0.66 which is 
insignificant. Thus, the result clearly shows that the male respondents of the 
Educationally Backward and the Educationally Advance Districts are similar 
on the measure of the intelligence. 
The Table 4.2 further indicates that the mean of the adjustment scores 
of the male respondents of the Educationally Backward and the Educationally 
Advance Districts are 293.63 and 333.23 and their SDs are 52.05 and 72.2 
respectively. The 't' value as shown in the Table is 7.02 which is significant 
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beyond 0.001 level. On the basis of the above results, it can be concluded that 
the male respondents of the Educationally Advance Districts are well adjusted 
as compared to the male respondents of the Educationally Backward Districts. 
Moreover, the Table 4.2 reveals that the mean scores of male 
respondents of the Educationally Backward and the Educationally Advance 
Districts on the measure of the SES are 16.64 and 19.9 respectively. The 
corresponding SDs are 7.65 and 9.4 respectively. The 't' value given in the 
Table is 3.2 which is significant beyond 0.001 level. It can be concluded that 
the male respondents of the Educationally Advance Districts have 
significantly high level of SES as compared to the male respondents of the 
Educationally Backward Districts. 
4.2.1 Correlation of the Independent Variables with the Dependent 
Variable for the Male Respondents of the Educationally Backward 
and the Advance Districts 
The results of the analysis given in the Table 4.2.1 indicate that the 
coefficient of the intelligence with dependent variable i.e., the academic 
achievement for the male respondents is positive and significant at 0.01 level 
(r=0.37) for the Educationally Backward and at 0.01 level (r=0.55) for the 
Educationally Advance Districts. The coefficient of correlation in between the 
adjustment and the academic achievement for the male respondents of the 
Educationally Backward Districts shows a poor relationship. Although it is 
positive yet not significant and has a very low value (r=0.08). On the other 
hand the adjustment of the male respondents of the Educationally Advance 
Districts has a high value of correlation (r=0.55) with the dependent variable 
which is positive and significant at 0.01 level. 
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Table No. 4.2.1 
Correlation of the Independent Variables with the Dependent Variable for the 
Male Respondents of the Educationally Backward and the Advance District 
Independent Variables 
Intelligence 
Adjustment 
SES 
Dependent Variable-Academic 
Achievement 
Male Respondents 
of Educationally 
Backward District 
0.37** 
0.08 
0.38** 
Male Respondents 
of Educationally 
Advance Districts 
0.55** 
0.55** 
0.55** 
** =P<0.01 
The Table 4.2.1 further shows a positive and significant correlation in 
between the SES and the academic achievement of the male respondents of 
the Educationally Backward (r=0.38) and this relationship is also positive as 
well as quite high for the male respondents of the Educationally Advance 
Districts (r=0.55). 
It is also clear from the Table that all the personal and social factors 
possess strong relationship with the academic achievement of the male 
respondents of the Educationally Advance Districts and weak relationship 
with the academic achievement of the male respondents of the Educationally 
Backward Districts. However, the academic achievement of the male 
respondents of the Educationally Advance Districts will likely to be more 
influenced positively as compared to the academic achievement of the male 
respondents of the Educationally Backward Districts. 
4.2.2 Regression Analysis for the Predictor Variables (Intelligence, 
Adjustment and SES) and the Criterion Variable (Academic 
Achievement) of the Male Respondents of the Educationally 
Backward Districts 
The analysis of the Table 4.2.2 reveals that the SES, the intelligence and 
the adjustment have been found to be the significant predictors of the 
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academic achievement of the male respondents of the Educationally 
Backward Districts. The total predictability strength of the prediction comes 
out to be 22 percent which is shared by the three predictive variables in which 
one belong to the personal factor i.e., the intelligence and the other two belong 
to the social factors, i.e., the adjustment and the SES. Among these variables, 
the SES is the most effective variable which contributes 14.4 percent being 
significant beyond 0.001 level (F=40.43) while the intelligence contributes 4.3 
percent which is also significant beyond 0.001 level (F=12.79). The adjustment, 
though contributes only 3.3 percent yet significant at 0.01 level (F=10.16). 
Table No. 4.2.2 
Regression Analysis for the Predictor Variables (Intelligence, Adjustment and 
SES) and the Criterion Variable (Academic Achievement) of the Male 
Respondents of the Educationally Backward Districts 
Predictor Variables 
SES 
SES, Intelligence 
SES, Intelligence, Adjustment 
Criterion Variable - Academic 
Achievement 
df 
241 
240 
239 
R2 
0.144 
0.187 
0.22 
R2 
Change 
0.144 
0.043 
0.033 
F 
change 
40.43*** 
12.79*** 
10.16** 
***=P< 0.001, **=P<0.01 
Table No. 4.2.2-A 
Summary of AN OVA for Regression 
Model 
Regression 
Residual 
Total 
Sum of 
Squares 
2419.762 
8572.768 
10992.528 
df 
3 
239 
242 
Mean Square 
806.59 
35.87 
-
F Chance 
22.49** 
=P<0.001 
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Table No. 4.2.2- B 
Regression Coefficients 
Model 
Constant 
SES 
Intelligence 
Adjustment 
Unstandardized 
Coefficient 
43.675 
0.30 
0.10 
0.02 
Standardized 
Coefficient 
-
0.343 
0.296 
0.218 
r 
17.33*** 
4.88** 
4.35** 
3.187** 
***=P<0.001, **=P< 0.01 
The Table 4.2.2-A of ANOVA exhibits that the model involving three 
significant predictors show the significant variance in the criterion variable as 
shown by the F-ratio (22.49) being significant beyond 0.001 level. This model 
can be used to know the effect of the predictive variables on the academic 
achievement of the male respondents of the Educationally Backward Districts 
with the help of the values of the predictive variables namely; the SES, the 
intelligence and the adjustment. 
The Table 4.2.2-B shows that the regression coefficients of the SES and 
the intelligence has been found to be positive and significant at 0.01 level 
while in case of the adjustment it is significant but negative. 
It is clear from the above discussion that the change in the scores of the 
criterion variable i.e., the academic achievement will play a positive and 
significant role due to the change in the scores of the two predictive variables 
i.e., the intelligence and the SES. But in case of the predictive variable i.e., the 
adjustment, the position is just opposite. The change in the scores of the 
criterion variable i.e., the academic achievement will play negative and 
significant role due to the change in the scores of the predictive variable i.e., 
the adjustment. 
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4.2.3 Regression Analysis for the Predictor Variables (Intelligence, 
Adjustment and SES) and the Criterion Variable (Academic 
Achievement) of the Male Respondents of the Educationally 
Advance Districts 
An examination of the results presented in Tables 4.2.3, 4.2.3-A and 
4.2.3-B ascertains that the one personal variable i.e., the intelligence and the 
two social variables, i.e., the adjustment and the SES are found to be the 
significant predictors of the academic achievement of the male respondents of 
the Educationally Advance Districts. The total contribution of the 
predictability has been found to be 37 percent which is shared by all the three 
predictive variables. The intelligence is the most contributing variable (30.7 
percent) which is significant beyond 0.001 level (F=115.00). The next 
contributing variable is the SES which contributes 5.2 percent (F=21.01) and it 
is also significant beyond 0.001 level. The least contributing variable is the 
adjustment which contributes only 1.1 percent and is significant beyond 0.01 
level (F-4.56). 
TahleNo.^2.3 
Regression Analysis for the Predictor Variables (Intelligence, Adjustment and 
SES) and the Criterion Variable (Academic Achievement) of the Male 
Respondents of the Educationally Advance Districts 
Predictor Variable 
Intelligence 
Intelligence, SES 
Intelligence, SES, Adjustment 
Criterion Variable - Academic 
Achievement 
df 
260 
259 
258 
R2 
0.307 
0.359 
0.37 
R2 
change 
0.307 
0.052 
0.011 
F-
change 
115.00*** 
21 ni*** 
4.56** 
*** = P<0.001 , ** = P<0.01 
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Table No. 4.2.3-A 
Summary ofANOVAfor Regression 
Model 
Regression 
Residual 
Total 
Sum of 
Squares 
6064.218 
1033.44 
16397.658 
df 
3 
258 
261 
Mean 
Squares 
2021.406 
40.052 
-
F 
50.46*** 
***=P<0.001 
Table 4.2.3-B 
Regression Coefficients 
Model 
Constant 
Intelligence 
SES 
Adjustment 
Understandized 
Coefficients 
39.286 
7.037 
0.201 
0.02 
Standardized 
Coefficients 
-
0.251 
0.238 
0.182 
r 
19 07*** 
3.18** 
3.0** 
2.13** 
*** = P<0.001, ** = P<0.01 
It is therefore, concluded that the most contributing variable of the 
criterion variable i.e., the academic achievement is the intelligence and the 
least contributing variable is the adjustment. The SES contributes more than 
the adjustment but less than the intelligence for the male respondents of the 
Educationally Advance Districts. 
The ANOVA Table 4.2.3-A shows that the model consisting of three 
significant predictors for the criterion variable is significant beyond 0.001 
level (F=50.46). Through this model one can predict the effect of the personal 
and the social variables on the academic achievement with the help of the 
values of the predictive variables namely; the intelligence, the adjustment and 
the SES. The regression coefficients as mentioned in Table 4.2.3-B are positive 
and the significant. Thus, it can be concluded from these results that the 
positive and significant change in the scores of the criterion variable i.e., the 
academic achievement will be due to the positive change in the values of the 
predictive variables. 
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The analysis of the results presented in the Table 4.2.2 and 4.2.3 clearly 
indicates that the regression model for the male respondents of the 
Educationally Backward and the Educationally Advance Districts contain 
three predictive variables i.e., the intelligence, the adjustment and the SES. 
These predictive variables predict the academic achievement of the male 
respondents to the extent of 22 percent in the Educationally Backward 
Districts while, 37 percent in the Educationally Advance Districts. This means 
that all the three variables contribute 15 percent more in the academic 
achievement among the male respondents of the Educationally Advance 
Districts as compared to the Educationally Backward Districts. It is also 
evident from these Tables that the SES of the male respondents is the most 
sharing variable (14.4 percent) in the Educationally Backward Districts 
whereas the share of the SES is only 5.2 percent in the Educationally Advance 
Districts. The intelligence of the male respondents is the most contributing 
variable (30.7 percent) in the Educationally Advance Districts whereas it is 
only 4.3 percent in the Educationally Backward Districts. The contribution of 
the adjustment in the academic achievement of the male respondents is the 
least in both the Educationally Backward and the Educationally Advance 
Districts. This is clear from the above mentioned tables that the adjustment 
contributes 3.3 percent and 1.1 percent to the academic achievement among 
the male respondents of the Educationally Backward and the Educationally 
Advance Districts respectively. 
4.2.4 Comparative Strength of the Significant Predictors of the Academic 
Achievement in Between the Male Respondents of the Educationally 
Backward and the Advance Districts 
The result of the analysis of the comparative strength for the above 
said groups presented in the Table 4.2.4 clearly shows that both the groups 
have three significant predictors, i.e., the intelligence, the adjustment and the 
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SES. The percentage of prediction of the intelHgence of the male respondents 
in both the groups has been compared by the Z-ratio which is 4.91 and is also 
significant at 0.01 level. The contribution of the intelligence in the academic 
achievement of the male respondents is 4.3 percent in the Educationally 
Backward Districts whereas it is 30.7 percent in the Educationally Advance 
Districts. So, this variable is responsible to a great extent for the contribution 
in the academic achievement of the male respondents of the Educationally 
Advance Districts than the male respondents of the Educationally Backward 
Districts. In case of the adjustment of the male respondents of both the groups 
the obtained Z-value is 2.11 which is significant at 0.05 level. The table further 
shows that the contribution of the adjustment to the academic achievement of 
the male respondents is 3.3 percent in the Educationally Backward Districts 
and 1.1 percent in the Educationally Advance Districts. This shows that the 
adjustment significantly and more powerfully contributes to the academic 
achievement of the male respondent in the Educationally Backward Districts 
as compared to the Educationally Advance Districts. 
Table No. 4.2.4 
Comparative Strength of the Significant Predictors of the Academic 
Achievement in Between the Male Respondents of the Educationally 
Backward and the Advance Districts 
Predictive Variable 
Intelligence 
Adjustment 
SES 
shared common variance(%) 
Male Respondents 
of Educationally 
Backward Districts 
4.3 
3.3 
14.4 
Male Respondents 
of Educationally 
Advance Districts 
30.7 
1.1 
5.2 
Z-value 
4.91** 
2.11* 
2.19* 
= P< 0.01, * = P< 0.05 
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The percentage of the contribution of the SES in both the groups after 
comparison is given in Table 4.2.4. The comparison value in terms of Z is 2.19 
which is significant at 0.05 level. This shows that the SES plays significantly 
better role for the male respondents of the Educationally Backward Districts 
(14.4 percent) as compared to the male respondents of the Educationally 
Advance Districts (5.2 percent). 
4.3 The Significance of Difference in the Means of the Academic 
Achievement, Intelligence, Adjustment and SES in Between the 
Female Respondents of the Educationally Backward and the 
Advance Districts 
The Table 4.3 represents the mean differences in between the scores of 
the female respondents of the Educationally Backward and the Educationally 
Advance Districts on the measure of the dependent as well as independent 
variables. The means of the academic achievement of the female respondents 
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of the Educationally Backward and the Educationally Advance Districts are 
42.97 and 50.78 and their respective SDs are 10.71 and 9.11. The 't' value for 
this difference is 8.63 which is significant beyond 0.001 level. Thus, the result 
indicated that the female respondents of the Educationally Advance Districts 
are better achiever in academics as compared to the female respondents of the 
Educationally Backward Districts. 
Table No. 4.3 
The Significance of Difference in the Means of the Academic Achievement, 
Intelligence, Adjustment and SES in Between the Female Respondents of the 
Educationally Backward and the Advance Districts 
Variables 
Academic Achievement 
Intelligence 
Adjustment 
SES 
Female 
Respondents of 
Educationally 
Backward Districts 
N=235 
Mean 
42.97 
93.63 
270.05 
13.83 
S.D. 
10.71 
22.78 
47.37 
9.11 
Female 
Respondents of 
Educationally 
Advance Districts 
N=247 
Mean 
50.78 
95.32 
302.05 
18.35 
S.D. 
9.11 
21.43 
58.54 
10.59 
't' value 
8.63** 
0.84 
6.58** 
5.07** 
** = P<0.001, (Degree of freedom = 480) 
The results of the comparison in between the scores of the female 
respondents of the Educationally Backward and the Educationally Advance 
Districts on the measure of the intelligence given in Table 4.3 show that there 
is no significant difference in between these two groups on the measure of the 
intelligence. The mean scores on the measure of the intelligence of the female 
respondents of the Educationally Backward and the Educationally Advance 
Districts are 93.63 and 95.32 and their SDs are 22.78 and 21.43. The't' value for 
these two means is 0.84 which is insignificant. Thus, the results clearly 
indicate that both the groups of the female respondents of the Educationally 
Backward and the Educationally Advance Districts are almost similar on the 
measure of the intelligence. 
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The result obtained on the measure of the adjustment indicates that 
there is a significant difference in the adjustment in between the female 
respondents of the Educationally Backward and the Educationally Advance 
Districts. The mean score and the SD of the female respondents of the 
Educationally Backward Districts are 270.05 and 47.37 respectively whereas 
the mean score and the SD of the female respondents of the Educationally 
Advance Districts are 302.05 and 58.54 respectively. The calculated 't' value is 
6.58 which is significant beyond 0.001 level. It is therefore, easy to understand 
that the female respondents of the Educationally Advance Districts are well 
adjusted as compared to the female respondents of the Educationally 
Backward Districts. 
The Table 4.3 further shows that the mean scores of the SES of the 
female respondents of the Educationally Backward Districts and the 
Educationally Advance Districts are 13.83 and 18.35 and their SDs are 9.11 
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and 10.59 respectively. The 't' value for these two means scores is 5.07 which 
is significant beyond 0.001 level. The result, thus, clearly gives evidence that 
the female respondents of the Educationally Advance Districts are 
significantly high on SES as compared to the female respondents of the 
Educationally Backward Districts. 
4.3.1 Correlation of the Independent Variables with the Dependant 
Variable for the female Respondents of the Educationally Backward 
and the Advance Districts 
The perusal of the results given in the Table 4.3.1 suggests that all the 
three independent variables show positive and significant correlation with the 
dependent variable for both the groups of the female respondents of the 
Educationally Backward and the Educationally Advance Districts. 
Table No. 4.3.1 
Correlation of the Independent Variables with the Dependant Variable for the 
female Respondents of the Educationally Backward and the Advance 
Districts 
Independent Variable 
Intelligence 
Adjustment 
SES 
Dependent Variable -Academic Achievement 
Female Respondents of 
Educationally 
Backward Districts 
0.35** 
0.35** 
0.37** 
Female Respondents of 
Educationally 
Advantage Districts 
0.36** 
0.33** 
0.36** 
** = P<0.01 
The female respondents of the Educationally Backward Districts on the 
measure of the intelligence show the positive and significant coefficient of 
correlation with the academic achievement which is r=0.35 and is also 
significant at 0.01 level. The coefficient of correlation in between the 
adjustment and the academic achievement is also r=0.35 which is again 
positive and significant at 0.01 level. The same pattern is seen in the 
correlation of the SES and the academic achievement of the female 
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respondents of the Educationally Backward Districts which is r=0.37 and also 
positive and significant at 0.01 level. 
The Table 4.3.1 further shows that all the three independent variables 
i.e., the intelligence, adjustment and the SES have the positive correlation with 
the dependent variable i.e., the academic achievement for the female 
respondents of the Educationally Advance Districts. The coefficient of 
correlation in between the intelligence and the academic achievement is 
r=0.36 which is significant at 0.01 level. The coefficient of correlation in 
between the adjustment and the academic achievement is r=0.33 which is also 
significant at 0.01 level. Similarly, the coefficient of correlation in between the 
SES and the academic achievement is r=0.36 which is again statistically 
significant at 0.01 level. 
The Table 4.3.1 shows that the correlation in between the intelligence 
and the academic achievement of the female respondents of the Educationally 
Backward and the Educationally Advance Districts are almost the same. The 
results further shows that the correlation value in between the intelligence 
and the academic achievement are r=0.35 and r=0.36 for the female 
respondents of the Educationally Backward Districts and the Educationally 
Advance Districts respectively. The values of the correlation in two groups in 
between the adjustment and the academic achievement are r=0.35 and r=0.33 
for the female respondents of the Educationally Backward Districts and the 
Educationally Advance Districts respectively. Further, the values of the 
correlation in two groups in between the SES and the academic achievement 
are r=0.37 and r=0.36 for the female respondents of the Educationally 
Backward Districts and the Educationally Advance Districts respectively. This 
shows that there is slight difference in between these two values. 
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Thus, the results reveal that the personal and the social variables have 
shown almost the same strength of relationships as is evident by the 
coefficient of correlation for both the groups in the preceding Table. 
4.3.2 Regression Analysis for the Predictor Variables (Intelligence, 
Adjustment and SES) and the Criterion Variable (Academic 
Achievement) of the Female Respondents of the Educationally 
Backward Districts 
It is evident from the analysis of the results presented in Tables 4.3.2, 
4.3.2-A and 4.3.2-B, that the SES, intelligence and the adjustment are 
significant contributors of the academic achievement among the female 
respondents of the Educationally Backward Districts. The magnitude of the 
prediction is 17.6 percent which is shared by the three variables namely; the 
SES, the intelligence and the adjustment. The SES is the most effective variable 
contributing 13.5 percent (F=36.28) for the criterion variable and is significant 
beyond 0.001 level. The second most effective variable is the intelligence 
which contributes 2.7 percent (F=7.49) for the criterion variable and is 
significant at 0.01 level. The third lowest contributing variable is the 
adjustment which contributes only 1.4 percent (F=3.99) for the academic 
achievement and is significant at 0.01 level. 
TahleNo.^.32 
Regression Analysis for the Predictor Variables (Intelligence, Adjustment and 
SES) and the Criterion Variable (Academic Achievement) of the Female 
Respondents of the Educationally Backward Districts 
Predictor Variables 
SES 
SES, Intelligence 
SES, Intelligence, Adjustment 
Criterion Variable - Academic 
Achievement 
df 
233 
232 
231 
R2 
0.135 
0.162 
0.176 
R2 
Change 
0.135 
0.027 
0.014 
F-
Change 
36.28*** 
7.49** 
3.99** 
*=P<0.001, **=P<0.01 
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Table No. 4.3.2-A 
Summary of ANOVA for Regression 
Model 
Regression 
Residual 
Total 
Sum of 
Squares 
4726.977 
22127.559 
26854.536 
df 
3 
231 
234 
Mean Square 
1575.659 
95.790 
-
F 
16.45*** 
*** = P<0.001 
Table No. 4.3.2- B 
Regression Coefficients 
Model 
Constant 
SES 
Intelligence 
Adjustment 
Un-standardized 
Coefficients 
23.425 
0.205 
0.076 
0.035 
Standardized 
Coefficients 
-
0.174 
0.162 
0.157 
't' 
5.43*** 
2.11* 
2.08* 
1.99* 
*** = P<0.001, * = P<0.05 
It is clear from the summary of the ANOVA Table 4.3.2-A that the 
model involving the three significant predictors have shared the significant 
variance for the criterion variable due to the regression (F ratio = 16.45) which 
is significant beyond 0.001 level. One can use this model to predict the 
academic achievement of the female respondents of the Educationally 
Backward Districts with the help of the scores of the predictive variables 
namely; the SES, the intelligence and the adjustment. 
The regression coefficients as shown in the Table 4.3.2-B are also 
positive and significant for the female respondents of the Educationally 
Backward Districts for these measures. Therefore, it can be concluded from 
the results that the positive change in the predictive variables will bring 
positive change in the scores of the criterion variable i.e., the academic 
achievement. 
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4.3.3 Regression Analysis for the Predictor Variables (Intelligence, 
Adjustment and SES) and the Criterion Variable (Academic 
Achievement) of the female Respondents of the Educationally 
Advance Districts 
An examination of the regression analysis given in the Tables 4.3.3, 
4.3.3-A and 4.3.3-B for the female respondents of the Educationally Advance 
Districts indicates that the SES and the intelligence have emerged as the most 
significant predictor of the academic achievement among the female 
respondents of the Educationally Advance Districts. The magnitude of the 
prediction is 14.6 percent which is shared by the two predictive variables 
namely; the SES and the intelligence. The SES is the most contributing 
variable (13.2 percent) and is significant beyond 0.001 level as indicated by the 
F-ratio (37.23). The intelligence has shared only 1.4 percent and is also 
significant at 0.05 level as reflected by the value of F-ratio (3.97). 
Table No. 4.3.3 
Regression Analysis for the Predictor Variables (Intelligence, Adjustment and 
SES) and the Criterion Variable (Academic Achievement) of the female 
Respondents of the Educationally Advance Districts 
Predictor Variable 
SES 
SES, Intelligence 
Criterion Variable - Academic 
Achievement 
df 
245 
244 
R2 
0.132 
0.146 
R2 
range 
0.132 
0.014 
F-
change 
37.23*** 
3.97* 
*** _ P<0.001 * = P<0.05 
Table 4.3.3-A 
Summary of ANOVA for Regression 
Model 
Regression 
Residual 
Total 
Sum of 
Squares 
2977.696 
17440.976 
20418.672 
df 
2 
244 
246 
Mean Square 
1488.848 
71.479 
-
F 
20.82*** 
• P<0.001 
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Table No. 4.3.3-B 
Regression Coefficients 
Model 
Constant 
SES 
Intelligence 
Un-standardized 
Coefficients 
39.492 
0.174 
0.0849 
Standardized 
Coefficient 
-
0.202 
0.2 
't' 
-la 21*** 
2.01** 
1.99** 
*** = P<0.001, ** = P<0.05 
It is also clear from the Table 4.3.3 that only two of the three variables 
namely; the SES and the intelligence are predictive variables. The adjustment 
has been eliminated from the model of the prediction. This shows that the 
adjustment does not contribute significantly to the criterion variable i.e., the 
academic achievement among the female respondents of the Educationally 
Advance Districts. 
The perusal of the results given in the ANOVA Table 4.3.3-A, clearly 
shows that the model involving the two significant predictors have 
significantly shared the criterion variable due to the regression as shown by 
the F-ratio (20.82) which is significant beyond 0.001 level. It can be concluded 
from the results that one can use this model to predict the academic 
achievement of the female respondents of the Educationally Advance Districts 
with the help of the scores of the predictive variables i.e., the SES and the 
intelligence. 
The Table 4.3.3-B shows that the regression coefficients of the SES and 
the intelligence are also positive and significant. Thus, it can be concluded 
that the positive change in the scores of the predictive variables will obviously 
bring the positive and the significant change in the criterion variable. 
Thus it is clear from the above discussion that the SES is the most 
potential predictor of the academic achievement of the female respondents of 
the Educationally Advance Districts while the intelligence plays a small role 
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to enhance the academic achievement for this group. It is also evident that the 
adjustment of the female respondents does not contribute in their academic 
achievement as predictive variable. 
The comparative Analysis of the Tables 4.3.2 and 4.3.3 reveals that the 
magnitude of the prediction of the three variables namely; the SES, the 
intelligence and the adjustment for the female respondents of the 
Educationally Backward Districts is 16.5 percent while it is 14.6 percent for the 
female respondents of the Educationally Advance Districts. This has been 
shared by only two variables namely; the SES and intelligence. The SES is 
most potential predictor of the academic achievement among the female 
respondents of the Educationally Backward and the Educationally Advance 
Districts. The potentiality of the contribution of the SES for the female 
respondents of the Educationally Backward Districts is 13.5 percent while it is 
13.2 percent among the female respondents of the Educationally Advance 
Districts. Thus, the contribution of the SES in both the groups is almost the 
same. The contribution of the intelligence in the academic achievement 
among the female respondents of the Educationally Backward Districts is 2.7 
percent while it is 1.4 percent in the female respondents of the Educationally 
Advance Districts. Thus, the intelligence becomes the second most 
contributing variable for the academic achievement among the female 
respondents of the Educationally Backward and the Educationally Advance 
Districts. The third contributing variable for the academic achievement of the 
female respondents of the Educationally Backward Districts is the adjustment. 
The share of the adjustment for the criterion variable is 1.4 percent in the 
female respondents of the Educationally Backward Districts. The adjustment 
does not contribute for the academic achievement of the female respondents 
of the Educationally Advance Districts. Therefore, it is eliminated from the 
model of the prediction for the female respondents of the Educationally 
Advance Districts. 
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4.3.4 Comparative Strength of the Significant Predictors of the Academic 
Achievement in Between the Female Respondents of the 
Educationally Backward and the Advance Districts. 
The Table 4.3.4 shows the comparative strength of the prediction of the 
significant predictors of the academic achievement in terms of the percentage 
among the female respondents of the Educationally Backward and the 
Advance Districts. This Table further shows that the female respondents of 
the Educationally Backward Districts have three significant predictors 
namely; the intelligence, the adjustment and the SES while the female 
respondents of the Educationally Advance Districts have two significant 
predictors namely; the intelligence and the SES. The comparative strength of 
the significant predictors in both the groups has been compared by the Z-
ratio. The results of this comparison show that the difference in the 
percentage of the prediction of the intelligence in the criterion variable i.e., the 
academic achievement for the two groups is 0.65 in terms of the Z-value 
which is not significant. 
Table No. 4.3.4 
Comparative Strength of the Significant Predictors of the Academic 
Achievement in Between the Female Respondents of the Educationally 
Backward and the Advance Districts 
Predictive Variable 
Intelligence 
Adjustment 
SES 
Shared Common Variable (%) 
Female 
Respondents of 
Educationally 
Backward Districts 
2.7 
1.4 
13.5 
Female 
Respondents of 
Educationally 
Advance Districts 
1.4 
-
13.2 
Z-value 
0.65 
-
0.06 
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Thus, it is clear from this result that the intelligence plays an important 
role equally in the prediction of the academic achievement for both the 
groups. As far as the role of the SES is concerned for the prediction of the 
academic achievement among the female respondents of the two groups, it is 
0.06 in terms of Z-value which is also not significant. It is therefore, clear from 
this result that the SES plays an important role equally in the prediction of the 
academic achievement among the female respondents of both the groups. 
4.4 The Significance of Difference in the Means of the Academic 
Achievement, Intelligence, Adjustment and SES in Between the 
Male and Female Respondents of Educationally Backward Districts. 
The comparison of the respondents on the basis of the gender of the 
Educationally Backward Districts on the measure of the dependent and the 
independent variables have been presented in Table 4.4. 
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Table No. 4.4 
The Significance of Difference in the Means of the Academic Achievement, 
Intelligence, Adjustment and SES in Between the Male and Female 
Respondents of Educationally Backward Districts 
Variables 
Academic 
Achievement 
Intelligence 
Adjustment 
SES 
Male Respondents of 
Educationally 
Backward Districts 
N=243 
Mean 
50.11 
96.44 
293.63 
16.64 
S.D. 
6.74 
19.84 
52.05 
7.65 
Female Respondents 
Educationally 
Backward Districts 
N=235 
Mean 
42.97 
93.63 
270.05 
13.83 
S.D. 
10.71 
22.78 
47.37 
9.11 
't' value 
8.76*** 
1.44 
5.18*** 
3.66*** 
*** = P<0.001, (Degree of freedom = 476) 
The above Table shows that the mean scores of the academic 
achievement of both the male and the female respondents of the 
Educationally Backward Districts are 50.11 and 42.97 respectively whereas 
their SDs are 6.74 and 10.11. The value of the two means, in terms of the 't' 
value is 8.76 which is significant beyond 0.001 level. Thus, it is evident from 
the findings that both the male and the female respondents of the 
Educationally Backward Districts are significantly different on the measure of 
the academic achievement. However, the difference is in favour of the male 
respondents. 
The Table 4.4 further shows that there is no significant difference in 
between the male and the female respondents of the Educationally Backward 
Districts on the measure of the intelligence. The mean scores of the male and 
the female respondents are 96.44 and 93.63 and their SDs are 19.84 and 22.78 
respectively. The 't' value of these scores are 1.44 which is not significant. 
Thus, the results clearly show that the male respondents and the female 
respondents of the Educationally Backward Districts are almost similar on the 
measure of the intelligence. 
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The comparison in between the male and the female respondents of the 
Educationally Backward Districts on the measure of the adjustment shows a 
significant difference in between them. This is evident from the results of the 
analysis that the mean scores of the male and the female respondents are 
293.63 and 270.05 and their SDs are 52.05 and 43.37 respectively. The 't' value 
of the mean scores is 5.18 which is significant beyond 0.01 level. It may be 
therefore, concluded that the male respondents of the Educationally 
Backward Districts are significantly well adjusted as compared to the female 
respondents. 
The results of the analysis further show that there is also a significant 
difference in between the male and the female respondents of the 
Educationally Backward Districts on the measure of the SES. The mean scores 
of the male and the female respondents of the Educationally Backward 
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Districts are 16.64 and 13.83 and their SDs are 7.65 and 9.11 respectively. The 
't' value for these scores is 3.66 which is significant beyond 0.001 level. Thus, 
it can be said that the male respondents are higher SES level as compared to 
the female respondents in the Educationally Backward Districts. 
4.4.1 Correlation of the Independent Variables with the Dependent 
Variable for the Male and the Female Respondents of the 
Educationally Backward Districts 
The Table 4.4.1 presents the coefiicients of correlation in between the 
independent and the dependent variables for the male and the female 
respondents of the Educationally Backward Districts. The table shows that the 
correlation in between the intelligence and the academic achievement for the 
male respondents is r=0.37 and for the female respondents is r=0.35; the 
correlation in between the adjustment and the academic achievement for the 
male respondents is r=0.09 and for the female respondents is r=0.35; and the 
correlation in between the SES and the academic achievement for the male 
respondents is r=0.38 and for the female respondents is r=0.37. Thus, it is 
evident from the results that all the coefficients of correlation in between the 
independent and the dependent variables for the male and the female 
respondents of the Educationally Backward Districts are positive and 
significant at 0.01 level. 
Table No. 4.4.1 
Correlation of the Independent Variables with the Dependent Variable for the 
Male and the Female Respondents of the Educationally Backward Districts 
Independent Variables 
Intelligence 
Adjustment 
SES 
Dependent Variable - Academic Achievement 
Male Respondents of 
Educationally Backward 
Districts 
0.37** 
0.09** 
0.38** 
Female Respondent of 
Educationally Backward 
Districts 
0.35** 
0.35** 
0.37** 
** P<=0.01 
145 
Analysis and Interpretation 
It is also evident from the table that the SES in the male respondents as 
well as in the female respondents is more closely related with the academic 
achievement. The correlation of the SES with the academic achievement is 
almost of the same degree for both the male and the female respondents of the 
Educationally Backward Districts. 
4.4-A Comparison of Regression Analysis for the Predictor Variables 
(Intelligence, Adjustment and SES) and the Criterion Variable 
(Academic Achievement) of the Male and the Female respondents of 
the Educationally Backward Districts 
The comparative Analysis of the Tables 4.2.2 and 4.3.3 exhibits that the 
SES is the most potential predictor of the academic achievement among the 
male and the female respondents of the Educationally Backward Districts. 
The contribution of the SES for the male respondents is 14.4 percent and for 
the female respondents is 13.5 percent. It is therefore, significant beyond 0.001 
level. The second most contributing variable is the intelligence. The 
contributions of the intelligence for the male and the female respondents are 
4.3 percent and 2.7 percent respectively. Thus, the contribution of the 
intelligence for the academic achievement is significant beyond 0.001 level in 
the male respondents while it is significant at 0.01 level for the female 
respondents. This shows that the contribution of the intelligence for the 
prediction of the academic achievement is higher for the male respondents 
than the female respondents of the Educationally Backward Districts. 
Similarly, the adjustment shares more in the prediction of the academic 
achievement in the male respondents as compared to the female respondents. 
The strengths of the share are 3.3 percent and 1.4 percent in the male and the 
female respondents respectively. It is significant beyond 0.001 level in the 
male respondents while it is significant at 0.01 level in the female respondents 
for the adjustment. 
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The magnitude of the strength of the prediction of the SES, the 
intelHgence and the adjustment for the academic achievement of the male 
respondents and the female respondents is 22.0 percent and 17.6 percent 
respectively in the Educationally Backward Districts. This shows that the 
magnitude of the strength of the prediction for the academic achievement by 
the intelligence, the adjustment and the SES is higher for the male 
respondents as compared to the female respondents of the Educationally 
Backward Districts. 
4.4.2 Comparative Strength of the Significant Predictors of the Academic 
Achievement in Between the Male and the Female Respondents of 
the Educationally Backward Districts 
The Table 4.4.2 presents the comparative strength of the significant 
predictors of the academic achievement for the two groups namely; the male 
and the female respondents belonging to the Educationally Backward 
Districts. It is clear from this table that both the male and the female 
respondents have three significant predictors namely; the intelligence, the 
adjustment and the SES. 
Table No. 4.4.2 
Comparative Strength of the Significant Predictors of the Academic 
Achievement in Between the Male and the Female Respondents of the 
Educationally Backward Districts 
Predictive Variable 
Intelligence 
Adjustment 
SES 
shared common variance (%) 
Male 
Respondents of 
Educationally 
Backward 
Districts 
4.3 
3.3 
14.4 
Female 
Respondents of 
Educationally 
Backward 
Districts 
2.7 
1.4 
13.5 
Z-value 
0.62 
0.89 
0.18 
147 
Analysis and Interpretation 
The results of the comparison of the percentage of the shared common 
variance of the intelligence for the male and the female respondents in terms 
of Z-ratio is 0.62 which is insignificant. Thus, it shows that this particular 
variable is equally responsible for the prediction in the criterion variable for 
the male and female respondents of the Educationally Backward Districts. 
nEBDs 
Males 
HEBDS 
Females 
Intelligence Adjustment 
Indpendent Variables 
SES 
Fi.g. 4.4.1 IllustratioinOf Contribution Of Personal And Social 
Factors In Academic Achievemnt Of EBDsMales and Females 
Respondents. 
Further, the result of the comparison of the percentage of the shared 
common variance of the adjustment in both the male and the female 
respondents in terms of Z-ratio is 0.89 which is again insignificant. So, it is 
evident from this result that the adjustment is also playing the same role for 
both the groups i.e., the male and the female respondents of the Educationally 
Backward Districts. 
The result of the comparison of the percentage of the shared common 
variance of the SES in both the male and the female respondents of the 
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Educationally Backward Districts in terms of the Z-ratio is 0.18 which is also 
insignificant. This shows that the SES also plays equally important role in the 
prediction of the academic achievement for both the male and the female 
respondents of the Educationally Backward Districts. 
It is obvious from the above discussion that all the independent 
variables have contributed more shares for the male respondents as compared 
to the female respondents of the Educationally Backward Districts. But the 
differences are insignificant for all the independent variables. 
The next chapter deals with the discussion of the results. 
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This chapter deals with the rational account of the outcomes of the 
study in which the respondents of the primary schools of the EBDs have been 
compared to the respondents of the primary schools of the EADs on the 
measure of the academic achievement in relation to the gender, the 
intelligence, the adjustment and the SES. The outcomes have been represented 
in the tabulated forms and figures in the preceding chapter of the analysis and 
the interpretation. Moreover, the results have been interpreted and explained 
in the following paragraphs in accordance with the hypotheses which have 
already been mentioned in the chapter of the Introduction. 
Hypothesis-1: "There would be no significant difference in between 
the Academic Achievement of the children of the Educationally Backward 
and the Advance Districts." 
The result of the analysis accords a lucid evidence of the existence of 
the significant difference in the academic achievement of the respondents 
belonging to the two different populations which can be observed from the 
Table 4.1. 
This particular finding strengthens the fact that the respondents 
(school going age children of the primary level) belonging to the EBDs are 
lagging behind in the academic achievement as compared to their 
counterparts. This finding can be corroborated with the Report of the Census-
2001. According to the report the literacy rate of the persons belonging to the 
EBDs (Pilibhit and Bareilly) is 49.43 which is less than the literary rate of the 
persons belonging to the EADs (Agra and Aligarh) which is 62.33. Thus, the 
result is very much in the expected line and is corroborated by the findings of 
the researches of Rebecca (1976), Krishna (1999), Gupta (2002), Aytack and 
Rankin (2004) and Hinton et. al. (2004). Thus the hypothesis No. 1 is rejected. 
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Hypothesis-2: "There would be no significant difference in between 
the Academic Achievement with respect to the personal and the social 
factors of the children of the Educationally Backward and the Advance 
Districts." 
The three groups of each variable namely; the intelligence, the 
adjustment and the SES were made for both the types of districts for the 
analysis. The findings of the analysis are as follows: 
(i) Results on the Basis of the Intelligence 
The Table 4.1.1 clearly shows that the academic achievement of the 
respondents belonging to the high intelligence group of the EBDs is 
significantly below than the academic achievement of the respondents 
belonging to the high intelligence group of EADs on the similar lines. The 
respondents belonging to the EBDs either from the average intelligence group 
or from the low intelligence group have been found significantly different in 
achievement as compared to their respective counterparts i.e., respondents of 
the average and the low intelligence groups of the EADs. 
(ii) Results on the Basis of the Adjustment 
The results obtained on the basis of the adjustment show the same 
pattern as the results of the intelligence. The respondents belongings to the 
EBDs at the adjustment levels i.e., the high, the average and the low are found 
to be achieving low in comparison to the respondents belonging to EADs at 
the respective adjustment levels. 
(iii) Results on the Basis of the Socio-Economic Status 
The results of the analysis of the three groups of the SES have been 
shown in the Table 4.1.1. It is clear from the table that the respondents of the 
EBDs at every SES levels are found to be low in the academic achievement as 
compare to the counterparts of the EADs. It is very much obvious and logical 
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as the results of the total sample of the EBDs were low in the academic 
achievement as compared to the EADs. The findings of both the total sample 
and the groups are similar. This is obviously because of the similar effect of 
the factors of the adjustment and the SES. 
The present finding is also corroborated by the results of the studies 
conducted by Basvayya (1974), Ushasri (1978), Patel (1987), Whang and 
Hancock (1994), Barbora (1999), Gupta (2002) and Lowler et. al. (2006). Thus 
the Hypothesis No. 2 is rejected. 
Hypothesis-3: "The personal and the social factors would not be the 
significant contributors to the Academic Achievement of the children of the 
Educationally Backward and the Advance Districts." 
The result of the contribution of the personal and the social factors on 
the academic achievement has been shown in the Tables No. 4.1.3, 4.1.3-A, 
4.1.3-B, 4.1.4, 4.1.4-A and 4.1.4-B. A comparative study of the Tables No. 4.1.3, 
4.1.3-A and 4.1.3-B with that of the Tables 4.1.4, 4.1.4-A and 4.1.4-B reveal that 
there are two significant predictors namely; the intelligence and the SES for 
the academic achievement of the EBDs where as it is three i.e., the intelligence, 
the adjustment and the SES in case of the EADs. In the case of the EBDs the 
most contributing factor is the SES as it contributes 15.9 percentage and the 
less contributing factor is the intelligence as it contributes only 2.5 percentage. 
It may be due to the maximum utilization of the available socio-economic 
resources for the better academic performance irrespective of the intelligence 
which is considered traditionally only an important deciding factor. As far as 
the contribution of the intelligence, the adjustment and the SES to the 
academic achievement is concerned for the respondents of EADs, it is 1.2 
percentage, 23 percentage and 0.6 percentage respectively. Thus, it is the 
adjustment which plays more important role in the contribution of the 
academic achievement as compared to the intelligence and the SES which are 
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at the second and the third places respectively. It is very much obvious that 
the more adjusted persons perform better in every walk of life including 
education. The intelligence and the SES have emerged as the common 
significant predictors for the respondents of both the EBDs and the EADs. 
Moreover, the intelligence is playing an important role for both the groups of 
the respondents where as the SES is playing more important role for the EBDs 
as compared to the EADs. It has already been pointed out that the 
respondents of EBDs are utilizing more of their socio-economic resources 
(whatever they have) and the intelligence as compared to their counterparts. 
Thus, in order to come forward from the very disgraceful life of the 
backwardness, the respondents of the EBDs have been trying for better 
academic performance. The adjustment is found to be the additional predictor 
only for the respondents of the EADs. That is why they have been found to be 
more adjusted, better achiever and better in position in the society. On the 
other hand, the respondents of the EBDs (Pilibhit and Bareilly) extend helping 
hand in the work of their parents till late night hours in cottage industries i.e., 
embroidery, furniture workshop, flute preparation and rope making etc. 
Consequently, this leads to the maladjustment among the children in their 
families of these areas and thereby they show the poor academic achievement. 
The findings of this study is also supported by the findings of Aruna (1981), 
Kaur (1991), Radha (1992), Benno (1995), Mishra (1997), Geeta (2001) and 
Susan et. al. (2003). Thus the Hypothesis No. 3 is almost rejected. 
Hypothesis-4: "There would be no significant difference in between 
the Academic Achievement of the male children of the Educationally 
Backward and the Advance Districts." 
The results presented in Table 4.2 relating to the comparison of the 
academic achievement of the male respondents of the EBDs and the EADs 
reveal the significant difference in the academic achievement of the male 
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respondents in between both the type of districts. The academic achievement 
of male respondents of the EADs is better than their counterpart of the EBDs. 
This result gets support from the Table 4.1. and also from the Census Repot-
2001. According to the Census Report-2001 the male literacy rate for the EADs 
(Agra and Aligarh) is 76.27 which is better than the male literacy rate for the 
EBDs (Pilibhit and Bareilly) which is 61.47. Therefore, the result get support of 
the Census Report and the result is also corroborated by Lalithamma (1975), 
Golwalkar (1986), Barbora (1999), and Sathapathy and Singhal (2002). Thus 
the hypothesis No. 4 is rejected. 
Hypothesis-5: "The personal and the social factors would not be the 
significant contributors to the Academic Achievement of the male children 
of the Educationally Backward and the Advance Districts." 
The regression Tables 4.2.2, 4.2.2-A; and 4.2.2-B related to the male 
respondents of the EBDs and the Tables 4.2.3, 4.2.3-A; and 4.2.3-B related to 
the male respondents of the EADs exhibit that the three variables i.e., the 
intelligence, the adjustment and the SES have emerged as a significant 
predictors for the academic achievement of the male respondents of both the 
type of districts. But the contributions of these predictors for male 
respondents of the EBDs and the EADs vary and are 22 percentage and 37 
percentage respectively. It has traditionally been accepted and is also a well 
known fact that the intelligence is an important input for the achievement in 
various fields including education and the male respondents of the EADs 
surely have better opportunities in harnessing the intellectual resources for 
the academic achievement in comparison to their counterpart of the EBDs 
which is evident from the Tables 4.2.2 and 4.2.3. According to these tables the 
contribution of the intelligence for the academic achievement of the male 
respondents in the EADs and EBDs are 30.7 percentage and 4.3 percentage 
respectively. 
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The above tables also show that the contribution of the adjustment is 
3.3 percentage and 1.1 percentage, whereas the contribution of the SES is 14.4 
percentage and 5.2 percentage for the acadenric achievement of the male 
respondents of the EBDs and the EADs respectively. Thus, the adjustment 
and the SES have contributed significantly in the academic achievement of the 
male respondents of the EBDs as compare to their counterparts which is in 
consonance with the total population. This is perhaps because of the efforts of 
the male population of the backward section to come up at par with the 
advance counterparts by using their socio-economic resources at the 
maximum levels. As far as the greater contribution of the adjustment of the 
backward male population is concerned, it may be due to the fact that, at 
present they are more serious within their limits and resource to achieve 
better academically. The above findings are in harmony with the findings of 
Kaur (1991), Mavi and Patel (1998), Mohan (1998), Rupport et. al.(2002) and 
Anne Marie et. al.(2004). Thus the Hypothesis No. 5 is rejected. 
Hypothesis-6 : There would be no significant difference in between 
the Academic Achievement of the female children of the Educationally 
Backward and the Advance Districts." 
The results of the analysis given in the Table 4.3 show that there is a 
clear evidence of the existence of the significant difference in the academic 
achievement of the female respondents belonging to the EBDs and the EADs. 
This finding strengthens the fact that the female respondents of the 
school going children of the primary levels of the EBDs significantly lag 
behind in the academic achievement as compared to the female respondents 
of the school going children of the primary levels of the EADs. The National 
Documents like the Census Report-2001 has already pointed out that the 
average literacy rate of the females of the EADs (Agra and Aligarh) which is 
46.01 is far better than the female literacy rate of the EBDs (Pilibhit and 
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Bareilly) which is 35.48. This now strengthens the present findings about the 
females of the EBDs that they lag behind academically with their counterpart 
of the EADs. Thus, the results are not very much surprising as it is in 
accordance with the results shown in the Table 4.1. The similarity of the 
present result with the total sample is because of the female being the part 
and parcel of the EBDs and the EADs. The above finding is supported by the 
findings of the Basvayya (1974), Patel (1987), Beena and Khemchandani 
(1996), and Gupta (2002). Thus the Hypothesis No. 6 is rejected. 
Hypothesis-7 : "The personal and the social factors would not be the 
significant contributors to the Academic Achievement of the female 
children of the Educationally Backward and the Advance Districts." 
The results of the analysis shown in the Tables 4.3.2 and 4.3.3 give clear 
evidence of the existence of different strengths of the contribution of the 
personal and the social factors for the academic achievement of the female 
respondents of both the EBDs and the EADs. According to the findings, 
although the contribution of the SES in both the groups is the same yet 
contributing significantly. Similarly, in case of the intelligence, although the 
difference of the contribution in the academic achievement of the female 
respondents of the EBDs and the EADs is not significantly different, yet it is 
significant. It makes the point clear that the intelligence has played an 
important role in the prediction of the academic achievement of the female 
respondents equally in the EBDs and the EADs. Moreover, the whole 
backward population, including females has been using their intellectual 
powers and socio-economic resources at par with the forward population 
which has been discussed in case of the total sample. As far as the 
contribution of the adjustment for the backward female population is 
concerned, it is greater due to the fact that now at present the backward 
female population is serious within its circle to achieve better in academics in 
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relation to their adjustment. The above findings are supported by the findings 
of Sharma (1984), Benno (1995), Mohan (1998), Mavi and Patel (1998), Guay et. 
al. (2004) and Koushian et.al., (2005), Thus the Hypothesis No. 7 is partially 
accepted. 
Hypothesis-8: "There would be no significant difference in between 
the Academic Achievement of the male and the female children of the 
Educationally Backward Districts." 
The results of the analysis given in the Table 4.4 in the preceding 
chapter depict that the academic achievement of the male respondents of the 
EBDs is better than the academic achievement of the female respondents of 
the same districts. This gap in the academic achievement between the male 
and the female respondents of the same district may be due to the difference 
in the adjustment and the SES in between them which is evident from the 
Table 4.4. The poor academic performance among the female respondents as 
compared to the male respondents may be due to their engagements in the 
house hold chores and thereby finding less time to the studies. This finding is 
also supported by the Census Report-2001 which reveals the poor literacy 
rates (35.48 percentage) among females as compared to the literacy rate (61.47 
percentage) among males in the EBDs (Pilibhit and Bareilly). The above 
results are also supported by the findings of Lalithamma (1975), Raghawan 
(1986), Shah (1990),Mohan (1998), Suneetha and Mayuri (2001) and Joseph 
(2004). Therefore, the Hypothesis No. 8 is rejected. 
Hypothesis-9: The personal and the social factors would not be the 
significant contributors to the Academic Achievement of the male and the 
female children of the Educationally Backward Districts." 
The contributions of the intelligence, the adjustment and the SES in the 
academic achievement of the male and the female respondents of the EBDs 
have been given in the Tables 4.2.2 and 4.3.2 which delineate that all the three 
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variables are contributing significantly to both the groups. But the 
comparative strength of the predictors for the two groups does not differ 
significantly. This shoves that both the respondents i.e., males and females of 
the EBDs are using their intellectual power, the socio-economic resources and 
the adjustment to their level of best. The present findings can be corroborated 
by the findings of Aruna (1981), Sharma (1984), Mishra (1997), Mohan (1998); 
and Susan et. al. (2003). Thus, the Hypothesis No. 9 is partially accepted. 
Hypothesis-10: The personal and the social factors would not be 
responsible for the Low Academic Achievement of the primary school 
children of the Educationally Backward Districts." 
The results of the analysis about the dependent and the independent 
variables given in the Table 4.1 reveal that the academic achievement of the 
respondents of the EBDs is significantly less than the academic achievement 
of the respondents of the EADs. The result further reveals that the adjustment 
and the SES of the respondents of the EBDs are significantly poor than the 
adjustment and the SES of the respondents of the EADs. But there is no 
significant difference in the level of intelligence in between the respondents of 
the EBDs and the EADs. This result is very fascinating in the sense that the 
property of the intelligence is not restricted to the gender or the social status 
and can not be associated with any country, state, city, as well as with culture, 
community and religion etc. As such, it has no boundary and may be seen in 
any person irrespective of each and every aspects. This is evident from the 
results of this study as both the groups in relation to the intelligence are very 
much identical. Moreover, the intelligence plays the similar role in the 
prediction of the academic achievement of the respondents of the EBDs and 
the EADs (Table 4.1.5). Thus, the above mentioned facts are also supported by 
this finding. 
158 
Discussion 
The adjustment of the respondents of the EBDs is lower than the 
adjustment of the respondents of the EADs which has already been 
mentioned. The adjustment as shown in the Table 4.1.3 does not play any role 
in the prediction of the academic achievement of the respondents of the EBDs 
but it predicts the academic achievement of the respondents of the EADs 
significantly. So, the adjustment is an important factor which may be the 
cause of low academic achievement of the respondents of the EBDs. The EBDs 
are famous for flute industry, embroidery, rope and furniture making. In 
these industries a number of children including girls are engaged not only to 
develop the skills of the vocations but also to enhance the family income. Due 
to the engagement of the children in these works they not only apply their 
mental abilities in the family profession but also devote a lot of time to it. In 
the seasons of marriage and fair etc. they get engaged in the work for the 
whole day and till the late night hours and remain absent from the school. 
The burden of the domestic and the professional work as well as absence from 
the school make them maladjusted. This consequently led to the lower 
academic achievement of the respondents. Thus, the adjustment is one of the 
responsible factor for the poor academic achievement among the respondents 
of the EBDs. 
The SES of the respondents of the EBDs is significantly lower than the 
SES of the respondents of the EADs (Table 4.1). It is due to the fact that in the 
EBDs (Pilibhit and Bareilly) the industrial developments are almost 
inadequate and therefore, there are less opportunities of the jobs for the 
technical, manual and illiterate persons. However, they work hard for even 
little money which hardly caters their basic needs and requirements. 
Moreover, a majority of the people of these districts are away to eke out their 
living. The engagement of the respondents in petty works and their families 
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being away provide them of having a very little chance in the societal work. 
Thus, the SES of the respondents and their families remain lower in the EBDs. 
Although the respondents of the EBDs have low SES than the 
respondents of the EAD, yet the SES plays crucial role in the prediction of the 
academic achievement of the respondents of the EBDs as compare to the 
respondents of the EADs (4.1.5) Therefore, in order to enhance the academic 
achievement of the respondents of the EBDs one has to plan programmes and 
make provisions to make them socio-economically better in the society. 
In this way the adjustment may be the major and the SES may be the 
important factors for the low academic achievement of the respondents of the 
EBDs. The findings of the present study are corroborated by the finding of the 
studies of Barial (1966), Kamat (1981), Mehlotra (1986), Devi (1990), Verghese 
(1991), Stephen and Carlbak (1997),Agrawal (2003), Wood and Wolke(2004) 
and Koushian et. al. (2005) .Thus, the hypothesis No. 10 is almost rejected. 
Hypothesis-11: The personal and the social factors would not be 
responsible for the Low Academic Achievement of the primary school male 
children of the Educationally Backward Districts." 
The findings of the study already shown in the Table 4.2 depict that the 
academic achievement of the male respondents of the EBDs is significantly 
lower than the academic achievement of the male respondents of the EADs. 
The male respondents of the EBDs have also been found lower on the 
measure of the adjustment and the SES in comparison to the counterparts of 
the EADs. Moreover, the male respondents of both the EBDs and the EADs 
display almost the similar level of the intelligence. The fact is that the 
intelligence is a mental ability which obviously, can not be restricted and 
limited to certain persons. Further, the results shown in the Tables 4.2.2, 4.2.3 
and 4.2.4 reveal that the intelligence plays significantly better role in the 
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prediction of the academic achievement of the male respondents of the EADs 
as compared to the counterparts of the EBDs. The reason Hes in the fact that 
the male respondents of the EBDs apply their mental abilities more in their 
parental vocations rather than in the academics. Therefore, in spite of having 
the same level of the intelligence, the contribution of the intelligence in the 
academic achievement of the male respondents of the EBDs is less as 
compared to the male respondents of the EADs. This anomalous situation 
may be improved among the male respondents of the EBDs by weaning them 
from the parental vocations and by creating conducive atmosphere for their 
academics. Then only they may be able to apply their intellectual abilities 
properly in improving their achievement in the academics. 
The other revealing fact of the study is about the adjustment and the 
SES. Although the adjustment and the SES of the male respondents of the 
EBDs are significantly less than the adjustment and the SES of the male 
respondents of the EADs (Table 4.2), yet the adjustment and the SES of the 
male respondents of the EBDs play a more significant role in the academic 
achievement as compared to the male respondent of the EADs (Table 4.2.4). 
This shows that the respondents of the EBDs have utilized the SES and 
the adjustment to the maximum extent in the academic achievement. The 
reason for the poor adjustment and the low SES of the male respondents of 
the EBDs is due to their involvement in the family profession which has been 
identified earlier. It means that the level of the adjustment and the SES of the 
male respondents is directly proportional to their academic achievement. 
The comparison of the academic achievement with the adjustment and 
the SES of the respondents of the EBDs on the basis of the gender has revealed 
that the male respondents are better in the academic achievement than their 
counterparts (Table 4.4). The result further reveals that the male respondents 
although better on the measure of the adjustment and the SES, yet their 
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prediction in the academic achievement is similar to the female respondents. 
Therefore, the gender of the respondents is not a reason for the low academic 
achievement of the male respondents of the EBDs. 
It is clear from the above discussion that one may improve the 
academic achievement of the male respondents of the EBDs by augmenting 
their contribution of the intelligence and by enhancing their level of the 
adjustment and the SES. There are various studies like Kolwadkar (1980), 
Shukla (1984), Mehlotra (1986), Kapoor (1987), Mian (1988), Ganguly 
(1989),Harikrishnan (1992), Prasadh (1996), Geeta (2001), Chen and Yungfeng 
(2003), Godfried (2004) and Khan (2006) which support the above results. 
Thus, the hypothesis No. 11 is partially accepted. 
Hypothesis-12: The personal and the social factors would not be 
responsible for the Low Academic Achievement of the primary school 
female children of the Educationally Backward Districts." 
It can be concluded on the basis of the result given in the Table 4.3 that 
the academic achievement of the female respondents of the EBDs is 
significantly poor as compared to the academic achievement of the female 
respondents of the EADs. The Table also depicts that the female respondents 
of the EBDs are also significantly low on the measures of the adjustment and 
the SES. But the results shown in the Table 4.3.4 have revealed that the 
intelligence and the SES predict the academic achievement of the female 
respondents in both the types of the districts to the same extent whereas the 
adjustment predicts the academic achievement significantly of the female 
respondents only of the EBDs. These results show that although the female 
respondents of the EBDs have significantly the poor adjustment and low the 
SES, yet they utilize these to their maximum extent. Thus, if the level of the 
adjustment and the SES of the female respondents of the EBDs increase then 
their academic achievement would also bound to become better. The level of 
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the adjustment and the SES of the female respondents of the EBDs is poor as 
compared to the female respondents of the EADs due to the fact that the 
female respondents of the EBDs are engaged in their parental profession and 
in the rearing of their younger brothers and sisters as has previously been 
discussed. 
Moreover, the academic achievement of the female respondents of the 
EBDs is significantly low as compared to the academic achievement of the 
male respondents of the same districts. The finding further reveals that the 
female respondents of the EBDs are significantly poor in the adjustment as 
well as in the SES as compared to their male counterparts. 
The difference in the adjustment and the SES of the male and the 
female respondents of the EBDs is due to the fact that the male population 
work in the workshops and interact not only with different persons but also 
get an opportunity for the entertainments while the girls are confined in the 
home and get a few chances to interact with others as well as of 
entertainments. Besides, they remain also engaged in the domestic chores and 
help their mothers in looking after the younger ones of the family. The female 
respondents of the EBDs face more the problems of the adjustment and the 
SES as compared to the male respondents of the EBDs. Therefore, the female 
respondents in spite of having the same intelligence level as of the male 
respondents, perform poorly in academics. 
It is now from the above discussions evident that the gender, the 
adjustment and the SES may be the factors responsible for the low academic 
achievement among the female respondents of the EBDs at the primary stage. 
The present findings are corroborated by the findings of the studies 
conducted by Nagaraju (1977), DeshPande (1986), Wanjani (1990), 
Rajamanickam and Vasantlal (1993), Geeta (2001), Rupport et. al. (2002), 
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Williams (2002), Agrawal (2003), Godfried (2004), Guay et. al. (2004), and 
Khan (2006). Thus the hypothesis No. 12 is almost rejected. 
The next chapter deals with the findings, its implications and 
suggestions for the further researches in the field of education for the purpose 
of taking a variety of decisions and steps to improve the progress and 
achievement of the students. 
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Findings, Implications and Suggestions 
The main purpose of the researches in every field of knowledge 
including education is to find out the new vistas in that particular field which 
may make the human life more useful and successful. Obviously, all the 
researches in the field of education are aimed at to find out the new 
cognizance which may be contributory to achieve the minimum levels of 
learning set for each stage of the educational ladder through the better 
teaching and learning process. In the process of teaching and learning, there 
are certain impairments and facilitators which are to be identified from the 
evidences of the students' achievement and progress. This may be done only 
with the process of the investigation. 
Therefore, the present study has been undertaken to find out the 
personal (Gender and Intelligence) and social (Adjustment and SES) factors 
which may be responsible for the Low Academic Achievement at the primary 
stage of schooling in the Educationally Backward Districts of Uttar Pradesh. 
The present investigator has carried out the investigation successfully. The 
findings and observations are spectacular and astonishing which have been 
presented in the following three sections methodically. 
6.1. Findings. 
6.2. Educational Implications. 
6.3. Suggestions for further Researches. 
6.1 Findings 
The findings of the present investigation have been given under the 
following headings. 
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6.1.1. Educationally Backward Districts and Educationally Advance 
Districts 
i. The academic achievement of the respondents of the Educationally 
Backward Districts was significantly less than the academic 
achievement of the respondents of the Educationally Advance 
Districts. 
ii. There was no significant difference in the intelligence of the 
respondents of the Educationally Backward Districts and the 
Educationally Advance Districts. 
iii. The respondents of the Educationally Backward Districts were 
significantly less adjusted in comparison to the respondents of the 
Educationally Advance Districts. 
iv. The SES of the respondents of the Educationally Backward Districts 
was significantly less than the SES of the respondents of the 
Educationally Advance Districts. 
v. The respondents of the Educationally Backward Districts were 
significantly poor in the academic achievement in comparison to 
the respondents of the Educationally Advance Districts at each level 
of their intelligence, i.e., the high, the average and the low. 
vi. The respondents of the Educationally Backward Districts were 
found to be significantly poor in the academic achievement as 
compare to the respondents of the Educationally Advance Districts 
at each level of the adjustment, i.e., the high, the average and the 
low. 
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vii. The respondents of the Educationally Backward Districts were 
found to be significantly poor in the academic achievement as 
compare to the respondents of the Educationally Advance Districts 
at each level of the SES, i.e., the high, the average and the low. 
viii. The intelligence and the SES were significant predictors while the 
adjustment was not a significant predictor in the academic 
achievement of the respondents of the Educationally Backward 
Districts. 
ix. When the strength of the predictors of the academic achievement of 
the respondents of the Educationally Backward Districts were 
compared with the respondents of the Educationally Advance 
Districts, the intelligence was found to be playing equally important 
role in the said two groups. But the adjustment has not played any 
significant role in the academic achievement of the respondents of 
the Educationally Backward Districts. As far as the SES is 
concerned, it played significantly more important role in the 
academic achievement of the respondents of the Educationally 
Backward Districts. 
X. The social factors (Adjustment and SES) are the causes responsible 
to the varied extent for the academic achievement among the 
primary school children in the Educationally Backward Districts. 
6.1.2. The Male Respondents of the Educationally Backward And the 
Educationally Advance Districts 
i. The academic achievement of the male respondents of the 
Educationally Backward Districts was lower than the academic 
achievement of the male respondents of the Educationally Advance 
Districts. 
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ii. There was no significant difference in the intelHgence in between 
the male respondents of the Educationally Backward Districts and 
the Educationally Advance Districts. 
iii. The male respondents of the Educationally Advance Districts were 
significantly more adjusted in comparison to the male respondents 
of the Educationally Backward Districts. 
iv. The SES of the male respondents of the Educationally Advance 
Districts was significantly higher than the SES of the male 
respondents of the Educationally Backward Districts. 
v. The intelligence, the adjustment and the SES were found to be the 
significant predictors of the academic achievement of the male 
respondents of the Educationally Backward Districts. 
vi. When the strength of the predictors of the academic achievement of 
the male respondents were compared from the Educationally 
Backward Districts to the Educationally Advance Districts, the 
intelligence was found to be playing more significant role in the 
academic achievement of the male respondents of the Educationally 
Advance Districts whereas the strength of the prediction of the 
adjustment and the SES for the academic achievement among the 
male respondents of the Educationally Backward Districts were 
significantly better than the male respondents of the Educationally 
Advance Districts. 
vii. The personal factor (only Intelligence) and the social factors 
(Adjustment and SES), were responsible to the varying extent for 
the low academic achievement among the primary school children 
of the Educationally Backward Districts. 
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6.1.3. The Female Respondents of the Educationally Backward 
Districts And Educationally Advance Districts 
i. The academic achievement of the female respondents of the 
Educationally Backward Districts was significantly less than the 
academic achievement of the female respondents of the Educationally 
Advance Districts. 
ii. There was no significant difference in the intelligence in between the 
female respondents of the Educationally Backward and the 
Educationally Advance Districts. 
iii. The female respondents of the Educationally Backward Districts were 
significantly less adjusted in comparison to the female respondents of 
the Educationally Advance Districts. 
iv. The SES of the female respondents of the Educationally Backward 
Districts was significantly less than the SES of the female respondents 
of the Educational Advance Districts. 
V. The intelligence, the adjustment and the SES were found to be the 
significant predictors of the academic achievement of the female 
respondents of the Educationally Backward Districts. 
vi. When the strength of the predictors of the academic achievement of 
the female respondents were compared from the Educationally 
Backward Districts to the Educationally Advance Districts the 
intelligence and the SES were found to be playing equally important 
role in both the groups. As such, the adjustment has not played any 
significant role in the academic achievement of the female respondents 
of the Educationally Advance Districts. 
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vii. The personal factors (Gender and Intelligence) and the social factors 
(Adjustment and SES) were responsible to the varying extent for the 
low academic achievement among the primary school children of the 
Educationally Backward Districts. 
6.1.4 The Male and Female Respondents of the Educationally 
Backward Districts 
i. The academic achievement of the male respondents was 
significantly higher than the academic achievement of the female 
respondents of the Educationally Backward Districts. 
ii. There was no significant difference in the intelligence in between 
the male and the female respondents of the Educationally 
Backward Districts. 
iii. The male respondents of the Educationally Backward Districts were 
better adjusted than their counterparts i.e., the female respondents. 
iv. The SES of the female respondents was significantly less than the 
SES of the male respondents of the Educationally Backward 
Districts. 
V. When the strength of the predictors of the academic achievement 
were compared in between the male and the female respondents of 
the Educationally Backward Districts, the intelligence, the 
adjustment and the SES were found to be playing equally important 
role in both the groups. 
6.2 Educational Implications 
It is clear from the above discussions that the considered factors 
namely; the gender, the intelligence, the adjustment and the SES were 
responsible to the varying extent for the low academic achievement among 
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the children at the primary level of education in the Educationally Backward 
Districts of Uttar Pradesh. The trend of this low academic achievement among 
the schools children if continues, the Educationally Backward districts will 
continue to remain backward in future also. Therefore, the resoluted and 
concerted efforts are required to be taken to improve the academic 
achievement among the children of the Educationally Backward Districts. The 
investigator as per his understanding of the circumstances, proposes a few 
modest and feasible measures in the following paragraphs for the educational 
planners and administrators and legislatures to take into consideration for 
improving the plight of the people of the concerned districts. 
6.2.1 Gender as the causal factor for the Low Academic Achievement 
in the male and the female children of the primary school of the 
Educationally Backward Districts 
The effects of the gender gap on the academic achievement may be 
reduced by adopting the following measures: 
> Small and separate classes for the boys and the girls and special 
attention of the teachers towards the girls 
The Educationally Backward Districts generally have the masses of the 
traditional beliefs and practices. They are reluctant for sending their children 
particularly the girls to the co-educational schools of the upper primary level. 
The environment of the class seems to be unconducive for both the girls and 
the boys as they continue to remain hesitant as well as shy. Both the sexes 
reciprocally play the role of an agent of shyness. This is why the girl students 
invariably sit passively at the back seat of the class due to the shyness and do 
not actively participate in the teaching and learning process which obviously 
hinder in their academic achievement. The environment of the class may be 
made conducive for the teaching and learning process and most of the 
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problems related to the hesitation and shyness may also be solved by dividing 
the classes into the two small sections on the basis of the gender. 
In a small class of one gender, the students will be free and frank. The 
teacher will be able to pay more attention to each and every student and may 
also be able to understand them and solve their problems in a better way. In 
this way the teacher would be more successful in generating the interest in 
learning among the students especially among the female students. 
> Provision of the female teachers for the girl students 
The female teachers not only understand the problem of the girl 
students in a better way as compared to the male teachers but they can also 
motivate them for education. Moreover, they can also cite themselves as an 
example of the beneficiary of the education. 
> Participation of mothers in the parent-teacher meetings 
There is a provision of parent-teacher meetings in some schools. This 
type of meeting, obviously, is useful as a collective efforts for the all round 
development of the children. Therefore, the parent-teacher meeting should be 
made compulsory in all types of schools including government managed 
schools. In such meetings if the student is female, the mother should be called 
for the participation. In this type of parent-teacher meeting not only the 
academic progress of the girl students but also the problems of the home may 
be discussed very frankly. 
> Provision of magazines and news Papers 
There should be an arrangement of news papers as well as magazines 
and permission to borrow and carry them home by the students. This facility 
would develop interest in reading of general topics among the girl students as 
well as their parents. Consequently, both the students and their parents 
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would become more aware about the changes taking place around them. This 
would certainly make them socially as well as intellectually forward. 
6.2.2 Crea tion of the Conducive Atmosphere for the Adjustment 
> The adjustment is another important causal factor of the low academic 
achievement which draws the attention of the planners, the teachers 
and the parents. The following measures may be adopted to obliterate 
the problems of the adjustment of the students. 
> The lack of proper infrastructural facilities of the school like sufficient 
number of the rooms and their adequate size, provisions of field, 
availability of adequate number of desks and chairs and provisions of 
toilets etc., and lack of provision of co-curricular activities discourage 
the students for going to the school. Moreover, the students develop an 
apathy towards the school and therefore, the process of their weaning 
take place from the studies. The whole gamut becomes responsible for 
the maladjustment of the students. The improvement in the plight of 
the schools would help develop the qualities of the adjustment among 
the students in the schools as well as in the home. 
> The provision of the counselling of the maladjusted students by the 
teachers would further improve the adjustment of the students. 
> The teachers play a very important role in the development of the 
personality of the students. Therefore, their sympathetic and 
affectionate attitude as the parents do have, are needed to develop the 
qualities of the adjustment among the students. 
All these considerations obviously would play an important role in the 
better academic achievement among the students. 
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6.2.3 Socio-Economic Status of the Children 
> It is one of the most important factor for the low academic achievement 
among the children of the primary schools. So, there is a need to 
provide financial assistance to the students at this level. The financial 
assistance may be provided to the students either on the basis of the 
low socio-economic status or on the basis of the merit. The merit 
scholarship may generate the feelings of competition for the better 
academic achievement among the socially and economically backward 
students. 
The problem of the poor academic achievement among the students 
due to the personal and social factors is an impairment in their education 
which consequently, keep them socially and economically backward. 
Therefore, the government, intellectuals, NGOs and social workers should 
come forward and contribute their mite for removing all the possible hurdles 
of the poor academic achievement among the children of the primary schools. 
6.3 Suggestions for Further Research 
The present investigator as mentioned earlier, has taken into account 
only the four factors-two personal (Gender and Intelligence) and two social 
(Adjustment and SES) to identify whether these factors are responsible for the 
low academic achievement among the children of primary schools in the 
Educationally Backward Districts of Uttar Pradesh. In fact all the variables 
affecting the academic achievement among the children may not be 
considered in a single investigation because of the various reasoris. That is 
why the present investigator has confined himself to only two personal and 
two social factors to establish the relations, if any, with the low academic 
achievement among the primary school children of the Educationally 
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Backward Districts of Uttar Pradesh. Besides, these four factors there are 
many other factors which may play significant role in the low academic 
achievement among the children. Therefore, the present investigator 
proposed the following humble suggestions for future investigations-
• A study can be conducted at the primary level by taking into the 
consideration of the religion of the respondents. 
• A comparative study can be conducted on the children of the 
primary schools of rural areas of the Educationally Backward 
and the Educationally Advance Districts. 
• A comparative study in English and Hindi medium government 
and private schools can be undertaken for the better 
understanding of the facts related to the low academic 
achievement among the children of the primary schools. 
• A study can be conducted in relation to the variables like 
anxiety, creativity, frustration, achievement motivation, parental 
motivation, parental involvement, teacher attitude, study habits, 
infrastructural facilities of the school, and the low academic 
achievement among the primary school children of the 
Educationally Backward Districts. 
• This investigation can also be conducted on a wider region of 
the state with large sample. 
• The researches can be conducted on the main components of the 
socio-economic status i.e., education, occupation and income 
separately to identify their relationships with the low academic 
achievement. 
• The various components of the adjustment namely; health, 
home, school, personal, emotional and social can be taken 
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separately to find out their relationship with the low academic 
achievement. 
The review of the previous researches is evidence that a large number 
of work has already been done on the academic achievement in relation to the 
different variables at the secondary and the senior secondary levels. But a 
little work has so far been done at the primary level in the Educationally 
Backward Districts of Uttar Pradesh, There is a great and urgent need to such 
type of works to bring in to the notice to and also to draw the attention of 
those who are at the helm of the educational affairs about the reasons of the 
educational backwardness of the people and their children of the Backward 
Districts of Uttar Pradesh in particular and India in general. Had the findings 
of the earlier such researches been taken seriously and had also there been 
will of the people of India, there would not have been the question of peoples' 
backwardness to the present extent even after the six decades of the 
independence that was obtained by the sacrifices of the people with the 
ardent hope of general welfare. Although the present study seems to be an 
iota of the monstrous problem of the education, yet the findings are revealing 
and convincing. Moreover, this laborious work would provide impetus to the 
social scientists for further investigations in the field of the problems of 
primary education. 
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APENDIX IV 
DPEP Coverage: States and Districts 
ASSAM (9) :Darrang, Dhubri, Karbi Anglong, Morigaon 
Expansion Districts: Barpeta, Bongaigaon, Gopalpara, Kokrajhar, Sonitpur 
HARYANA (7): Hissar, Jind, Kaithal, sirsa 
Expansion districts: Bhiwani, Gurgaon, Mahendragarh 
KARNATAKA (11): Belgaum, Kolar, Mandya, Raichur 
Expansion Districts: Bangalore (Rural), Bellary, Bidar, Bijapur, Dharwad, 
Gulbarga, Mysore 
KERALA (6): Kasargode, Mallapuram, Wayanad 
Expansion Districts: Iddukki, Palkkad, Thiruvanthapuram 
MADHYA PRADESH (34): Betul, Bilaspur, Chattarpur, Dhar, guna, 
Mandsaur, Panna, Raigarh, Raisen, Rajgarh, Rajnandgaon, Ratlam, Rewa, 
Surguja, Satna, Sehore, Shahdol, Sidhi, Tikamgarh 
Expansion Districts: Bastar, Bhind, Damoh, Datia, Dewas, Jhabua, 
Khandwa, Khargone, Mandla, Morena, Raipur, Seoni, Shajapur, Shivpuri, 
Vidisha 
MAHARASHTRA (9): Aurangabad, Latur, Nanded, Osmanabad, 
Parbhani 
Expansion Districts: Bid, Dhule, Gadchiroli, Jalna 
TAMIL NADU (6): Dharmapur, South Arcot, Thiruvannamalai 
Expansion Districts: Padhukottai, Perambalur, Thiruvalluvar, 
Ramanathapuram 
ANDHRA PRADESH (9): Karimnagar, Kurnool Nellore, 
Vizianagaram, Warangal 
Expansion Districts: adilabad, Anantapur, chittoor, Cuddapah, 
Guntur, Khammam, Mahabubnagar, Medak, Nalgonda, Nizamabad, 
Prakasam, Ranga Reddy, Srikakulam, Vishakhapatnam 
GUJARAT (3): Banaskantha, Dangs, Panchmahal 
HIMACHAL PRADESH (4): Chamba, Kullu, Lahaul and Spiti, 
Sirmour 
ORISSA (8): Bolangir, Dhenkanal, Kalahandi, Rayagada, Gajapati 
Expansion Districts: Baragarh, Sambalpur, Keonjhar 
Under Piprline: Boudh, Kandhamal, Koraput, Malkanagiri, Mayurbhanj, 
Nawarangpur, Nuapada, Sonepur 
WEST BENGAL (5): Bankura, Birbhum, Cooch Behar, 
Murshidabad, South Parganas 
Expansion Districts: Malda, N. Dinajpur, S. Dinajpur, Purlia, Jalpaiguri 
UTTAR PRADESH (15): Badaun, Bareilly, Basti, Deoria, Firozabad, 
Gonda, Hardoi, Kheri, Lalitpur, Maharajganj, Moradabad, Pillibhit, 
Shahjahanpur, Siddharthnagar, Sonbhadra 
Expansion Districts (38): Kanpur Dehat, Mohaba, Muzaffar Nagar, 
Pithoragarh, Champawat, Rae Bareli, Sultanpur, Ghaziabad, Fatehpur, 
Jaunpur, Bijnor, Bulandshahar, Jhansi, Faizabad, Tehri, Uttarakashi 
BIHAR (27 re\'enue districts comprising 17 educational districts): 
Bhagalpur, Bhijpur, chatra, Darbhanga, Duraka, East Singhbhum 
(Jamshedpur), Gaya, Hazaribagh, Munger, Muzaffarpur, Purnea, Ranchi, 
Rohatas, Sitamarhi, Vaishali, West Champaran, West Singhbhum 
(Chaibassa) 
Other Revenu Districts: Bhagalpur (Baiika), Bhojapur (Buxar), 
Hazaribagh (Kodarma), Munger (Jamui, Lakhiarai, Sheikhpura), Purnea 
(Kishanganf, Araria), Rohtas (Kaimur), Sitamarhi (Sheohar) 
RAjASTHAN (10): Alwar, Bhilwara, Jhalawar, Jhujhunu, Kota, 
Nagaur, Sikar, Sirohi, Sri Ganganagar, Tonk 
2004-2005, Mehta 
Appendix V GADs 
10 UTTARANCHAL, UTTAR PRADESH, BIHAR, JHARKHAND AND NEPAL 
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